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Introduction 
In 2016, a Comprehensive Quality Review (CQR) team of the Higher Learning Commission found 

that West Shore Community College had made progress in implementing program review sys-

tems in the non-occupational curricula.  However, the team expressed concern about the lack 

of evidence for the systematic and consistent application of program review processes.  The 

CQR team therefore recommended a monitoring report on West Shore’s fulfillment of accredi-

tation Criterion 4, Core Component 4A, to ensure that it developed consistent, transparent pro-

cesses for program review in the academic disciplines.  In particular, the CQR team recom-

mended that West Shore Community College develop: 

 

1. a detailed program review process-map; 

2. a standardized program review template; and 

3. examples of curriculum-wide datasets that could be used for consistent, standardized 

analysis of programs.   

 

The team further requested that West Shore provide four sample program review documents 

as evidence of the implementation of the three items above.  This interim report provides evi-

dence that the College has met all requirements. 

  

Mapping West Shore’s Academic Program Review Process 
West Shore’s first program review process map, shown in Figure 1 below, was developed in late 

2014 by Dr. Brooke Portmann and Professor Seán Henne for the purpose of reviewing the Col-

lege’s Composition Program. 

 

 

 

 

 

 

 

 

 

 

 

 

 
Figure 1: West Shore's First Program Review Process Map.  This table helped the lead authors of 
the Composition Program Review complete their work. 
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This initial program review process lacked most of the level of detail and task decomposition 

necessary for a consistent application across the curriculum.  Over the past two years, there-

fore, the College developed a more robust, cross-curricular set of phased processes for program 

review.  These processes are iterative and include their own review and revision elements.  Fig-

ure 2 below summarizes the 

 

 tasks that need to be completed for program review; 

 start and end dates for the tasks to be completed; and the 

 total amount of time allotted for the completion of each task. 

 

The program review process has also been visually represented as the process map displayed 

Figure 3. 

Figure 2: The Program Review Cycle.  Each of the tasks listed are comprised of sub-tasks with milestones. 
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Figure 3: Program Review Process Map. This cross-functional flowchart shows the annual workflow for program review. 
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Standard Program Review Template 
As requested by the CQR team, West Shore has developed a standardized program review tem-

plate, and it is included in the College’s Program Review Guide: A Formal and Sustainable Pro-

gram Review Process document.  (See Appendix A for a copy of the template.)  The program re-

view template has been designed to help ensure that the Plan-Do-Check-Act cycle can be ap-

plied to all programs throughout the curriculum. 

 

The template is comprised of two primary components.  They are as follows: 

 

1. Foundational Component; and the 

2. Program-Specific Component.  

 

The Foundational Component allows for a consistent look at all programs at West Shore.  In 

recognition that no two programs are identical, the Program-Specific component requires that 

program review authors address the unique aspects of a program’s resources and viability.  Pro-

gram review authors may add to the prescribed format, but may not omit elements without the 

approval of the Vice President of Academics and Student Services. 

 

Dataset Examples for Academic Program Reviews 
The HLC’s CQR team recommended West Shore demonstrate that it uses consistent and stand-

ardized datasets that can be used in its program review processes.  As shown in Figures 4 and 5 

below, program review datasets are developed from the College’s comprehensive Common 

Data Set (CDS).  The CDS data is aggregated from the College’s student information system into 

a single, comprehensive (10Mb) Microsoft Excel workbook.  In June of each year, the Institu-

tional Research (IR) office develops the baseline data necessary for the completion of the foun-

dational components of the program review template.  All types of program-related datasets 

can be produced from the CDS.  The foundational datasets required for all program reviews in-

clude 

  

● student demographics (gender, age, ethnicity); 

● program enrollment; 

● course enrollments; 

● program-level learning outcomes (PLOs); 

● program completion (degree/certificate); 

● retention rates; 

● student satisfaction; 
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● student success rates; and 

● teaching effectiveness data. 

 

The IR office pre-populates a shell program review template for each program that will be con-

ducting a review in the upcoming academic year.  Figure 5 below represents a sample grade dis-

tribution dataset that would be used by program review authors to analyze the consistency of 

evaluation across instructional employee groups. 

 

 

Program review authors can and do request further datasets from the IR office when they find 

it necessary for the completion of the Program-Specific component of the program review tem-

plate.  Readers may see examples of the use of datasets in completed program review docu-

ments by consulting Appendices B, C, D, and E. 

Figure 4: Screen shot of the CDS (Comprehensive Data Set).  The CDS is aggregated from the College's student infor-
mation system. 

Figure 5: Screen shot of a sample dataset from the CDS (Comprehensive Data Set).  Datasets such as this help reveal 
program or course differences between full- and part-time faculty. 
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Documentation of Academic Program Reviews 
Over the past two years, West Shore implemented a standard program review template and 

distributed standardized datasets to program review authors.  To fulfill the CQR team’s require-

ment that the College provide evidence of the use of both a standardized template and da-

tasets, examples of four recent program review documents have been included in the appen-

dices of this interim report, as follows: 

 

1. Marketing Management: Appendix B 

2. Speech: Appendix C 

3. Nursing: Appendix D 

4. Art: Appendix E 

 

Future program reviews are scheduled for the upcoming academic years, as shown in Figure 6 

below. 

 
Figure 6: Schedule of Future Program Reviews.   
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Continuous Quality Improvement and Program Review 
As the foregoing discussion has shown, West Shore has complied with the CQR team’s recom-

mendations to: 

1. construct a program review process map; 

2. develop a standardized review template; 

3. establish foundational datasets; and to 

4. provide four sample program review documents as evidence of the implementation of 

the preceding three items. 

The College would further like to report that feedback from the 2017 – 2018 academic year’s 

program review authors was recently used to improve the review process for the upcoming 

2018 – 2019 academic year.  Signaling an earnest and clear-cut investment in both transparency 

and continuous quality improvement, the College has applied project management techniques 

and technologies that clarify, stage, and reveal the status of on-going program review tasks.   

 

This has been accomplished, in part, by the development of a series of online Gantt charts that 

specify the key tasks and deadlines for all program review stakeholders.  As can be seen in Fig-

ure 7, Phases I and II of the program review process involve planning and analysis; Figure 8 rep-

resents Phases III and IV, which comprise tasks related to supervisory review and approval pro-

cesses.  
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Figure 7: Gantt Charts of Phases I and II of the 2018 - 2019 Program Review Process. Phase I, Task #2 shows a mock-up of how progress toward completion of tasks can be dynamically updated as 
milestones are met. 
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Figure 8: Gantt Charts of Phases III and IV of the 2018 - 2019 Program Review Process.  These phases of the program review process are centered on administrative review and approval of the program 
review document. 
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To complement the Gantt charts above, the College has also developed a Microsoft Outlook 

calendar with key dates and timelines in the program review process.  This user-friendly cal-

endar can be emailed to any employee of the College (as shown in Figure 9 below) and/or 

viewed online with a web browser.  The online version of the calendar can be viewed at  

http://hybrid.westshore.edu/owa/calendar/JBWolff@westshore.edu/Program_Review_Cal-

endar/calendar.html.  (The first event in the calendar takes place on April 2, 2018.) 

 

This calendar will help ensure accountability throughout the program review process for the 

benefit of all stakeholders.  

  

Figure 9: Emailing the Program Review Outlook Calendar.  This calendar can be instantly added to any employ-
ee's Outlook application. 

http://hybrid.westshore.edu/owa/calendar/JBWolff@westshore.edu/Program_Review_Calendar/calendar.html
http://hybrid.westshore.edu/owa/calendar/JBWolff@westshore.edu/Program_Review_Calendar/calendar.html
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Conclusion 
To fulfill our commitment to student learning and comply with the CQR requirement, West 

Shore Community College developed a “consistent, transparent process for program review in 

the academic disciplines”.  This report presented a detailed process map, a standardized pro-

gram review template, an example of the common data set used in program reviews, and four 

program reviews completed following the process and template.  Programs completing a re-

view under this model are asked to provide feedback on the process, an essential activity incor-

porated into our program review cycle for continuous improvement. Through the development 

of this report the College Board of Trustees was regularly updated and understands the im-

portance of program review.  Likewise, the new president of the College has driven attention 

and resources to program review and assessment and has committed resources to continue 

and improve the efforts presented in this report.   
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Appendix A: The Program Review Template  
 

A. Foundational Component 

 
Program Name: [For example, Marketing Management] 

Years of Review: [For example, 2012 – 2016] 

Provide a description of the program: 

 

 

 

What is the purpose of the program? 

 

 

 

What is the mission of the program?  

 

 

 

 
 
 
 
 
 
 
 
 
 
 

DESCRIPTION OF THE PROGRAM GOES HERE. 

STATEMENT OF THE PROGRAM PURPOSE GOES HERE. 

PROGRAM MISSION STATEMENT GOES HERE. 
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Identify courses within the program and the count of each faculty type that taught a section of 
that course over the evaluated period. Note that all data in this program review, unless other-
wise specified, represents Academic Years 2012 – 2016. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Discuss student demographics (shown in Tables 2 – 4 below) and any observed trends. 

 

 

 

Statement concerning trends or patterns of enrollment 

Table 1: Course Counts by Faculty Type. (Ref: CDS Table A). 
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What course(s) have the highest enrollment? Are there significant changes from the previous 
semester?  From the prior year?  Include all course modalities. 

 

 
Table 5: Total Course Demand. (Ref: CDS Table A) 

Table 2: Average Age (Ref: CDS Table B) 

Table 3: Race Demographics. (Ref: CDS Table B) 

Table 4: Age, Race, Gender demographics. (Ref: CDS Table B) 
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Number of students by year who have successfully completed the program and earned a certifi-
cate or degree. (Note that not all certificates may be captured in the data provided by Institu-
tional Research.) 

 

 

Table 6. Total Credentials Awarded. (Ref: CDS Table C) 

 

Core Abilities, Program Outcomes, and Course Evidence 

How are the Colleges Core Abilities assessed in this program?  What evidence can be shown? 

 

 

 

 

 

 
What are the Program Outcomes and how do they link to the Core  
Abilities? 
 
 
 
 
 
 
 
 
 
 
 

 

A matrix would be a good way to represent this information. 
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What strategies are being used to increase student learning and how/when are the perfor-
mance of those strategies assessed? 
 
 
 
 
 
 
 
 
 
 
 
 
Discuss quality of curriculum content and instruction (including faculty evaluations)  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

HOW ARE FACULTY EVALUATIONS INFLUENCING THE COURSE 
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Course Evidence 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Identify 3-4 key courses within the program and identify key lessons from 
data evidence.  Is there consistency, or lack of consistency. 

INSERT COURSE TITLES HERE 
 
INSERT COURSE EVIDENCE FOR IDENTIFIED COURSES HERE 
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Show grade outcomes by count and percentage for all courses within the program.   
 

 

Table 7. Course outcomes by letter grade. (Ref: CDS Table B(2)) 
 

 

 

Table 8. Percent of grade outcomes by letter grade. (Ref: CDS Table B(2)) 
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For the 3-4 key courses identified, discuss the consistency, or lack of consistency, of student 
outcomes across all faculty types. 
 

 

 

 

 

 

 

 

Table 9. Distribution of ACC 121 grades by faculty type. (Ref: CDS Table B(2)) 
 

 

 

 

 

 

 

Table 10. Distribution of BUS 100 grades by faculty type. (Ref: CDS Table B(2)) 
 

 

 

 

 

 

 

 

Table 11: Distribution of MKT 241 grades by faculty type. (Ref: CDS Table B(2)) 

Key course: ACC 121. Discuss consistency of outcomes for this course. 

 

 

 

 

 

Row Labels A A- B+ B B- C+ C C- D+ D D- F W

Full Time Faculty 50.56% 17.22% 6.67% 3.89% 5.56% 3.33% 1.67% 0.56% 0.56% 1.11% 0.56% 2.78% 5.56%

Adjunct Faculty 49.69% 4.40% 3.14% 10.69% 3.14% 2.52% 6.29% 3.77% 0.63% 0.63% 0.00% 6.29% 8.81%

Key course: BUS 100. Discuss consistency of outcomes for this course. 

 

 

 

 

 

Row Labels A A- B+ B B- C+ C C- D+ D D- F W

Full Time Faculty 15.45% 9.60% 8.77% 13.57% 10.02% 6.26% 10.23% 4.38% 3.13% 1.25% 1.04% 10.02% 6.26%

Adjunct Faculty 17.39% 13.04% 10.87% 13.77% 5.80% 6.52% 5.07% 5.80% 3.62% 2.17% 1.45% 10.14% 4.35%

Administrator 14.29% 4.76% 0.00% 9.52% 14.29% 4.76% 0.00% 0.00% 4.76% 0.00% 0.00% 42.86% 4.76%

Key course: MKT 241. Discuss consistency of outcomes for this course. 

 

 

 

 

 

Row Labels A A- B+ B B- C+ C C- D+ D D- F W

Full Time Faculty 29.63% 9.26% 5.56% 22.22% 7.41% 5.56% 1.85% 5.56% 3.70% 3.70% 0.00% 3.70% 1.85%

Adjunct Faculty 22.89% 22.89% 14.46% 14.46% 8.43% 2.41% 2.41% 1.20% 0.00% 1.20% 1.20% 3.61% 4.82%
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Table 12. Distribution of MGT 205 grades by faculty type. (Ref: CDS Table B(2)) 
 
 

 
For the 3-4 key courses identified, insert table of overall course outcomes by modality and dis-
cuss significant differences. 
 

 

Table 13: Modalities (Ref CDS Table B(3)) 

 

 

 

 

 

 

Key course: MGT 205.  Discuss consistency of outcomes for this course. 

 

 

 

 

 

Row Labels A A- B+ B B- C+ C C- D+ D D- F W I

Full Time Faculty 19.05% 9.52% 9.52% 11.90% 12.70% 3.97% 7.14% 3.17% 3.17% 3.17% 0.79% 8.73% 6.35% 0.79%

BUS 100 CONSISTENCY DISCUSSED 
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Table 14: Modalities (Ref CDS Table B(3)) 

 

 

 

 

Table 15: Modalities (Ref CDS Table B(3)) 
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Table 16: Modalities (Ref CDS Table B(3)) 

 

Student satisfaction from graduate surveys. What comments, concerns, insights were students 
able to provide from the surveys? 
 

 

B. Program Specific Component 
 

What types of resources (fiscal, personnel, supplies, etc.) are needed for your program?  

 
 

 

These resources are specific to your program, not the overall college resources. 
For example, does your program have any grants?  ? Do you have new emerging 
resource needs? For example, has your curriculum changed and new resources 
are now required? 
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Are the resources identified above used effectively? How do we know? 

 
  
What college resources/co-curricular services are available, i.e. library, tutoring, etc. for your 
program?  

 
 
Has the program received recommendations/feedback from an advisory council? If yes, de-
scribe the feedback/recommendations and how the feedback was addressed?  

 
 

 

Please note all college support services are available to your program, but as example, 
have you identified a reference section in the library specifically for your program? How 
are you collaborating with these resources to ensure the quality of the student-experience 
within your program? 
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Discuss the long term viability of the program.   

 
Discuss the program decisions and action plans.   

 
Discuss timeline for implementation of any action plans. 

 
 
 
 
 

-Cost per full-time student, enrollment trends, partnership changes, demand, economic 
conditions all impact program viability. 

-Michigan Department of Technology, Management and Budget provides employment 
projections. By selecting “Projections”, “Custom Data Search”, from their home page, 
http://milmi.org/, table similar to one below can be used to support a program viability 
argument. 

 

 

Area Period Description Occupation

Base Year 

Employment

Projected 

Year 

Employment

Numeric 

Change

Percent 

Change

Michigan 2014 - 2024 Long Term Forecasts Market Research Analysts and Marketing Specialists 12110 14720 2610 21.6000%

Source: MI DTMB LMISI Employment Projections

-What decisions and/or action plans are recommended for the future of this program and 
why?  

-When do you expect these decisions/action plans will go to CAP?   

-How and when will these recommendations be evaluated/measured?  

-Tie the recommendations to the discoveries from the data, are these recommendations 
indeed data-driven? 

-Provide a description of previous decisions and action plans. Provide a qualitative and 
quantitative assessment of those actions. 

Timeline of action plans 

http://milmi.org/
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Address any unique aspects of the program that should be documented or explained to those 
reviewing the document. Have there been major changes within the program recently? (i.e., 
Faculty change/retirement, revisions in programs of study, or new program development. 
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Appendix B:  

Marketing Management Program Review 
 

A. Foundational Component 
 
Program Name: Marketing Management 

Years of Review: 2012 - 2016 

Provide a description of the program: 

 

 

 

 

 

 

What is the program mission and purpose? 

 

 

 

 

 

 

 

 
 
 
 
 
 

The Marketing/Management Program is designed to prepare students for a workforce where 

marketing and management personnel will control or direct the operation of a business, man-

ufacturing plant, or similar organization. In general, they establish and/or carry out the policies 

of the organization, and plan and organize the operations of the departments. They coordi-

nate the work of the department with the operations of the whole organization and must be 

constantly alert to avoid wasting time, energy, and materials. 

The purpose and mission of the Marketing/Management Program is to offer a business divi-

sion degree that leads to an AAAS.  The Marketing/Management Associate of Applied Arts and 

Sciences degree program provides the skills needed for success in business.  Real world 

knowledge and experience is shared in all courses.  Students are challenged in basic disciplines 

such as Marketing, Management, Selling, and Finance leading up to a course in Small Business 

Management requiring the development of a business plan.  Graduates are prepared for em-

ployment in various business, management, advertising, sales, and entrepreneurial enter-

prises.  Credits provide a sound foundation for transfer into a Bachelor program. 
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Identify courses within the program and the number of course sections 
taught by each faculty type over the evaluated period. Note that all data in 
this program review, unless otherwise specified, represents Academic 
Years 2012 – 2016. 
 

 

Table 1: Course Counts by Faculty Type. (Ref: CDS Table A) 

 

Discuss student demographics and any observed trends. 

 

Course Administrator Full-Time Adjunct Grand Total

BUS  100 2 25 6 33

BUS  101 10 10

BUS  110 7 7

BUS  111 6 6

BUS  112 7 7

BUS  142 7 2 9

BUS  257 2 2

BUS  299 3 3

MGT  201 2 14 1 17

MGT  202 6 2 8

MGT  205 9 9

MGT  220 1 1

MGT  299 8 1 9

MKT  231 1 1

MKT  241 4 6 10

MKT  243 7 2 9

MKT  244 5 3 8

MKT  299 9 1 10

Grand Total 4 97 58 159

The average age of students enrolling in the Marketing/Management program is slightly higher 
than the overall average age of students at WSCC. With 83% of the program’s students identifying 
themselves as white in 2016, diversity continues to be a challenge for West Shore and our stu-
dents. The race demographics have changed very little in the five years represented in this pro-
gram review (2012 – 86.8% white, 2016 – 83% white). Females have outnumbered males in the 
Marketing/Management program of study every year included in this program review.   
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Table 2.1: Average Age (Ref: CDS Table B) 

 

 

Table 2.2: Race Demographics. (Ref: CDS Table B) 

 

 

Table 2.3: Age, Race, Gender demographics. (Ref: CDS Table B) 

2012 2013 2014 2015 2016

Average Age 29.1 27.4 28.4 31.0 28.7

Race  2012 2013 2014 2015 2016

American Indian or Alaska Native 1.8% 1.8% 2.0% 2.0% 2.0%

Asian 0.4% 0.3% 0.3% 0.6% 0.7%

Black or African American 0.8% 0.7% 1.5% 1.4% 1.3%

Hispanics of any race 5.7% 6.5% 7.7% 7.3% 7.3%

Native Hawaiian or Other Pacific Islander 0.0% 0.0% 0.0% 0.0% 0.0%

Nonresident Alien 0.2% 0.3% 0.2% 0.1% 0.4%

NULL 0.0% 0.0% 0.0% 0.0% 0.5%

Race and Ethnicity unknown 2.6% 2.1% 2.2% 1.6% 2.0%

Two or more races 1.6% 2.1% 2.1% 2.5% 2.7%

White 86.8% 86.3% 84.0% 84.3% 83.0%

0.00% 10.00% 20.00% 30.00% 40.00% 50.00% 60.00%

Female

Male

Gender Demographics. (Ref. CDS Table B)

2016 2015 2014 2013 2012

Gender 2012 2013 2014 2015 2016

Female 52.40% 51.79% 54.71% 55.42% 56.31%

Male 47.60% 48.21% 45.29% 44.58% 43.69%
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What course(s) have the highest enrollment? Are there significant changes 
from the previous semester?  From the prior year?  Include all course mo-
dalities. 

 

 

 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The BUS 100 Introduction to Business course shows the highest enrollment as it is required in all Business Division pro-

grams of study and is therefore expected. In the BUS segment courses, BUS 142 Principles of Retailing has the second 

highest enrollment and BUS 101 Business Math has the third highest.  During the review period there was a spike in 

enrollment in the fall of 2014, like the winter of 2012. These two semesters are the only two in the review period 

when BUS 100 Intro to Business was offered in all three modalities and perhaps, because it is offered in several pro-

grams of study in addition to Marketing/Management, the enrollments are higher when all modalities are offered. The 

highest enrollment semester was in winter, 2014.  Of interest in the enrollment data, was the fact we have offered a 

face to face BUS 100 in both the 2015 and 2016 summer semesters with low enrollment. Offering summer semester 

BUS 100 courses may be pulling from our typical high enrollments in the fall and winter semesters.    

In the Management (MGT) segment courses, MGT 201 Principles of Management holds the highest enrollment.  It has 

been offered during the summer and fall semesters as either online or hybrid during this review period.  The fall online 

sections hold most enrollments. 

In the Marketing (MKT) segment courses, MKT 243 Principles of Salesmanship holds the highest enrollment while MKT 

241 Principles of Marketing holds a strong second.  MKT 243 is only offered during the Winter semester and shows a 

significant increase in enrollment when offered online. Interestingly, MKT 243 has higher enrollment than MKT 241 as 

enrollment in MKT 241 has held in the range of 24-28 between 2014-2016. With total enrollment in these two courses 

over the 5 years of the review only differing by six students, it is clear both are essential to the program. MKT 243 had 

125 online students and MKT 241 had 71 online students and 17 hybrid students. 

Most of the courses in tables 3.1, 3.2, and 3.3 show respectable enrollment.  The courses ending in 299, which hold 

the lowest enrollments in each segment are internships.  Also, to be noted of the other three low enrollments, are the 

facts that BUS 257 and MGT 220 have been inactivated and MKT 231 is new to the program.  Marketing/Management 

has an online course enrollment of 45.6% of the total enrollment, with BUS 100 representing 33.5% of that enroll-

ment. Enrollment in the program has remained constant over the past 5 years with a slight downturn in graduates 

(from 17 to 13) in 2016. Unfortunately, some of the students are coded as AA or MTA students and are not always 

counted in the enrollment for the AAAS Marketing/Management program. In the past couple years, we have become 

aware our coding issue may be a larger issue than originally thought. Adjustments are being considered, such as a new 

admissions application where students will be able to choose their program of study at the time of admission, instead 

of choosing only a degree and potentially being coded incorrectly. 
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Pivot Table 3.1. Total Course Demand. (Ref: CDS Table A) 
 

 
 

 

Pivot Chart 1. Total Course Demand. (Ref: CDS Table A) 
 

 

 

Pivot Table 3.2. Total Course Demand. (Ref: CDS Table A) 
 

Courses FTF HY OL Grand Total

BUS  100 21 205 380 606

BUS  101 109 109

BUS  110 94 94

BUS  111 95 95

BUS  112 51 19 70

BUS  142 39 103 142

BUS  257 16 16

BUS  299 3 3

Grand Total 412 205 518 1135

Course FTF HY OL Grand Total

MGT  201 52 183 235

MGT  202 47 82 129

MGT  205 38 88 126

MGT  220 6 6

MGT  299 11 11

Grand Total 102 52 353 507
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Pivot Chart 2. Total Course Demand. (Ref: CDS Table A) 
 
 
 

 

Pivot Table 3.3. Total Course Demand. (Ref: CDS Table A) 
 

 

Pivot Chart 3. Total Course Demand. (Ref: CDS Table A) 

Row Labels FTF HY OL Grand Total

MKT  231 20 20

MKT  241 66 17 71 154

MKT  243 36 125 161

MKT  244 31 46 77

MKT  299 9 9

Grand Total 142 17 262 421



INTERIM REPORT ON ACADEMIC PROGRAM REVIEW PROCESSES  P a g e  | 41 

 

Number of students by year who have successfully completed the program and earned 
a certificate or degree.  

 

Table 4. Total Credentials Awarded. (Ref: CDS Table C) 

 

What are the Program Outcomes and how do they link to the Core  

Abilities? 

 

 

 

 

 

 

 

 

 

 

 

Core Abilities, Program Outcomes, and Course Evidence 

Are student learning outcomes (SLOs) assessed for course evidence? If 

yes, show evidence. If no, what is plan for this assessment to occur? How 

are the College’s Core Abilities assessed in this program?  What evidence 

Credential Type 2012 2013 2014 2015 2016 Grand Total

Management Skills 5 10 3 6 2 26

I 5 10 3 6 2 26

Marketing/Management 13 11 13 11 11 59

AAA 13 11 13 11 11 59

Marketing/Management - Hospitality Emphasis 2 2

AAA 2 2

Grand Total 20 21 16 17 13 87

One Year Certificate 

PLO 1 Students will communicate the major concepts of the functional areas of management, 

marketing, and business.         

PLO 2 Students will describe the legal, social, ethical, and economic environments of business.

       

PLO 3 Students will apply decision making processes to organizational challenges and oppor-

tunities.          

PLO 4 Students will demonstrate an understanding of the concept of marketing. 

         

PLO 5 Students will demonstrate an understanding of an organization's management strate-

gies for business activities.         

Each of the program outcomes were created to incorporate core abilities.  Each require the abil-

ity to think critically, communicate effectively, and act professionally.   
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can be shown? With which colleges/universities do articulation agreements 

or 3+1 programs exist? 

 
 
 
 
 
 
 
 

All courses within the Marketing/Management program have student learning outcomes (SLOs) 

which address each of the three West Shore Community College Core Abilities.  These SLOs are uni-

form throughout the Business Division courses.  The college’s core abilities are assessed in this pro-

gram via homework, discussion forums, exams, projects, and the NOCTI exam.  Evidence can be 

found in the assignments that are submitted, reviewed, and assessed/graded within Canvas. The 

curriculum maps for the four key program courses being reviewed are found on the pages to fol-

low. Note core abilities are indicated to the far right of each curriculum map, color coded in light 

blue.   

The Marketing/Management program at WSCC has articulation agreements and/or transfer agree-

ments with the following colleges/universities: Ferris State University, Davenport University and 

University of Michigan – Flint. 
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BUS100 
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MGT201 
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MGT205 
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MKT241 
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What strategies are being used to increase student learning and how/when 
are the performance of those strategies assessed? 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
Discuss quality of curriculum content and instruction (including faculty eval-
uations).  
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Four strategies used are: 

Evaluate student learning.  In the capstone Small Business Management course students 

complete a comprehensive business plan project.  Students collaborate with content experts 

throughout the plan process. Ultimately, the professional business plan and presentation is eval-

uated as the final project by the content coaches. 

Use our standardized NOCTI exam to identify any content gaps.  If, in reviewing the exam 

results, content gaps are found then changes are made to the program to either cover those 

topics in different ways or in ways that help reinforce. 

Students working through the internship application process.  The process requires a full 

application, a professional and complete resume and cover letter, and professional business 

dress.  During that process students apply concepts in a real-world situation and are assessed by 

the faculty at that time.   

Involve current students on Advisory Councils for their program of study.  Students get 

to hear and participate in discussions on current topics, needs of local employers, and issues rel-

evant to their program. While they are getting real world experience networking at the meeting 

with professionals the faculty can also assess the students’ program knowledge and ability to 

communicate professionally. 

 

The program is reviewed to make sure that the curriculum provides current and relevant content.  A review was 

performed and found that a course in social media marketing would be beneficial to students to start incorporat-

ing the digital aspects of marketing.  The course was added to the program as an elective. 

The curriculum is stronger and better aligned across the program and across the different sections of the courses 

being taught by different instructors.  This has been accomplished by building SLOs for every course and ensuring 

they are in all course syllabi in the program. SLOs are used for program review and curriculum mapping, for assess-

ment. 

Deliberate efforts have been made to ensure that instructors’ credentials properly align with the courses they are 

teaching.  This puts the right instructors in the right courses. Every course developed must be accompanied by the 

faculty credentials needed. 

Faculty participate in teaching circles and peer reviews. Adjunct instructors are evaluated by the division chairs.  

The teaching circles, reviews, and evaluations provide opportunities for instructors to learn from each other and 

continually work to improve their classroom and teaching styles/techniques. 
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Course Evidence 

Show grade outcomes by count and percentage for all courses within the 
program.   

Identify 3-4 key courses within the program and identify key lessons from data evidence.  
Is there consistency, or lack of consistency? 

BUS 100 – Introduction to Business   MKT 241 – Principles of Marketing 

MGT 201 – Principles of Management  MGT 205 – Small Business Management 

The four key courses of the marketing and management degree are Introduction to Business, Principles 
of Marketing, Principles of Management, and Small Business Management.  They are scaffolded to first 
introduce, then reinforce, and finally synthesize the concepts and skills needed for success in the work-
force.  The first class students take is Introduction to Business.  This course introduces them to general 
business concepts, including marketing and management, and business terminology. Principles of Mar-
keting then builds upon, further develops, and reinforces marketing concepts and strategies.  Principles 
of Management also builds upon the business course and then takes a deeper dive into management 
theories, strategies, and the applications of such in the real world.  The Small Business Management 
course is then the capstone of the program where business, marketing, and management are again 
brought together and synthesized in the business plan capstone project.  Together those four key 
courses provide a sound foundation for graduates heading to the workforce or to a transfer college or 
university. 
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Table 5. Course outcomes by letter grade. (Ref: CDS Table B(2)) 
 

 

Table 6. Percent of grade outcomes by letter grade. (Ref: CDS Table B(2)) 

For the 3-4 key courses identified, discuss the consistency, or lack of con-
sistency, of student outcomes across all faculty types. 

Course A A- B+ B B- C+ C C- D+ D D- F W I

BUS  100 101 65 57 86 59 40 56 29 21 9 7 71 37

BUS  101 55 9 13 10 10 4 2 1 1 1 11 14

BUS  110 72 10 20 7 3 2 4 5 1 3 7 4

BUS  111 52 11 9 11 2 5 3 1 1

BUS  112 52 6 3 1 1 2 1 3 1

BUS  142 28 23 18 11 19 10 12 5 1 2 10 3

BUS  257 8 2 4 3 1 3 2

BUS  299 3

MGT  201 104 35 20 26 21 10 15 2 1 1 13 4

MGT  202 27 23 21 12 10 4 11 3 3 4 1 7 3

MGT  205 48 24 24 30 32 10 18 8 8 8 2 22 16 2

MGT  220 3 2 1

MGT  299 7 1 1 1 1 1

MKT  231 6 4 6 4 4 2 4 2 8

MKT  241 37 30 20 25 11 6 5 4 2 3 1 5 5

MKT  243 42 22 12 9 12 11 15 4 1 6 2 17 8

MKT  244 24 14 11 6 10 5 2 1 2 2

MKT  299 9 2 1

Course A A- B+ B B- C+ C C- D+ D D- F W I

BUS  100 15.8% 10.2% 8.9% 13.5% 9.2% 6.3% 8.8% 4.5% 3.3% 1.4% 1.1% 11.1% 5.8% 0.0%

BUS  101 42.0% 6.9% 9.9% 7.6% 7.6% 3.1% 1.5% 0.8% 0.8% 0.0% 0.8% 8.4% 10.7% 0.0%

BUS  110 52.2% 7.2% 14.5% 5.1% 2.2% 1.4% 2.9% 3.6% 0.0% 0.7% 2.2% 5.1% 2.9% 0.0%

BUS  111 54.7% 11.6% 9.5% 11.6% 2.1% 5.3% 3.2% 0.0% 0.0% 0.0% 1.1% 1.1% 0.0% 0.0%

BUS  112 74.3% 8.6% 4.3% 1.4% 1.4% 2.9% 1.4% 0.0% 0.0% 0.0% 0.0% 4.3% 1.4% 0.0%

BUS  142 19.7% 16.2% 12.7% 7.7% 13.4% 7.0% 8.5% 3.5% 0.7% 1.4% 0.0% 7.0% 2.1% 0.0%

BUS  257 34.8% 8.7% 17.4% 13.0% 0.0% 0.0% 4.3% 0.0% 0.0% 0.0% 0.0% 13.0% 8.7% 0.0%

BUS  299 100.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0%

MGT  201 41.3% 13.9% 7.9% 10.3% 8.3% 4.0% 6.0% 0.8% 0.4% 0.0% 0.4% 5.2% 1.6% 0.0%

MGT  202 20.9% 17.8% 16.3% 9.3% 7.8% 3.1% 8.5% 2.3% 2.3% 3.1% 0.8% 5.4% 2.3% 0.0%

MGT  205 19.0% 9.5% 9.5% 11.9% 12.7% 4.0% 7.1% 3.2% 3.2% 3.2% 0.8% 8.7% 6.3% 0.8%

MGT  220 50.0% 0.0% 0.0% 33.3% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 16.7% 0.0%

MGT  299 58.3% 8.3% 8.3% 8.3% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 8.3% 8.3% 0.0%

MKT  231 15.0% 10.0% 15.0% 10.0% 10.0% 5.0% 10.0% 5.0% 0.0% 0.0% 0.0% 0.0% 20.0% 0.0%

MKT  241 24.0% 19.5% 13.0% 16.2% 7.1% 3.9% 3.2% 2.6% 1.3% 1.9% 0.6% 3.2% 3.2% 0.0%

MKT  243 26.1% 13.7% 7.5% 5.6% 7.5% 6.8% 9.3% 2.5% 0.6% 3.7% 1.2% 10.6% 5.0% 0.0%

MKT  244 31.2% 18.2% 14.3% 7.8% 13.0% 6.5% 2.6% 1.3% 0.0% 0.0% 0.0% 2.6% 2.6% 0.0%

MKT  299 75.0% 0.0% 0.0% 16.7% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 8.3% 0.0% 0.0%
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NOTE:  These four courses are required within the Marketing/Management AAAS program and three of 

the four are required in other Business Division Programs of Study.  All three of the Core Abilities are in-

corporated in the student learning outcomes in each of the Business Division courses. 

 

 

 

 

 

 

 

 
 
 
 
 

Table 7. Distribution of BUS 100 grades by faculty type. (Ref: CDS Table B(2)) 

 

 

 

 

 

 

 

 

 
 
 

Table 8. Distribution of MGT 201 grades by faculty type. (Ref: CDS Table B(2)) 

 
 

 

 

 

 

Key course: MGT 201. Discuss consistency of outcomes for this course. 

All instructors use the same course SLOs and resources.  While there were slight distribution variances 

between the individual grades, overall both the full-time faculty and administrator had similar rates of 

students earning a C or better: Full time 92% and Administrator 95%.  The administrator did not have 

any students earn less than C-.  The adjunct rate of 73% of the class earned a C or better. 

 

Faculty Type A A- B+ B B- C+ C C- D+ D- F W

Administrator 35.0% 10.0% 10.0% 15.0% 15.0% 0.0% 10.0% 5.0% 0.0% 0.0% 0.0% 0.0%

Full Time Faculty 42.5% 14.0% 7.7% 10.4% 7.7% 4.5% 5.4% 0.5% 0.5% 0.0% 5.4% 1.4%

Adjunct Faculty 27.3% 18.2% 9.1% 0.0% 9.1% 0.0% 9.1% 0.0% 0.0% 9.1% 9.1% 9.1%

Key course: BUS 100. Discuss consistency of outcomes for this course. 

All instructors use the same course SLOs and resources.  The full time and adjunct faculty both had 

about 74% of the students in their courses earn a C or better.  The courses taught by administrators 

had significantly less success, with students earning a C or better at only 47%.  The full time and ad-

junct faculty had a sum of 14-16% earning a Fail or Withdrawal, while the administrator had a sum of 

nearly 48%. Of note: that administrator is no longer teaching courses at the college. 

 

 

Row Labels A A- B+ B B- C+ C C- D+ D D- F W

Full Time Faculty 15.45% 9.60% 8.77% 13.57% 10.02% 6.26% 10.23% 4.38% 3.13% 1.25% 1.04% 10.02% 6.26%

Adjunct Faculty 17.39% 13.04% 10.87% 13.77% 5.80% 6.52% 5.07% 5.80% 3.62% 2.17% 1.45% 10.14% 4.35%

Administrator 14.29% 4.76% 0.00% 9.52% 14.29% 4.76% 0.00% 0.00% 4.76% 0.00% 0.00% 42.86% 4.76%

Key course: MGT 205.  Discuss consistency of outcomes for this course. 

All instructors use the same course SLOs and resources.  MGT 205 Small Business Management, is the 

capstone course of the Marketing/Management program, 74% of the grades earned were a C or bet-

ter and is taught only by full-time faculty.  The sum of the Fail and Withdrawal rates is nearly 16%.  

This should be reviewed. While there is no value found in comparative data for faculty type for this 

course, there is still value in using this course in review as it is the capstone project course and is truly 

important we use instructors who are full-time because it is a capstone. 
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Table 9. Distribution of MGT 205 grades by faculty type. (Ref: CDS Table B(2)) 
 

 

 
Table 9: Distribution of MKT 241 grades by faculty type. (Ref: CDS Table B(2)) 

 

 

 

 

 

 

Table 10. Distribution of MKT 241 grades by faculty type. (Ref: CDS Table B(2)) 
 
 

 
 
 
 
For the 3-4 key courses identified, insert table of overall course outcomes 
by modality and discuss significant differences. 
 

 

Table 11: Modalities (Ref CDS Table B (3)) 

BUS 100 FTF HY OL

A 14% 21% 13%

A- 5% 10% 9%

B+ 0% 9% 10%

B 10% 13% 13%

B- 14% 6% 11%

C+ 5% 7% 7%

C 0% 6% 10%

C- 0% 5% 4%

D+ 5% 4% 3%

D 0% 1% 2%

D- 0% 1% 1%

F 43% 11% 10%

W 5% 4% 6%

Key course: MKT 241. Discuss consistency of outcomes for this course. 

All instructors use the same course SLOs and resources.  Both full time and adjunct faculty have 

taught the Principles of Marketing courses during the five years covered in the review.  Overall, 

adjuncts had a higher rate of students earning a C or better.  There was also a slightly elevated 

rate in the adjunct’s rates for those that earned a Fail/Withdrawal.  The full-time faculty had a 

Fail/Withdrawal rate of 5.6% and the adjuncts had 7% 

 

Faculty Type A A- B+ B B- C+ C C- D+ D D- F W

Full Time Faculty 29.6% 9.3% 5.6% 22.2% 7.4% 5.6% 1.9% 5.6% 3.7% 3.7% 0.0% 3.7% 1.9%

Adjunct Faculty 21.0% 25.0% 17.0% 13.0% 7.0% 3.0% 4.0% 1.0% 0.0% 1.0% 1.0% 3.0% 4.0%

BUS 100 CONSISTENCY DISCUSSED 

Forty-eight percent of students in the FTF course 

are receiving a C or better, 72% of the HY students 

are receiving a C or better, and 73% of the OL stu-

dents are receiving a C or better.  Interestingly, 

48% of FTF students fail or withdraw compared to 

15% of HY, and 16% of OL.  The HY and OL courses 

have a much greater success rate and this should 

be investigated further as we seek to understand 

the needs of students. 
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Table 12: Modalities (Ref CDS Table B (3)) 

 

 

 

 

Table 13: Modalities (Ref CDS Table B(3)) 

 

MGT 201 HY OL

A 31% 45%

A- 15% 14%

B+ 10% 7%

B 12% 9%

B- 12% 8%

C+ 2% 4%

C 10% 5%

C- 2% 0%

D+ 2% 0%

D- 0% 1%

F 6% 5%

W 0% 2%

MKT 241 FTF HY OL

A 24% 18% 25%

A- 23% 24% 15%

B+ 14% 18% 11%

B 14% 18% 18%

B- 9% 6% 6%

C+ 3% 0% 6%

C 3% 0% 4%

C- 2% 0% 4%

D+ 0% 0% 3%

D 2% 0% 3%

D- 2% 0% 0%

F 5% 0% 3%

W 2% 18% 1%

In MGT 201, 90% of our HY students and 94% of our OL stu-

dents received a C or better.  Fail/Withdrawal rates are approxi-

mately the same between modalities.  

Of immediate concern in MKT 241, 18% of students with-

drew from the course in the HY modality.  Also in the HY 

course, students received nothing less than a B- grade in 

the course while 17% of FTF students and 26% of OL stu-

dents received grades less than B-.  After review, it was 

found that the course was only offered once as a hybrid 

class and further discussion about this modality should 

be pursued. 
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Table 14: Modalities (Ref CDS Table B(3)) 

 

Student satisfaction from graduate surveys. What comments, con-
cerns, insights were students able to provide from the surveys? 
 

While the return rate for all graduates taking the survey is low, positive feedback in the follow-
ing areas exist: 
Q1: How satisfied are you with the education and/or training you received at WSCC? 
 24 answered very satisfied and 15 answered satisfied. 
Q2: Were your expectations about the quality of the services and programs offered to you at 
WSCC? 
 17 answered exceeded, 20 answered met, and 2 answered not met. 
 
 
Some of their comments and suggestions were: 
 

 Would like more job placement services through WSCC. 

 Please offer more online courses. I am a working mom. That is important to me. 

 Absolutely love WSCC. It caters to the community. 

 Currently studying Business Administration. Business classes wouldn't transfer to state. 
Wasn't aware of that when he signed up for business classes here. 

 Take certain classes when offered. Might be smack in the middle of the day, hard with 
family and work. Would be nice if more classes offered at different times or more online 
classes. 

 More online classes. Instructors more familiar with programs (computer). 

 Go to WSCC before a 4 year university 

MGT 205 FTF OL

A 24% 17%

A- 8% 10%

B+ 5% 11%

B 16% 10%

B- 21% 9%

C+ 3% 5%

C 5% 8%

C- 0% 5%

D+ 3% 3%

D 0% 5%

D- 0% 1%

F 8% 9%

W 8% 6%

I 0% 1%

MGT 205 modalities tend to mirror each other regarding students re-

ceiving a C or better, those students failing and those withdrawing.  
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 Liked how it set him up to continue at FSU for bachelors. 
 

B. Program Specific Component 
 

What types of resources (fiscal, personnel, supplies, etc.) are currently used in the 
program and identify those resources you will continue to use for your program? Are re-
sources needed for the future that are not currently available? 
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Since the campus started using Office 365 there have been 4,464 licenses issued campus wide. Addition-
ally, there have been 750 individuals that have taken advantage of the free download. 

Students are submitting assignments and participating in the Canvas “classrooms” so we know they are 
using Canvas. 

Tech Smith Relay provides data of usage by students. 

NOCTI exam results are reviewed annually by the faculty.  It is used to help find any gaps that may exist in 
the program.  Those results are then discussed with the chair. 

RESOURCES USED: 
Office 365 (2016) is available to all students.  WSCC’s Office 365 subscription provides 5 full desktop version down-
loads consisting of Word, Excel, PowerPoint, Access, Outlook, and other Microsoft Office programs to each current 
student and faculty.  These programs provide the necessary tools for students to create business professional looking 
assignments, papers, and projects from beyond campus if they have computers at home.  Additionally, the subscrip-
tion gives students OneDrive which is cloud storage so they can work on documents at school and off campus with-
out carrying a thumb drive. 
 
Canvas, the campus learning management system, is used in every course whether the course is F2F, OL, or HY.  This 
allows students to communicate with their instructor or classmates via messages, question boards, or discussion 
boards.  They can submit assignments, receive feedback, and track their grades.  The tool also provides the syllabus, 
an assignment calendar, and a To Do reminder for easy assignment management.  Evidence of Canvas usage by Over-
all College, Division, and Course Specific can be found in the pages following this section. 
 
TechSmith Relay Is used to record and post in Canvas orientations, lectures, and assignment instructions. 
   
NOCTI exams following completion of all program courses.  NOCTI is an independent organization that provides 
standardized testing of industry-based credentials.  The Marketing/Management program uses the Retail Merchan-
dising exam to assess outcomes.  Another possible assessment (and possibly more appropriate than the NOCTI) that 
could be used either as a supplement or instead of the NOCTI is the Certiport ESB (Entrepreneurship and Small Busi-
ness) Certification Exam.  Successful completion of this certification will validate skills and knowledge. 
 
RESOURCES NEEDED: 
The classrooms need updated furniture to refresh the rooms and be more inviting to students. 
 
Should the Certiport ESB Certification Exam be incorporated in the program, a financial consideration will be neces-
sary in the Business Division budget to cover the costs of these assessments or the cost might be passed along to the 
student through fees. Should the latter become a reality, details of the process of such fees will be necessary. 
 
An additional full-time faculty member is needed in the Business Division and may be able to assist with the teaching 
load of Marketing/Management courses. 
 
EFFECTIVE USE OF RESOURCES: 
 
Since the campus began using Office 365, there have been 4,464 licenses issued campus-wide. Students are submit-
ting assignments and participating in the Canvas “classrooms” so we know they are using and interacting with Can-
vas. 
 
NOCTI exam results are reviewed annually by the faculty. Existing gaps are assessed, and adjustments made to curric-
ulum. Division Chairs and Directors meet with faculty within their division or program to make these adjustments. 
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The following tables provide evidence of Canvas LMS use amongst our students. The 

graphs are representative of the following data: 

 West Shore Community College Overall Analytics – Fall 2016 & 2017 

 Business Division Analytics – Fall 2016 & 2017 

 BUS 100 Introduction to Business – Fall 2016 & 2017 for sections 21 & 23 

 MGT 201 Principles of Management – Fall 2016 for sections 21 & 23 

 MKT 241 Principles of Marketing – Winter 2015 & 2016 for section 41  

 

West Shore Community College Overall Analytics from Canvas LMS – Fall 2016 

 

West Shore Community College Overall Analytics from Canvas LMS – Fall 2017 
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Business Division Analytics from our Canvas LMS – Fall 2016 

 

Business Division Analytics from our Canvas LMS – Fall 2017 

 

Intro to Business BUS 100, Section 21 Analytics from our Canvas LMS – Fall 2016 

When reviewing analytics at the course level, the dashboard graphics are not available. 
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Intro to Business BUS 100, Section 23 Analytics from our Canvas LMS – Fall 2016 

When reviewing analytics at the course level, the dashboard graphics are not available. 

 

Principles of Management, MGT 201, Section 21 Analytics from Canvas LMS – Fall 2016 

When reviewing analytics at the course level, the dashboard graphics are not available. 

 

 

Principles of Management, MGT 201, Section 23 Analytics from Canvas LMS – Fall 2016 

When reviewing analytics at the course level, the dashboard graphics are not available. 
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Principles of Marketing, MKT 241, Section 41, Analytics from Canvas LMS – Winter 2015 

When reviewing analytics at the course level, the dashboard graphics are not available. 

 

Principles of Marketing, MKT 241, Section 41, Analytics from Canvas LMS – Winter 2016 

When reviewing analytics at the course level, the dashboard graphics are not available. 
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What college resources/co-curricular services are available, i.e. library, tutoring, etc. for 
your program?  

 
 
Has the program received recommendations/feedback from an advisory council? If yes, 
describe the feedback/recommendations and how the feedback was addressed?  

 
 
 
 
 
 
 
 

Library – Business Section, free online subscriptions for faculty and students to business journals 
like The Wall Street Journal and Bloomberg Business Week.  Free access to video documentaries 
too. 

Tutoring and Testing services are available to all students in the program. 

The Writing Center is available and aids with writing assignments such as reports, speeches, and 
essays. 

The AA Business program of study is not driven by the Business Division but rather by the Arts & 
Science Division and this should be examined, particularly in light of the Business Division’s collab-
oration with our four-year partner colleges, such as Davenport University, Ferris, etc. 

 

The program has regularly received recommendations and feedback from an advisory council (AC). 

For the past several years the Accounting and the Marketing/Management programs have worked 
together to combine their AC meetings.  Some of the recommendations/feedback and how they 
were addressed follow: 

Internships to be expanded.  It was agreed that internships are a valuable opportunity for stu-
dents.  It will be a goal this year for the marketing/management faculty to start building relation-
ships outside of WSCC for increased internship opportunities for students. 

New Course Development. ACs were supportive of the new courses being offered, such as Busi-
ness Law and Advanced Spreadsheets.  They felt they will provide students with an up to date pro-
gram that is reflective of the industry. 

Microsoft Office Specialist certifications being offered in the CIS160 Desktop Applications course.  
This course is required in all Business Division programs.  They felt these were very valuable to the 
students and their employers. 
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Discuss the long-term viability of the program. 
   

 
 
Establish recommendations for the future, and a timeline for next steps, identifying the 
who, what, where, and when of those steps.   

 

The outlook on marketing/management employment opportunities in the future continues to be strong 
and positive.  

Long term possibility of separating and more fully developing Marketing/Management programs into two 
separate programs. 

Economic conditions contribute to enrollment within the program. The trend of lower enrollments when 
unemployment is low as our potential students are working and unable to take courses. If employment 
drops, students are more available to enroll in college and thus we experience higher enrollments. seen 
across Michigan.  

 

Area Period Description Occupation

Base Year 

Employment

Projected 

Year 

Employment

Numeric 

Change

Percent 

Change

Michigan 2014 - 2024 Long Term Forecasts Market Research Analysts and Marketing Specialists 12110 14720 2610 21.6000%

Source: MI DTMB LMISI Employment Projections

Recommendations for the future: 

1. Add a FT faculty member to the Business Division 

2. Collaborate with other institutions for transfer 

3. Collaborate with local K-12 to develop a pathway to Bachelor’s Degrees with Associate’s 
Degree earned at WSCC 

4. Bring Bus Math and Business Composition back within the Business Division  

5. Offer more Internships 

6. Clarify if coding of students in programs is an issue for accurate data 

7. Develop ability to email all students in Marketing/Management program 

8. Develop more courses to research possible separate Marketing and Management pro-
grams. 
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Address any unique aspects of the program that should be documented or explained to 
those reviewing the document. Have there been major changes within the program re-
cently? (i.e., Faculty change/retirement, revisions in programs of study, or new program 
development. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The only full-time faculty member of the Marketing/Management program, since its inception, 

retired after 37 years with the College at the end of the 2017-2018 school year. The change 

in faculty will be both a challenge and an opportunity. Even with the expertise afforded 

through a long-standing faculty, it can be refreshing for a program to have a new set of eyes 

to review and suggest steps toward relevancy of programs. 

The Marketing/Management program has long been a combined program of study and re-

cently community members have begun to ask for more specific Management and Leader-

ship opportunities. These requests have led us to consider more fully developing these pro-

grams as separate programs. 

The Business Division has two new hires, a full-time faculty member in Marketing/Manage-

ment and a full-time faculty member in Information Technology. Both of these individuals are 

passionate about their work and the relevancy of their programs and thus, the expectation is 

for these individuals to work closely with the Division Chair to review the relevancy of their 

programs and recommend changes as appropriate. 

Changes in the programs and/or the division must be done thoughtfully and with guidance 

from faculty, community, students, and administration.  
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Appendix C:  

Speech Program Review 

 

A. Foundational Component 
Program Name: Speech 

Years of Review:  2012-2016 

Description of the program 

At West Shore Community College, the SPE program includes SPE 101 Principles of 

Speaking and SPE 110 Interpersonal Communications.  Each course examines what it 

means to be an effective communicator. The SPE program has three faculty members: 

one full-time and two adjunct.   

SPE 101 Principles of Speaking focuses on the theory and practice of informative and 

persuasive public speaking, with an emphasis on extemporaneous delivery. Students 

study and apply rhetorical appeals, audience analysis, full-sentence outlines, create vis-

ual presentations and practice dynamic physical and vocal delivery using multi-modal 

presentations.  

SPE 110 Interpersonal Communication examines what it means to be an effective com-

municator by introducing students to the theory and practice of interpersonal communi-

cation through the analysis of daily communication interactions, and practice in develop-

ing and building better interpersonal relationships in family, work, and social settings. 

Purpose and Mission of the program 

The purpose of the SPE program is to develop communication competency for West 

Shore Community College students. The Communications Division and Speech Pro-

gram mission align with the mission of the College.  Through communication skills, we 

can “make our community a better place in which to learn, live, work and prosper.” The 

communication competency skills students learn benefit them in three areas:  courses, 

careers, and communities.   

 Courses: students can apply theories and skills they learn in communication 

courses to any course where they work in groups, use critical thinking and organ-

izational skills, and/or deliver presentations.  

 

 Careers: numerous business publications, including: 

o NACE (National Association of Colleges and Employers, 2016)  
o Forbes (November 2014) 
o Fortune (January 2016) 
o Business Insider (September 2016)  

http://www.naceweb.org/career-development/trends-and-predictions/job-outlook-2016-attributes-employers-want-to-see-on-new-college-graduates-resumes/
https://www.forbes.com/sites/susanadams/2014/11/12/the-10-skills-employers-most-want-in-2015-graduates/#477b582d2511
http://fortune.com/2016/01/07/real-world-skills-college-grads/
http://www.businessinsider.com/new-graduates-lack-communications-skills-udemy-online-class-2016-9
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and business leaders cite communication skills, specifically oral, written, interper-

sonal, and small group, as essential for getting hired and advancing in a career.   

 

In fact, NACE (2017) noted 

 

[E]mployers indicated that problem-solving skills and an ability to work in a 

team are the most desired attributes. . . . Following problem-solving skills 

and teamwork abilities, written communication skills, leadership, and a 

strong work ethic are also highly valued attributes that employers want to 

see. (para. 3) 

 

Year after year, communication skills-- written, verbal, interpersonal and small 

group-- remain at the top of employers’ lists. 

 

 Communities: our program strives to develop key skills necessary for citizens in a 

democracy. Students and citizens are barraged with an array of information, but 

determining which information is accurate and objective can be challenging.  

Through studying rhetorical appeals and logical fallacies, students are better 

equipped to assess the deluge of information, form coherent and logical presen-

tations, and work with other people in a range of settings, from parent-teacher or-

ganizations to community non-profit groups to serving on a board.  

 

Courses within SPE Program and Count of Each Faculty Type 

During Academic Years 2012-2016, 77.8 percent of West Shore Community College’s 
students were taught by adjunct instructors, while only 22.2 percent of WSCC’s stu-
dents were taught by full-time instructors (see Table 1).   
 
Table 1: Head Count by Faculty Type for West Shore Community College 
 2012   2013   2014   2015   2016   2017   

 Fall 

Win-

ter Fall 

Win-

ter Fall 

Win-

ter Fall 

Win-

ter Fall 

Win-

ter Fall 

Win-

ter 

Full Time 29% 22% 22% 21% 23% 21% 22% 22% 20% 20% 25% 26% 

Adjunct 71% 78% 78% 79% 77% 79% 78% 78% 80% 80% 75% 74% 

 

 

 

 

 

http://www.naceweb.org/about-us/press/2017/the-key-attributes-employers-seek-on-students-resumes/
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Table 2: Percent of Credit Hours by Faculty Type for West Shore Community College 
 

 
 
The SPE program has one full-time faculty member who teaches 57 percent of SPE 
courses and contingent/part-time faculty teach 43 percent of the SPE courses offered.   
 

Table 3: Course Counts by Faculty Type. (Ref: CDS Table A) 

 

 
 
Reflections Based on Faculty Type for SPE 101 and 110 

As demonstrated in Figure 1, the one full-time SPE instructor taught most of the sec-

tions of SPE 101 and 110.  However, adjunct instructors taught nearly the same number 

of SPE 110 Interpersonal Communications sections as the full-time instructors.  In con-

trast to the SPE 110 Interpersonal Communications course, the full-time instructor 

taught nearly twice as many sections of SPE 101 Principles of Speaking as did adjunct 

instructors.   

Course Full-Time Adjunct Grand Total

SPE  101 21 11 32

SPE  110 24 22 46

SPE  203 1 1

Grand Total 45 34 79
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            Figure 1. Course counts by faculty type for SPE 101 and 110 

One reason SPE 110 Interpersonal Communications had numerous sections taught by 

adjunct instructors was due to a adjunct instructor with previous experience teaching in-

terpersonal communications content.  Prior to the HLC Faculty Qualification Guidelines 

enacted in Fall of 2017, WSCC depended on this adjunct instructor who had experi-

ence, but not accompanying degrees, to teach interpersonal communications.   

A potential consequence of having nearly equal numbers of SPE 110 Interpersonal 

Communications courses taught by adjunct instructors as the one full-time instructor is a 

lack of consistency in grade outcomes (see Figure 5 and later discussion).  Another po-

tential concern is that adjunct instructors are typically trying to balance other jobs in ad-

dition to teaching courses, so they may not be able to give the same amount of time to 

course preps and student conferencing (Fain, 2014, para. 10). A potential benefit, 

though, is diversity of teaching styles, especially in a small program where there is only 

one full-time instructor. 

An opportunity illustrated in Table 2 and Figure 1 is through careful course scheduling 

and advising, and the addition of one full-time faculty member in the SPE program, the 

SPE program could have all sections of SPE courses taught by full-time instructors. Fur-

ther discussion presented later, on page 28. 

Student Demographics and Observed Trends 

Age Demographics 
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An explanation for the decline in both the general WSCC student age and SPE student 

age can be found by examining the increase in dual-enrollment students during the Pro-

gram Review Cycle and a correlation between overall unemployment rates in Mason 

and Manistee counties and student enrollment at WSCC.   

Currently, the average age of WSCC students is 25. In 2012, the average age of stu-
dents enrolled in SPE courses was nearly identical to the West Shore average.  How-
ever, as shown in Table 4, the average age of SPE students has declined between 
2012 and 2016.  

Table 4: Average Age for SPE students (Ref: CDS Table B 

 

One reason for the decrease in SPE student age during the Program Review Cycle is 
an increase in dual-enrolled students. As shown in Figure 2, the number of dual-en-
rolled students in SPE 110 Interpersonal Communications has doubled during the Pro-
gram Review Cycle. The number of dual-enrolled students enrolled in SPE 101 Princi-
ples of Speaking has fluctuated between eight and thirty students during the Program 
Review Cycle (see Figure 2 and Table 4), which is an area that should be further ex-
plored through conversations with area high school counselors.  

 

                   Figure 2. Dual enrolled students in SPE 101 and SPE 110 

2012 2013 2014 2015 2016

Average Age 24.2 23.6 22.2 22.4 23.2
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Another reason for the decrease in SPE student age during the Program Review Cycle 
is a decrease in unemployment in the College service district. Like many community col-
leges in Michigan, our nation’s Great Recession1 led to peak enrollment between Fall of 
2009 and Winter of 2011.  Respectively, Fall 2009 total enrollment was 1,536 students 
(497 full time, 1039 part time).  The enrollment fluctuated by as many as 27 students 
until Fall of 2011 when WSCC total enrollment was 1,616 and the average age was 27. 

Our nation’s unemployment was at 9.7 percent in January of 2010; during the same 
time, Mason County’s unemployment was at a high of 16.2 percent and Manistee 
County’s unemployment was 15.6 percent (see Figures 3 & 4, U.S. Bureau of Labor 
Statistics).  As our national, state, and local economy recovered and unemployment de-
creased and ultimately stabilized, so too did our student enrollment and average age, 
with the average student age falling from 27 to 24. 

As shown in Figures 3 and 4, at the beginning of the Program Review Cycle, 2012, un-
employment in Mason County was 11.9 percent and 13 percent in Manistee County 
(U.S. Bureau of Labor Statistics). WSCC total enrollment in 2012 was lower than in the 
three previous years, with an average WSCC student age of 26.   

 

Figure 3. Unemployment rate in Mason County, MI 

  

                                                           
1 Robert Rich (2013), Assistant Vice President in the Macroeconomic and Monetary Studies Function at the Federal 
Reserve Bank of New York, stated the Great Recession was the longest-lasting recession since World War II.  
Among the severe effects of this recession was the dramatic increase in our nation’s unemployment, from 5 per-
cent in December of 2007 to 10 percent in October of 2010, after the technical end of the recession (para. 1). 

https://fred.stlouisfed.org/series/MIMASO5URN
https://fred.stlouisfed.org/series/MIMANI1URN
https://fred.stlouisfed.org/series/MIMANI1URN
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Figure 4. Unemployment rate in Manistee County, MI 

The end of the Program Review Cycle, 2016, boasted a stronger economy and signifi-
cantly lower unemployment rate, Mason County 5.6 percent and Manistee County 6.3 
percent (Michigan Works—not seasonally adjusted).  In conjunction with stronger local 
economies and lower unemployment rates in Mason and Manistee Counties, WSCC ex-
perienced some of the lowest total student enrollment numbers in ten years, between 
1269 and 1201. Additionally, the average age of WSCC students fell from 27 (prior to 
Program Review Cycle) to 24 (at beginning of Program Review Cycle).   

What does this age decline mean to the SPE program?  Just as WSCC aver-
age student age declined, so too did the average age of SPE students. The full-time in-
structor has noticed this impact in class discussions.  During the years when WSCC’s 
student population was at its highest, our average student age was the oldest, due to 
high local unemployment. The presence of older students led to more textured discus-
sions of concepts and varied and rich examples from real-world workplace and relation-
ships, thus benefitting class discussions in both SPE 101 Principles of Speaking and 
SPE 110 Interpersonal Communications. Our age diversity is not as strong as post 
Great Recession years, but our racial diversity, albeit small, did experience growth over 
the Program Review Cycle, a positive step for the College. 

Race Demographics 

During the 2012-2016 Program Review Cycle, WSCC race demographics reflect the 

lack of racial diversity in Mason County; 85 percent of the WSCC student population 

identified as white, 7 percent identified as Hispanic, and 2 percent identified as Native 

American. While still overwhelmingly Caucasian, SPE student racial diversity started to 

increase during the 2012-2016 Program Review Cycle.  We do not know for certain why 

there has been a steady increase in African American, American Indian, and Hispanic 

students in SPE courses. Hispanic students had the largest growth from 4.6 percent to 

9.6 percent in just two years, and still over 8 percent in 2016. 

 

http://www.michworkswc.org/userfiles/filemanager/p68vvzghtkawzht8hqk9/


P a g e  | 72  INTERIM REPORT ON ACADEMIC PROGRAM REVIEW PROCESSES 

 

Table 5: Race Demographics for SPE students. (Ref: CDS Table B) 

SPE n for Program Review Cycle: 
2012, 323; 2013, 327; 2014, 304; 2015, 239; 2016, 246 

 

Is it possible that one potential explanation for the increase in Hispanic and African 

American students could be the rate of unemployment in each of the respective coun-

ties? Perhaps, with significant 2012 unemployment rates in each of these counties, stu-

dents who had not previously considered furthering their education, now gave additional 

education further consideration. 

Oceana County, where most of our Hispanic students reside, saw unemployment rates 

of 16.2 percent in January 2012. By the end of the Program Review Cycle, May 2016, 

the unemployment rate had dropped to 6.1 percent (U.S. Bureau of Labor Statistics).  

Similar to Oceana County, Lake County, where most of our African American students 

reside, reported high unemployment rates, 14.5 percent, in January 2012, the beginning 

of the Program Review Cycle.  By May 2016, the end of the Program Review Cycle, the 

unemployment rate had fallen to 6.5 percent in Lake County.  

Another potential explanation for the increase in diversity is that the College has been 

more successful in recruiting and retaining African American and Hispanic students. An-

other area of demographics where the SPE program has increasing enrollments without 

a concrete explanation is gender demographics. 

 What does the racial diversity increase mean to the SPE program? The SPE 

program is excited to have more racial diversity in our courses.  Admittedly, the number 

of African American and Hispanic students in each section is vastly outnumbered by the 

percentage of Caucasian students.  Any increase, however, in racial diversity adds 

depth to class discussions and encourages further development of cognitive complexity, 

empathy, and understanding for all students, key characteristics for any competent 

communicator.   

 

 

Race  2012 2013 2014 2015 2016

American Indian or Alaska Native 1.2% 2.4% 2.3% 2.9% 2.4%

Asian 0.3% 0.3% 0.0% 0.4% 1.2%

Black or African American 1.5% 0.9% 0.7% 1.3% 1.6%

Hispanics of any race 4.6% 9.1% 9.6% 9.2% 8.1%

Nonresident Alien 0.3% 0.6% 0.3% 0.0% 0.0%

NULL 0.0% 0.0% 0.0% 0.0% 1.2%

Race and Ethnicity unknown 3.1% 1.5% 2.3% 2.1% 0.8%

Two or more races 1.9% 3.0% 3.0% 2.9% 1.2%

White 87.0% 82.1% 81.8% 81.2% 83.3%

https://fred.stlouisfed.org/series/MIOCEA7URN


INTERIM REPORT ON ACADEMIC PROGRAM REVIEW PROCESSES  P a g e  | 73 

 

Gender Demographics 

Dating as far back as 2002, WSCC’s female to male student ratio has been roughly 60 

percent female and 40 percent male. In contrast, Table 6 shows a steady increase of fe-

male enrollment in SPE courses from 55.42 percent in 2012 to a high of 63.41 percent 

in 2016.  

Table 6: SPE Gender demographics. (Ref: CDS Table B) 

 

One reason for the increase in females in SPE courses from 2012-2016 may be a gen-

eral increase in dual-enrolled students, many of whom are females enrolling in SPE 

courses (see Table 7), especially for SPE 110 Interpersonal Communications.   

Table 7: SPE Gender demographics for Dual Enrolled Students 

 

What does the gender ratio mean to the SPE program? If this trend of in-

creasing female students in SPE courses continues, we must look at potential contrib-

uting factors, especially when a SPE course is not required for 18 of the 52 certifi-

cates/degrees offered at WSCC (Curriculum Manual 2017-2018).  

Certificates/Degrees That Do Not Require an SPE course 

Accounting-AAAS 
Associate Degree Nursing Level 2-AAAS 
Computers for Business—AAAS 
Computers for Business—Certificate 
Corrections—Certificate 
Criminal Justice—Certificate 
Early Childhood Education—Certificate 
Electrical-Electronics—Certificate 
Mechanical Systems---Certificate 
Mechatronics—Certificate 
Medical Assistant—AAAS—Business Medical Office Focus 
Medical Office—Biller/Coder 
Medical Office—Certificate 
Medical Office Information Systems—AAAS 

http://acalog.westshore.edu/
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Multi-Skilled Health Care—Nurse Assistant—Certificate 
Office Information Systems—Certificate: 
Software Development—Certificate 
Welding—Certificate 

 

A deeper exploration into the gender demographics of the certificates/degrees not re-

quiring SPE courses as part of their curriculum may show that these certificates/de-

grees are predominantly male and because SPE courses are not recommended or re-

quired, students refrain from taking SPE courses, because SPE courses are outside the 

purview of their recommended/required curriculum, thus leading to a larger percentage 

of female students in SPE courses.  

Course Enrollment and Demand 

As shown in Figure 5, the SPE 110 Interpersonal Communications course has the high-
est enrollment for the Program Review Cycle.  There were, however, significant enroll-
ment changes from Fall and Winter of 2012 and 2013 to Fall of 2014, 2015, and 2016.  
One reason for this change may be that WSCC’s total enrollment declined from a Pro-
gram Review Cycle high in Winter 2012 of 1,533 students to a Program Cycle low of 
1,190 students in Winter of 2015. Another potential reason for this change could be 
fewer students enrolled in programs that required an SPE course.   

 

           Figure 5. Total number of SPE students, per course, per mode 

Additional reasons for significantly lower enrollment in SPE 101 Principles of Speaking 
could be attributed to two areas:   

 1. Overall fear of public speaking. Fear of public speaking has been widely 
 reported.  Has this fear grown with the increased use of technology?; and  
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2. No online version of this course was available during Program Review Cycle. 
As shown in Figure 5, nearly one-quarter of the students who enrolled in SPE 
110 did so in the online sections.   

The SPE program does not have concrete reasons for lower enrollment is SPE 101 
Principles of Public Speaking, so it would be useful to conduct a survey of West Shore 
students and advisors as well as local high school counselors to better understand this 
decline, especially for a course focusing on skills necessary for most careers. 

Reflections Based on Course Enrollment and Demand 

SPE enrollment followed WSCC trends. As noted earlier, the highest WSCC total stu-

dent enrollment (1,616 in Fall 2011) coincided with the Great Recession and immediate 

years following the “technical” end of the national recession (2009) and subsequent re-

covery years on a state and local level.  

Outside of the Great Recession years, 2012 and 2013 had the highest total student en-

rollment of the Program Review cycle and of the past 10-year Enrollment History (Insti-

tutional Research, September 27, 2017).   

Fall 2012: 1,465; Winter 2012: 1,533; Fall 2013: 1,483; Winter 2013: 1,453  

In contrast, Program Review years 2015 and 2016 had the lowest total student enroll-

ment of the Program Review cycle. 

Fall 2015: 1,248; Winter 2015: 1,190; Fall 2016: 1,269; Winter 2016: 1,201 

As shown in Table 8 and Figure 4, during the Program Review Cycle, the SPE program 

had its highest enrollments during 2012 (323 students) and 2013 (327 students). 

Table 8: Headcount by term SPE 101 and SPE 110 
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Figure 6.  Total number of SPE students per course 

Accordingly, as shown in Table 9, the SPE program offered ten sections of SPE 110 In-

terpersonal Communications during 2012 and 2013 and six sections of SPE 101 Princi-

ples of Speaking during 2012 and 2013.  Our program offered eight sections of SPE 

101 Principles of Speaking and nine sections of SPE 110 Interpersonal Communica-

tions in 2014.  

         Table 9: Sections of SPE 101 and SPE 110 by year 

Row Labels 2012 2013 2014 2015 2016 

SPE  101 6 6 8 6 6 

SPE  110 10 10 9 8 9 

  

Offering two additional sections of SPE 101 Principles of Speaking during 2014 marks a 

departure from all other Program Review Cycle years. We offered additional sections of 

SPE 101 during 2014 to: provide students with an opportunity to complete an SPE 

course during the summer semester; and help a full-time instructor in theater/performing 

arts meet load (Fall 2014).   

The SPE program only offered eight sections of SPE Interpersonal Communications 

during 2015.  Potential reasons for the limited offerings during 2015 could be: 

1. A one-course release time for the only full-time instructor. The full-time in-

structor was responsible for organizing and facilitating in-services for the cam-

pus and professional development for faculty; and  

2. Limited time of adjunct instructors. At this point in time, one of the two adjunct 

instructors teaching SPE 110 was also teaching Composition courses for the 
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Communications division, and as such was limited in the number of credit 

hours she could teach without going over load.  

Currently, the SPE program offers four sections of SPE 110 Interpersonal Communica-

tions and this seems sufficient based on WSCC enrollment. 

Not offering SPE 101 Principles of Speaking online may negatively affect overall enroll-

ment.  One might argue offering online sections of speech would further increase enroll-

ment, especially as online sections of courses tend to fill rapidly. At the very least, insti-

tutional priorities regarding our Core Abilities:  

 Communicate Effectively;  

 Think Critically and Creatively;  

 Act Professionally     

should be a conversation we have as we move into the next program review cycle. 

Each semester the full-time instructor asks students why they are taking SPE 110 Inter-

personal Communications, and the majority say, “Because it is required,” or “So I don’t 

have to take speech.”  If the SPE program knows a particular skill is key to obtaining 

and succeeding in a job (as noted in pp. 1-2 of SPE Program Review), and WSCC has 

declared it one of the College’s core abilities, but fewer than 100 students a year com-

plete a course focused on said skill, and there is no academic/program focus or guaran-

tee that students will learn or develop the skill in other courses, what message are we 

really sending?  

If we believe clear and coherent oral communication skills are part of the “Communicate 

Effectively” Core Ability, then where do we require the development of these skills out-

side of the SPE 101 Principles of Speaking course?  And if fewer than 100 students are 

enrolling in SPE 101 Principles of Speaking each year, what are we doing to ensure all 

the other students who are not taking this course are competent in communicating ef-

fectively? Indeed, these are thorny problems which will be addressed later pages. 

If we, as a College, feel that it is necessary for students to graduate with specific com-

munication skills, especially when it comes to public speaking, and they have a choice 

whether to take speech or interpersonal communications, what should we do as an in-

stitution?  Should we offer a beginning communication course that introduces small 

group communication, public speaking, and interpersonal communication? Or similar to 

a writing-across-the-curriculum program, do we collaboratively work across disciplines 

to ensure all students have basic public speaking skills? 

We offer nearly one-third more interpersonal communication courses (46 SPE 110 com-

pared to 32 SPE 101).  Have we placed greater emphasis on the core outcomes of in-

terpersonal communications for our students?  Is the difference due to the desires of dif-

ferent certificate and degree programs? If our academic programs are communicating 

that SPE 110 Interpersonal Communications is a more desirable course, should we 

have an additional full-time instructor?  What collaboration with deans, chairs, and full-
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time faculty should take place to ensure SPE 110 Interpersonal Communications is ful-

filling the needs of different certificate and degree programs?  

Apart from our nursing and communications programs, all other degree programs pre-

sent students with a choice, SPE 110 Interpersonal Communications or SPE 101 Princi-

ples of Speaking. Allowing students choices can be beneficial, but what are the conse-

quences?  Certainly, we should expect our students to demonstrate an introductory, if 

not proficient, level of understanding key interpersonal skills, but to expect that our stu-

dents also possess the desired College-wide Core Ability oral communication skills with-

out specific studies in this area is an unrealistic expectation. 

Another concern further explored in an upcoming section of Program Review is the sig-

nificant difference between full-time and adjunct instructors regarding grade distribution.  

At this point in time, because we are new in the outcome and assessment process, one 

cannot simply correlate grades with achievement of Student Learning Outcomes.  There 

is a discrepancy, though, between full-time and adjunct instructors regarding assess-

ment of students.  Perhaps one is too light, and one is too heavy.  With that in mind, 

norming should be an active part of yearly assessment.   

Number of students by year who have successfully completed the program and 
earned a certificate or degree 

 N/A for SPE 

Core Abilities, Program Outcomes, and Course Evidence 

Core Abilities 

West Shore Community College’s Core Abilities are:  

 “Communicate Effectively;  

 Think Critically and Creatively;  

 Act Professionally.”  

Each of the core abilities is an important part of SPE 101 Principles of Speaking and 

SPE 110 Interpersonal Communications. Indeed, each of the SPE courses meets gen-

eral education distribution requirements, and these courses are where students acquire 

these skills. 

“WSCC Core Ability Communicate Effectively:   

 Organize communication according to purpose and audience; 

 Applies the English language correctly (spelling, grammar, structure); and  

 Use language with clarity and coherence.” 

As one might imagine, the core ability to “communicate effectively” is at the center of 

both SPE 110 Interpersonal Communications and SPE 101 Principles of Speaking.  
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In SPE 101 Principles of Speaking, the assessment of “communicating effectively” in-

cludes: initial self-assessment; speech justifications; five speeches (two require full-sen-

tence APA-formatted outlines); peer critiques; and quizzes and exams.  Please see Ap-

pendix A Core Ability and Curriculum Mapping for a detailed list of assessments for 

each course.   

In SPE 110 Interpersonal Communications, students are assessed in their ability to 

communicate effectively through their weekly Exploratory Writings, class participation in 

small group hypothetical-situation exercises, and in formal APA formatted essays.  

Please see Appendix D Core Ability and Curriculum Mapping for a detailed list of as-

sessments.     

“WSCC Core Ability Think Critically and Creatively: 

 Demonstrate the ability to research, evaluate, interpret and apply knowledge 

across contexts; 

 Apply information to the solving of problems and decision making; and 

 Evaluate information as a guide to belief and action.” 

Through numerous assignments in SPE 110 Interpersonal Communications and SPE 

101 Principle of Speaking students are asked to demonstrate their “ability to think criti-

cally and creatively.”  

Using two of the major speeches in SPE 101 Principles of Speaking—informative and 

persuasive—for example, students demonstrate ability to think critically and creatively 

using Aristotle’s rhetorical appeals.  Students must consider, develop, and demonstrate 

ethos, pathos, and logos.  How does their topic choice reflect ethos, specifically looking 

at character and credibility? What choices do they make regarding objective and credi-

ble sources, and how do these sources, then, further support their ethos? Do they de-

pend on appeals to emotions to inform or persuade, or do they deftly integrate emo-

tional appeals that assist their audience’s ability to connect to their topic?  Have they 

chosen organizational structures that best address the rhetorical purpose of their 

speech?  Is their speech clear, coherent, and unified? What types of topics do they 

choose for their informative and persuasive speeches? What is the quality of their 

claims, reasoning and evidence? Please see attached Core Ability and Curriculum Map-

ping for a detailed list of assessments for each course.  

Students in SPE 110 Interpersonal Communications are also asked to demonstrate criti-

cal and creative thinking in numerous assignments.  Beginning with class participation, 

students are expected to connect course concepts from the beginning of the semester 

to content presented at the end of the semester. This means when students learn about 

different models of communication, specifically the transactional model of communica-

tion, they are expected to demonstrate proficiency in connecting elements of that com-

munication model to other content areas like perception, language, nonverbal communi-

cation, listening, communication climate, and conflict management.  
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Additionally, through hypothetical examples presented in both mid-term and final exams 

and group work, students in SPE 110 Interpersonal Communication are assessed in 

their ability to apply techniques, skills, and theories to hypothetical problems.  One such 

example is in the mid-term exam when students are assessed in their ability to apply the 

perception checking model to a hypothetical situation.  Furthermore, students in this 

course are challenged to practice cognitive complexity and employ empathy.  Cognitive 

complexity, specifically, necessitates the ability to view a situation from multiple per-

spectives, withholding judgment.    

“WSCC Core Ability Act Professionally: 

 Demonstrate personal and professional integrity and ethics; 

SPE 101 Principles of Speaking focuses on the feature: “Demonstrate personal and 

professional integrity and ethics.”  Again, using Aristotle’s rhetorical appeals, student 

ethos is assessed in each speech they present to their peers.  Additionally, students are 

assessed in the quality of the feedback they provide to their peers, primarily through 

peer critiques, but also in their role as audience members and listeners.   

SPE 110 Interpersonal Communications professionalism is primarily assessed through 

class participation and small group work. Professionalism is further assessed through 

weekly Exploratory Writings and short answer questions on the mid-term and final exam 

(students are presented with hypothetical examples).  Please see attached Please see 

attached Core Ability and Curriculum Mapping for a detailed list of assessments for 

each course.     

Program Outcomes Linked to Core Abilities 
 

 Communicate clearly, confidently, and rationally in a variety of settings; 

 Demonstrate ethical behavior as a communicator; 

 Choose appropriate communication behaviors (based on other communicators 
and context/situations); 

 Demonstrate effective listening skills; 

 Enhance written and oral communication skills; and  

 Improve critical thinking skills. 
 

The Program Outcomes directly link to the Core Abilities.  A clear connection is with the 
WSCC Core Ability Communicate Effectively. Even though our program is composed of 
introductory courses, it is our goal to strengthen each student’s ability to communicate 
effectively.  Apart from the final program outcome, each of the Program Outcomes di-
rectly relates to effective communication.  As noted above, the final Program Outcome 
focuses on improving critical thinking skills.  The Core Ability Act Professionally is em-
bedded in several of the Program Outcomes—from demonstrating ethical behavior as a 
communicator to choosing appropriate communication behavior and demonstrating ef-
fective listening skills, key to “exhibit[ing] responsible citizenship.” 
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Course Evidence and Strategies 

The full-time instructor has used a variety of formative and summative assessments in 

each SPE course. The formative assessments included, for example, quizzes in SPE 

101 Principles of Speaking and quizzes and Exploratory Writings in SPE 110 Interper-

sonal Communications, which examined student understanding of key course content 

areas. Whereas full-sentence outlines using APA format, formal oral presentations, for-

mal essays using APA format, and exams were the summative assessments in each 

SPE course. As noted throughout page 21 and in Table 10, the SPE program has not 

previously taken necessary steps to ensure consistency between SPE courses taught 

by full-time and adjunct instructors. As a result of Program Review, the full-time instruc-

tor is working with adjunct instructors to increase consistency in assessing Student 

Learning Outcomes (see pp. 21-25).   

In SPE 110 Interpersonal Communications, students completed weekly Exploratory 

Writing assignments. The Exploratory Writing assignments focused on key course con-

cepts tied to Student Learning Outcomes.  Even though several students self-reported 

in course evaluations they did not always enjoy completing the Exploratory Writings, 

they stated they found the weekly writings useful in helping them to better comprehend 

course concepts and connect the course to their life and the different roles they have as 

student, friend, family member, and employee.  Students also reported that Exploratory 

Writings should remain weekly assignments because they are useful in content compre-

hension and application.  

In SPE 101 Principles of Speaking, for several years the full-time instructor told students 

how important research, skillful integration of research, and proper documentation/cita-

tion was to the quality of a speech and overall speaker ethos.  Little time, though, was 

spent in class actively practicing these methods.  When students presented their formal 

speeches and submitted their full-sentence outlines, it was clear they were not learning 

the content to the degree necessary to meet the Student Learning Outcome.  

As a result of this assessment, the full-time instructor worked with campus resources 

and experts to strengthen student competency in  

Student Learning Outcome 4: Deliver speeches using Aristotle’s rhetorical ap-

peals (ethos, pathos, and logos).   

Student Learning Outcome 7: Demonstrate academic responsibility by presenting 

evidence for assertions and an open and informed demeanor in class discus-

sions. 

The full-time instructor worked with the librarian to develop a research plan packet for 

students and the librarian facilitated a class in a computer lab actively working with stu-

dents to develop their topic-specific research plan.   

The full-time instructor also used two research and citation templates from the Writing 

Center to further develop student skills in integrating direct quotations and paraphrases 
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into their work (part of claim, reasoning, and evidence).  All students were provided with 

the same brief article to read and examine. Students worked on this exercise in small 

groups, recorded their examples on white boards, and then all student groups com-

pleted a “Museum Walk” around the classroom critiquing the work of their peers.   

SPE 101 Principles of Speaking students have reported the previously noted strategies 

aided their understanding of how to research and integrate research into their writing 

and oral presentations.  Their performance/success in achieving these outcomes was 

assessed when they delivered their speech and in their full-sentence outline (use of evi-

dence, source signaling and attribution, integration and explanation of research).   

 
Quality of Curriculum Content and Instruction 

 
For quality of curriculum content and instruction, the full-time faculty member has used 

student responses on course evaluations to assess degree of student satisfaction with 

content and instruction. Below, are the primary questions from course evaluations the 

full-time instructor has used to assess student satisfaction with content and instruction. 

The full-time instructor has placed equal, if not greater value, on specific student com-

ments in the comment section of the course evaluations. 

Q 6-This class was well organized.  

Q 10 -Homework and Tests for this class were graded and returned promptly 

Q 11-Tests and Exams for this class were based on assigned materials 

Q 12-The professor for this class encourages students to ask questions and par-

ticipate. 

Q 13-The main concepts from this class will help me in other classes and in other 

aspects of my life. 

Q 14-I learned a great deal in this class. 

Q 15-In general, I am satisfied with this class. 

Historically, the full-time faculty member has asked students in all courses to complete 

course evaluations and provide concrete suggestions and feedback.  The full-time in-

structor read all student evaluations, noted themes, and then adjusted courses accord-

ingly.  The full-time instructor had a high course evaluation completion rate (upwards of 

90 percent in SPE 110 courses); thus, the instructor was confident student comments 

were representative of each section. 

Prior to using an online course evaluation system, which has been an efficient method 

for collecting student feedback, instructors proctored paper and pencil scantron evalua-

tions.  While not ideal, this method included each College instructor setting aside time, 
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usually no more than fifteen minutes, during class and provided a consistently solid 

overall return/completion rate.   

The initial years of online evaluations marked a decrease in student response rates (as 

instructors were warned to expect) since instructors simply requested students com-

plete the evaluation whenever they could, in contrast to sitting in class and completing 

the evaluation at a designated time. Once the full-time instructor shifted to providing 

class time for students to complete course evaluations, the full-time instructor saw the 

completion rate increase dramatically.  This positive change is important to note be-

cause all instructors could set aside time in class to ensure all students can complete a 

course evaluation.   

The full-time instructor used the results of the evaluations to re-tool key areas of a 

course.  For example, in SPE 101 Principles of Speaking, students noted they desired 

additional low-stakes speaking opportunities to help them gain more confidence and flu-

ency in public speaking. This request addressed: 

Student Learning Outcome 1: Communicate clearly, confidently, and rationally in 

a variety of settings;  

Student Learning Outcome 2:  Describe and demonstrate all stages of the 

speech-making process; and  

Student Learning Outcome 3: Practice audience analysis.   

With this request in mind, the full-time instructor added several small-stakes speaking 

assignments for SPE 101 Principles of Speaking students.  These new formative as-

sessments included: Speech to Teach with a focus on course content and visual aids; 

justification speeches in the preliminary stages of the Speech to Inform and the Speech 

to Persuade, and oral mid-term and final exam impromptus—to accompany a traditional 

written mid-term and final exam. Students have verbally reported, and noted in course 

evaluations, these new small-stakes assignments have benefited them. 

Another example of how the full-time instructor reflected on SPE 101 Principles of 

Speaking student outcomes relates to  

Student Learning Outcome 2: Describe and demonstrate all stages of the 

speech-making process; and  

Student Learning Outcome 7: Demonstrate academic responsibility by presenting 

evidence for assertions. . . . 

The full-time instructor found, through assessing the Speech to Persuade, the final for-

mal speech, too many students were not providing evidence for their assertions, neither 

in the oral presentation nor in their full-sentence outlines.  This was a failure to achieve 

important SLOs as well as  
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Program Learning Outcome 1: Communicate clearly, confidently, and rationally in 

a variety of settings;  

Program Learning Outcome 2: Demonstrate ethical behavior as a communicator; 

and  

Program Learning Outcome 5: Enhance written and oral communication skills. 

and a failure to achieve WSCC Core Abilities related to communication and profession-

alism.  As a result, the full-time instructor created additional scaffolding for students 

through individual and small-group exercises focused on these skills and then added an 

additional assessment criterion to the oral and written rubrics for the assignment.  Since 

these changes were made, about a year ago, there has been an improvement in stu-

dent attainment of these skills. 

 An area where the SPE program needs to improve is with the completion rate of course 

evaluations with adjunct instructors.  Adjunct instructors are required to use course eval-

uations; however, during the Program Review Cycle, the average completion rate for 

adjunct instructors was 37 percent (data taken from online evaluations beginning in Fall 

2014). The limited number of completed course evaluations makes it difficult to deter-

mine if student feedback on course evaluations is representative of students enrolled in 

the course. 

Evaluations are not the only tool the SPE program used to assess the quality of curricu-

lum content and instruction.  As a result of beginning Program Review this year, the 

SPE full-time instructor and SPE adjunct instructors have met several times to discuss 

successes with curriculum content and areas where the SPE program could improve. 

Course observations are another method used to ensure quality of curriculum content 

and instruction.  These observations have provided an opportunity for the instructors, 

both full-time and adjunct, to reflect on the content and instruction. 

Grade Outcomes by Count and Percentage for SPE Courses  
 
Reflecting on data presented in Table 10, one can see most students in both SPE 101 

Principles of Speaking and SPE 110 Interpersonal Communications earn grades higher 

than a C.   

In SPE 101 Principles of Speaking, more than 66 percent of students, or 344 of 516 stu-

dents, earn higher than a C.  

In SPE 110 Interpersonal Communications, more than 65 percent of students, or 613 of 

922 students, earn higher than a C.   

Table 10. Percent of grade outcomes by letter grade. (Ref: CDS Table B(2)) 
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The success rate in each class is strong and could be utilized to encourage future stu-

dents to enroll in these courses. Specifically, advisors could use this information when 

consulting with students to give them a better sense of the possibility of excelling in SPE 

101 Principles of Speaking.  Students, like most adults, fear public speaking; if they 

knew with a strong work ethic and application they could do more than simply “pass” the 

class, they may be more inclined to enroll in the course, as grade outcomes in Table 6 

show students are more than likely to do well in the course.  

 

 

           Figure 7. Percent of grade outcomes by letter grade 

Table 10 showed significant student success. However, one must also balance the 

high-grade outcomes in each course with the knowledge of disparity between full-time 

and adjunct instructors, as noted below in Table 11. 

Key course: SPE 101. Consistency of Grade Outcomes  

As shown in Table 11 and Figure 8, adjunct instructors awarded A’s 76 percent of the 

time vs. full-time instructors at 30 percent.  The disparity between full-time and adjunct 

faculty regarding grades for SPE 101 Principles of Speaking is one of the most dramatic 

contrasts presented in the 2012-2016 SPE Program Review.  

 

Course A A- B+ B B- C+ C C- D+ D D- F W AU

SPE  101 26.6% 15.9% 9.3% 7.2% 7.8% 5.2% 3.9% 3.3% 1.0% 1.0% 0.6% 8.3% 9.9% 0.2%

SPE  110 22.2% 16.7% 9.1% 8.4% 10.1% 5.4% 4.0% 2.8% 1.4% 2.0% 1.0% 9.5% 7.4% 0.0%

SPE  203 100.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0%
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Table 11. Distribution of SPE 101 grades by faculty type. (Ref: CDS Table B(2)) 

 

 

         Figure 8. Distribution of SPE 101 grades by faculty type 

Lewontin, a reporter for The Chronicle of Higher Education (2014), shared a comment 

by Natalie M. Dorfeld, a former adjunct who is now in a full-time position, “Because of 

their contingent status, Ms. Dorfeld said, some adjuncts felt increasing pressure to lower 

their academic standards so they would not receive large numbers of negative student 

evaluations” (para. 20). Grade disparity and grade inflation is not a new problem.  Son-

ner (2000), in an article titled “A is for ‘Adjunct’: Examining Grade Inflation in Higher Ed-

ucation” also noted this is a long-standing problem in various levels of higher education. 

We do not know for certain if the SPE adjuncts feel the aforementioned pressure to 

lower their academic standards.  At the very least, though, this is an opportunity for us 

to further explore why the grade disparity exists and how we can better align full-time 

and adjunct instructor assessment/grading. The SPE program has not had a unified ap-

proach to assessment; however, the full-time instructor has recently met with two of the 

adjunct instructors about an assessment norming process (and one of the adjunct in-

structors is no longer teaching at WSCC).  

Developing a standard assessment process that is utilized at least once a year should 

help decrease the significant difference between adjunct and full-time instructors while 

also allowing for individual instructor freedom in pedagogy. With the assessment 

Fac Type A A- B+ B B- C+ C C- D+ D D- F W AU

Full Time Faculty 12.66% 17.68% 10.82% 8.18% 10.29% 6.86% 5.28% 4.49% 1.06% 1.06% 0.79% 8.97% 11.61% 0.26%

Adjunct Faculty 64.96% 10.95% 5.11% 4.38% 0.73% 0.73% 0.00% 0.00% 0.73% 0.73% 0.00% 6.57% 5.11% 0.00%
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norming process in mind, the SPE program has an assessment plan tied to specific Stu-

dent Learning Outcomes for SPE 101 Principles of Speaking for the next five years. 

Please see Appendix A for year-by-year SLO assessments. 

Initial assessment will take place in the fall semesters.  Then, all SPE 101 Principles of 

Speaking instructors will meet during winter in-service, present and discuss results, and 

provide suggestions for addressing assessment results. The SPE program will use the 

spring semester to implement a selected technique to improve the focus Student Learn-

ing Objective.  For example, all SPE instructors will use a common rubric for assessing 

student proficiency with supporting assertions with credible and objective evidence.  We 

will assess this in students’ final full-sentence outline.   

Key course: SPE 110. Consistency of Grade Outcomes 

As noted in Table 12 and Figure 9, adjuncts awarded A’s to 58 percent of their students 

while the full-time instructor awarded A’s to 26 percent of students.  While not as dra-

matic as the difference in grade outcomes in SPE 101 Principles of Speaking, the con-

trast is still striking. 

Table 12. Distribution of SPE 110 grades by faculty type. (Ref: CDS Table B(2)) 

 

 

 
        Figure 9. Distribution of SPE 110 grades by faculty type 

 

Fac Type A A- B+ B B- C+ C C- D+ D D- F W

Full Time Faculty 9.07% 16.88% 11.43% 9.80% 12.52% 6.72% 4.54% 3.63% 2.00% 2.18% 1.63% 10.89% 8.71%

Adjunct Faculty 41.78% 16.44% 5.66% 6.20% 6.47% 3.50% 3.23% 1.62% 0.54% 1.62% 0.00% 7.55% 5.39%
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As noted for SPE 101 Principles of Speaking, the SPE program has not had a unified 

approach to assessment.  Even though the SPE program has not developed a unified 

approach to assessment, we have started discussions within our program between the 

full-time and adjunct instructors about an assessment norming process.  Developing a 

standard process that is utilized at least once a year should help decrease the signifi-

cant difference between adjunct and full-time instructors while also allowing for individ-

ual instructor freedom in pedagogy. With the assessment norming process in mind, we 

have an assessment plan tied to specific Student Learning Outcomes for SPE 110 Inter-

personal Communications for the next five years. Please see Appendix B for year-by-

year SLO assessments. 

Initial assessment will take place in the fall semesters. Then, all SPE 110 Interpersonal 

Communications instructors will meet during winter in-service, discuss results and sug-

gestions for addressing assessment results. The SPE program will use the spring se-

mester to implement a selected technique to improve focus Student Learning Out-

comes.  For example, all SPE Interpersonal Communications instructors will use a com-

mon rubric for assessing student proficiency in assessing SLO 1 “Analyze how commu-

nication models operate in context.” All SPE 110 Interpersonal Communications instruc-

tors will also assess this SLO in a weekly quiz, Exploratory Writing, and mid-term exam 

(at an introductory level), then assess again in 

the final exam, where the SLO 1 is reinforced. 

Unity, coherence, and reflection on how we are 
assessing whether our students are learning the 
content is vital.  Determining useful Student 
Learning Objectives is essential; so, too, is pro-
gram reflection of how our program is assessing 
the achievement of these SLOs.   

Grade Distribution in SPE 110 with Modality 
 
Table 13: Modalities (Ref CDS Table B(3) 
 
Fall 2012 was the last time (during the 2012-2016 

review cycle) a hybrid SPE 110 course was of-

fered (and this section was offered by a full-time instructor).  For several semesters prior 

to 2012 we offered a hybrid section of SPE 110, but they were not formally labeled as 

such in the course catalog.  We tried a couple of different formats for this class, but they 

primarily revolved around a one night a week structure.  For example, one week the 

course met face-to-face for three hours; the next week the course met online, and rota-

tion continued throughout the semester.  In the course evaluations students shared they 

felt more connected and that they comprehended and retained course information better 

when they met face-to-face with the instructor, but they appreciated the flexibility of 

meeting online at times.  

 

SPE 110 FTF HY OL

A 18% 14% 36%

A- 16% 7% 18%

B+ 10% 14% 7%

B 8% 0% 10%

B- 12% 14% 4%

C+ 5% 21% 5%

C 5% 0% 3%

C- 3% 0% 2%

D+ 2% 0% 1%

D 2% 7% 2%

D- 1% 0% 0%

F 10% 21% 7%

W 8% 0% 5%
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Figure 10. Grade distribution for SPE 110 Modalities 

In response to these comments, the SPE program modified the hybrid section of SPE 

110 (but this was still a night section). Now, the section met face-to-face during the des-

ignated time for 80 minutes and then met online for the remainder of the week.   Stu-

dents had similar comments as previous evaluations.  Some students wanted a full 

face-to-face course and other students were looking for more of a traditional fully online 

experience.   

After trying different methods for several semesters, the SPE program decided to return 

to our previous traditional once-a-week, fully face-to-face night course and separate 

fully online sections.   

More than twice as many hybrid students compared to face-to-face students and three 

times more than online students failed the hybrid offering. Similarly, far fewer hybrid stu-

dents earned in the A range (21% online compared to 34% FTF and 54% online). Even 

though the data represented in this Program Review Cycle is only for one section, the 

SPE program must explore why this is so and our questions will include: 

o Is it because the modality did not meet the expectations, needs, and/or 

learning styles of students?   

o Are the grades more of a reflection of student achievement for the specific 

cohort of students?   
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For future hybrid sections of SPE 110, the SPE program should: 

1. Clearly articulate the way in which SPE 110 Interpersonal Communications 

and future SPE 101 Principles of Speaking courses are organized and potentially 

different than other hybrid courses; and 

2. Include specific questions within the end-of-the-semester course evaluation 

that would help use better understand student success and experience with this 

modality. 

We have discussed the possibility of developing online and hybrid sections of the SPE 

101 Principles of Speaking course.  Before new modalities are developed, though, we 

need to research the pros and cons of online and hybrid public speaking courses and 

the technology necessary for both the college and the students.  WSCC has students 

who do not have transportation to the College, which means they are reliant upon lim-

ited public transportation and/or family and friends, so high-quality hybrid courses could 

benefit them. Research has demonstrated high-quality hybrid or blended courses “im-

proves comprehension and test scores for 84 percent of students” (“Success by De-

sign,” 2017, p. 8). Utilizing the wealth of research and best practices already available 

could benefit the students and the College. 

Student Satisfaction from Graduate Surveys 
 NA for SPE 
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B. Program Specific Component  
    

SPE Program Emerging Resource Needs 

The SPE program has three emerging resource needs:   

 Additional faculty; 

 Time for professional development; and 

 Access to an academic technologist.  
 

Additional Faculty 

We need to hire more full-time faculty to better ensure student success, specifically with 
the ratio between full-time and part-time instructors.  The Center for Community College 
Student Engagement (2014) found that adjunct instructors teach more than half of the 
students at community colleges.  This is no surprise, and even understandable, when 
one acknowledges tight finances and zero-based budgeting community colleges, like 
West Shore, face.  Indeed, as shown in Table 14, West Shore averages nearly 58 per-
cent of courses taught by adjunct instructors (over the 10 semesters addressed in the 
2012-2016 time span). 

Table 14 (same as Table 2): Percent of Credit Hours by Faculty Type 

 

The SPE full-time/adjunct ratio is more balanced than in other areas of the College.  
The majority, 57 percent, of SPE courses are taught by the single full-time instructor, 
and 43 percent of the SPE courses are taught by adjunct instructors.  Hiring one addi-
tional full-time SPE instructor could have a dramatic impact on student success with 
WSCC Core Abilities and could serve as a case study for the rest of our college.  It 
would then be possible to have all, depending on student enrollment and number of 
sections offered, SPE sections taught by full-time faculty.   

Therefore, it would be beneficial if the SPE program had one additional full-time faculty 
member as this would allow for our program to focus on providing the most support pos-
sible for ensuring student success and overall completion.  As the Center for Commu-
nity College Student Engagement report (2014) stated, 

 [F]ull-time faculty members put more time into advising students or giving them 
 feedback.  They also spend more hours per week preparing for class—77  per-
cent of the full-time faculty spend more than five hours per week (often much  more) 
on class preparation compared to the 57 percent of the part-time  instructors. (p. 11)  

https://www.ccsse.org/docs/PTF_Special_Report.pdf
https://www.ccsse.org/docs/PTF_Special_Report.pdf
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Furthermore, McClenney, director of the Center for Comm. College Student Engage-
ment, noted with the increased pressure many community colleges face in retaining stu-
dents and completion rates, “the heavy use of part-time faculty needs to be addressed” 
(as cited in Fain, 2014, para. 19). One additional full-time faculty member makes it pos-
sible for any student enrolling in a SPE course to have a full-time faculty member, 
someone who has the benefit of focusing more time on class preparation and work with 
students. Finally, one additional full-time faculty member allows the SPE program to de-
velop assignments and assessments with colleagues across the campus focused on the 
College’s Core Ability Communicate Effectively (see pp. 30, 32-33 for additional discus-
sion). 

Time 

Another resource the SPE program needs is time for professional development. There 
are several focus areas for time:  

 1. Time to develop a program-specific orientation and teaching and learning 
 circle for adjunct faculty;  

 2. Time to develop each SPE course in a new modality--hybrid; and  

 3. Time to work collaboratively with colleagues across disciplines as well as with 
 senior institutions and businesses to ensure that students are learning  com-
munication skills relevant for their professional life.   

 1. Time to develop a program-specific orientation and teaching and learn-
ing circle for adjunct faculty. West Shore, as an institution, has taken several positive 
steps to include adjunct faculty in professional development—from surveying adjuncts 
about what types of topics they would like to focus on during in-service to compensation 
for attending in-service sessions.  Adjunct instructors, as reported in post in-service sur-
veys, appreciate these steps.  However, if West Shore, like most community colleges 
and senior institutions, remains dependent upon adjunct faculty to teach the majority of 
course offerings, it is critical that each program has time to develop a program specific 
orientation and teaching and learning circles for adjuncts.  

Such an initiative could be modeled after the work other community colleges and senior 
institutions have already implemented (e.g. Jackson College, Lone Star College, Sagi-
naw Valley State University). A program-specific orientation and teaching and learning 
circle would allow full-time faculty to complete preliminary planning work with the divi-
sion chair and dean.  Once an adjunct instructor is hired, s/he would work with the lead 
faculty member in the program to familiarize him/herself with the course text, syllabus, 
and Student Learning Outcomes and assessment of the SLOs. This work would take 
place prior to the beginning of the semester.  Then, once the semester is under way, the 
adjunct can join a teaching and learning circle with other members (full-time and ad-
junct) of the program. We need to further connect full-time and adjunct instructors. 

 

 2. Time to develop of each SPE course into a new modality—hybrid—and to 
develop the use of additional technologies into current courses.  For example, it 

https://www.jccmi.edu/academic-deans/adjunct-resources/
http://www.lonestar.edu/19525.htm
http://www.svsu.edu/adjunctfaculty/aboutus/
http://www.svsu.edu/adjunctfaculty/aboutus/
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would take additional time for an instructor to develop a hybrid or online version of the 
SPE 101 Principles of Speaking course.  Instructors would also need time to test and 
then integrate assignments using Skype or Google chat into the SPE 101 course.  As 
reported in a Gates’ Foundation article (2015),  

[A]t-risk students can master the same amount of content in half the amount of 
time when they take high-quality blended courses, which are a combination of in-
class and online, versus traditional in-class courses.  We’ve also seen pass rates 
for at-risk students increase by 1/3 when they take high-quality blended courses 
versus traditional courses. (“Innovation’s Role in Improving Higher Ed,” para. 2) 

An article by Dovey Fishman, Ludgate, and Tutak (2017) shared similar findings from 
the US Department of Education and The Center for Digital Education (p. 8). Develop-
ing high-quality hybrid learning takes time, but time spent on developing high-quality hy-
brid courses benefits the students, institution, and community.   

 3. Time to develop collaborative work between instructors in the SPE pro-
gram, other WSCC divisions, and community stake-holders.  This request for time 
focuses on the need for an institutional audit and follow up conversations with division 
chairs and deans across the campus, as well as our community stake-holders.  

To begin, the full-time instructor would meet would the College’s deans and division 

chairs to determine specific needs for addressing our Core Ability Communicate Effec-

tively. Each College group could share the specific areas, related to effective communi-

cation, they see in need of further development (e.g. Marketing and Management pro-

gram might focus on the need for stronger business presentations).  

The full-time instructor would also meet with our community stake-holders to determine 

the specific communication areas they would like to see in our students (e.g. further de-

velop presentation skills, ability to work in and lead teams, skills in listening and conflict 

management).  

Ideally, the SPE program would be able to hire one additional full-time instructor in the 
Fall of 2019 and then, in the Winter semester of 2020, the full-time instructor would be 
granted a sabbatical, provided the full-time instructor can find a replacement for a se-
mester so students are not disadvantaged. The sabbatical would allow the instructor to 
allow the full-time instructor to utilize the “Plan, Do Check, and Act” loop.   

Academic Technologist 

Related to the previously mentioned program need of time and development of quality-
hybrid courses, is the need for an academic technologist, a pedagogy and technology 
expert to assist in development of content related to changes in professional world.  

Numerous businesses, including WSCC, have moved to using Skype and/or Google 
chat for important conversations, presentations, and interviews. Students would benefit 
from disciplined study of and practice in and with these channels of communication.  
Our Information Technologies component is well-cared for, but we would benefit from 
additional assistance with pedagogical expertise in the design of exciting and timely 

https://www.impatientoptimists.org/Posts/2015/08/Innovations-Role-in-Improving-Higher-Education#.WomlpIPwaUk
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learning exercises for students as they transition to senior institutions and the profes-
sional world.  Furthermore, as our courses become more dependent upon Learning 
Management Systems, and all instructors are required to use the LMS for a gradebook 
and syllabus (at the very least), the College benefits by having an academic technolo-
gist, someone who has studied and has experience in collaborating with faculty in mak-
ing wise pedagogical decisions regarding the integration and use of technology. 

 
Resources/Co-Curricular Services Available for SPE Program 

 
The director of the William M. Anderson Library and director of the Writing Center work 
directly with SPE 101 Principles of Speaking and SPE 110 Interpersonal Communica-
tion students.  The William M. Anderson Library has a reserve section for SPE 110-re-
lated texts, the major writing and speaking prompts, and students are actively encour-
aged to work directly with our directors of the William M. Anderson Library and Writing 
Center. Students may also utilize the services of the Learning and Testing Center, in-
cluding tutoring.  For students with disabilities, they may use services such as extended 
testing time, separate quiet rooms for testing, test readers, etc.  

The full-time instructor is already working more closely with the directors of the William 
M. Anderson Library and Writing Center by having specific class sessions where the 
SPE classes visit each of these locations as a class, allowing students to work with the 
directors of the William M. Anderson Library and Writing Center. Additionally, the full-
time instructor spent time with the directors of the William M. Anderson Library and Writ-
ing Center over the January 2018 in-service developing new assignments to address 
key Student Learning Outcomes for SPE 101 Principles of Speaking.  Including SPE ad-
junct instructors in these meetings would be beneficial.   

Action Plans for the Future 

Based on the findings in the Program Review, there are four key changes that should 
happen in the SPE Program: 

  1. Change the program designator of all SPE courses to COM; 

  2. Integrate a Small Group Communications course into curriculum; 

  3. Hire one additional full-time faculty member for this program; and  

  4. Complete an institutional audit regarding development of student   
  communication skills. 

These key changes, along with addressing the emerging needs of the program, can 
have a long-lasting positive impact on the program, but more importantly, on WSCC stu-
dents and surrounding community.  
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Change Program Designator 

First, WSCC should change the SPE program designator to COM.  The Program Re-

view clarified how little the difference between SPE 101 Principles of Speaking and SPE 

110 Interpersonal Communications is known. SPE designator is confusing for students 

and advisors (and for other faculty and administrators not intimately familiar with the 

content for each course).  Since either SPE 101 or SPE 110 is acceptable for the major-

ity of our degrees, it is assumed either course will give students what is needed. These 

courses are dramatically different; they have different objectives and outcomes, and stu-

dents will not attain the same set of skills.  These courses are as different as a composi-

tion course is from a literature course.   

Of course, simply changing a program (and course) designator will not completely 

change how students and advisors think about the course, but it will put us on the right 

path when it comes to new conversations about how a student and/or advisor initially 

orients him/herself to the course. Additionally, a COM designator is in alignment with 

other community colleges and many of our senior transfer institutions. For example, 

CMU, FSU, GVSU, MCC, MSU, NWMC, U of M, and WMU use a COM designator.  

Designators should provide clarity, not confusion.   

Integrate a Small Group Communications Course 

Second, integrate a Small Group Communications course into the overall curriculum.  

This change was recently approved in a Curriculum and Academic Policy Team meeting 

(Feb 1, 2018).  Now members of CAPT, which includes faculty, chairs, deans, and di-

rectors, have started conversations about which communications course is the most ap-

propriate for specific degrees. This course fits many of our business degrees as well, if 

not better, than our current SPE offerings.   

As noted in the beginning of the program review, one’s ability to work in and lead 

teams/small groups consistently ranks among the top skills employers are seeking.  In 

fact, “speaking and writing clearly, listening well, [and] collaborating with other people . . 

. . will become increasing important as globalization speeds up” (Fisher, 2016, para. 4-

5).     

Hire Additional Full-time Faculty 

Third, hire one additional full-time faculty, ideally with a specialization in small group 

communications and/or organizational communications.  Current adjunct instructors 

who teach in the SPE program are dedicated, hardworking, and passionate about the 

content and student success.  Both adjunct instructors, though, are trying to balance 

multiple jobs and it is very challenging for them to fully participate in the professional de-

velopment opportunities that could help bring the program into alignment with course 

outcomes and grade outcomes.  
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Complete an Institutional Audit 

Fourth, complete an institutional audit, carefully considering how students develop core 

communication skills.  If communicating effectively is a West Shore Core Ability, yet we 

only require interpersonal or public speaking, how realistic is it to expect students to de-

velop and demonstrate skills in each area? At the same, though, we must take into con-

sideration the challenge of adding credits to a degree or removing credits in one disci-

pline and replacing with credits in communication, as an institution.  The content and 

outcomes of SPE 110 Interpersonal Communications and SPE 101 Principles of Speak-

ing are dramatically different.  It is a complete misunderstanding of the nature of the 

course, content, and outcomes if we say that one course develops specific communica-

tion skills just as effectively as the other course. SPE 110 and SPE 101 address differ-

ent aspects of communication. If we aren’t willing to change the degree requirements, 

we, as an institution, need to consider three ways we can approach the skill imbalance: 

  1. Address communication skills in other courses across; or 

  2. Require two types of SPE courses; or 

3. Create an Introduction to Communication course and then allow stu-

dents the option of taking Principles of Speaking or Interpersonal Commu-

nications as a second-level course.   

Once we have had full-campus conversations and collaboratively reviewed our pro-
grams, we must adjust accordingly.  This means requiring both a SPE 101 Principles of 
Speaking and SPE 110 Interpersonal Communications or SPE 206 Small Group Com-
munications course.  

If this change to curriculum does not seem feasible, another option would be to offer an 
Introduction to Communication course. Such a course would include: five week focus on 
public speaking; five week focus on interpersonal communication; and five week focus 
on small group communication.  This course, however, is not a panacea because at its 
core, it is a compressed introduction to each of these key communication areas. If 
WSCC chose to offer this introductory course, the recommendation would be depending 
on the certificate/degree/program focus, the student would then take SPE 101, SPE 110 
or SPE 206. Such a shift in academic focus is, perhaps, a more realistic approach to ad-
dressing the challenge of ensuring each student leaves West Shore Community College 
with some basic skills in the most desirable communication areas rather than the risk of 
skills only developed in one of the areas.   

How and When Recommendations be Evaluated 

CAPT 

Description of Previous Decisions and Action Plans 

NA for SPE 
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Appendix A 

SLO Assessment for SPE 101 Principles of Speaking five-year plan: 

Fall Year 1  

Assess SLO 7 “Demonstrate academic responsibility by presenting evidence for 

assertions in speeches and an open and informed demeanor in class discus-

sions.”  

Method/instrument for assessment: informative speech introduces and persua-

sive speech reinforces. 

 Assess SLO 6 “Evaluate ethical responsibilities related to public speaking.” 

Method/instrument for assessment: speech topic choices throughout the course 

introduces 

Fall Year 2  

Assess SLO 3 “Practice audience analysis.” 

Method/instrument for assessment:  informative speech introduces, and persua-

sive speech reinforces. 

Assess SLO 4 “Delivers speeches using Aristotle’s rhetorical appeals (ethos, pa-

thos, and logos).” 

Method/instrument for assessment:  informative speech introduces persuasive 

speech and mid-term and final exam reinforce. 

Fall Year 3  

Assess SLO 5 “Demonstrate effective listening skills as a speaker and audience 

member.” 

Method/instrument for assessment:  informative and persuasive peer critiques in-

troduce. 

Fall Year 4  

Assess SLO 2 “Describe and demonstrate all stages of the speech-making pro-

cess.” 

Method/instrument for assessment:  informative speech introduces and persua-

sive speech reinforces. 
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Fall Year 5  

Assess SLO 1 “Communicate clearly, confidently, and rationally in a variety of 

settings.” 

Method/instrument for assessment:  introductory and informative speeches intro-

duce, and persuasive speech reinforces. 
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Appendix B 

SLO Assessment for SPE 110 

Fall Year 1  

Assess SLO 1 “Analyze how communication models operate in context.” 

Method/instrument for assessment:  introduced in weekly quiz and Exploratory 

Writing and mid-term exam, then reinforced in final exam. 

Assess SLO 2 “Explain the development of your self-concept.” 

Method/instrument for assessment: introduced in weekly quiz and Exploratory 

Writing, then reinforced in formal essay, mid-term exam and final exam. 

Fall Year 2 

Assess SLO 3 “Describe the steps in the perception process & apply perception 

checking to ambiguous situations.”  

Method/instrument for assessment: introduced in weekly quiz and mid-term exam 

short answer question, then reinforced in final exam short answer question. 

Assess SLO 4 “Choose appropriate listening responses.” 

Method/instrument for assessment: introduced in weekly quiz and Exploratory 

Writing, then reinforced in mid-term exam short answer question. 

Fall Year 3 

Assess SLO 6 “Distinguish the types of non-verbal language.” 

Method/instrument for assessment: introduced in weekly quiz, Exploratory Writ-

ing, mid-term, and final exam. 

Assess SLO 7 “Explain the main influences on emotion.” 

Method/instrument for assessment:  introduced in weekly quiz, mid-term and final 

exam. 

Fall Year 4 

Assess SLO 8 “Choose communication behaviors which contribute to a positive 

communication climate.” 

Method/instrument for assessment: introduced in weekly quiz, Exploratory Writ-

ing and final exam. 

Assess SLO 9 “Choose appropriate method/s for conflict management.” 

Method/instrument for assessment:  introduced in weekly quiz, Exploratory Writ-

ing, and final exam 
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Fall Year 5 

Assess SLO 10 “Demonstrate respect and tolerance for differing views.” 

Method/instrument for assessment: introduced in initial Exploratory Writing of se-

mester and reinforced in short answer question for final exam. 
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Appendix C 

As Presented in Curriculum Manual 2017-2018 

WSCC Degrees, Programs, Certificates and Presence of SPE courses  
 
AAAS Degree:  SPE 101 and 110 are in Category C, and this is “choose 1 from Cate-
gory B or C” (p. 4) 
 
MTA Gen Ed:  SPE 101 and 110 are in Category C, and this is “choose 1 from Cate-
gory B or C” (p. 6) 
 
Associate of Arts—AA: Recommended for Semester 3 and presented as “SPE 101 or 
110” (p. 9) 
 
Associate of Science—AS:  Recommended for Semester 3 and presented as “SPE 
101 or 110” (p. 10) 
 
General Studies—AGS:  Recommended for Semester 2-4, and a student may choose 
between ENG 112 or SPE 101 or SPE 110 or ENG 257 (p. 11) 
 
MTA:  Recommended for Semester 2, and a student may choose between ENG 112 or 
SPE 101 or SPE 110 (p. 12) 
 
Arts & Humanities—AA:  Recommended for Semester 3 and presented as “SPE 101 
or 110” (p. 13) 
 
Business-AA: Recommended for Semester 3 and presented as “SPE 101 or 110” (p. 
14). 
 
Accounting-AAAS: not recommended other than “General Education Elective” and 
here reads “ECO 136 Principles of Microeconomics is recommended or select from 
Communications, Humanities and Fine Arts, Math, Science, or Social Science” (p. 15) 
 
Computers for Business—AAAS:  not recommended other than “General Education 
Elective” in Semester 4 and here reads “Select from Communications, Humanities and 
Fine Arts, Math, Science, or Social Science” (p. 16) 
 
Computers for Business—Certificate: not required or recommended (p. 17).  
 
Marketing/Management—AAAS: “General Education Elective” and here reads “Select 
from Communications, Humanities and Fine Arts, Math, Science, or Social Science” (p. 
18). 
 
Management Skills—Certificate: SPE 110 is one of the “15 Credits from Selected 
Courses” (p. 19).   
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Medical Office Information Systems—AAAS: not required or recommended (p. 20) 
 
Medical Office—Certificate: not required or recommended (p. 21) 
 
Medical Office—Biller/Coder: not required or recommended (p. 22) 
 
Office Information Systems-AAAS: SPE 110 required in Semester 3 and General Ed-
ucation Elective in semester 4 “Select from Communications, Humanities and Fine Arts, 
Math, Science, or Social Science” (p. 23). 
 
Office Information Systems—Certificate: not required or recommended (p. 24) 
 
Computer Support Services—AAAS: Semester 3 “Select from Communications, Hu-
manities and Fine Arts, Math, Science, or Social Science” (p. 25). 
 
Medical Assistant—AAAS—Business Medical Office Focus: not required or recom-
mended (p. 26).  
 
Communications—AA: SPE 101 in Semester 3, SPE 110 in Semester 4 (p. 27). 
 
Computer Science—AA: Recommended for Semester 3 and presented as “SPE 101 
or 110” (p. 28). 
 
Network Services—AAS: Recommended for Semester 4 SPE 110 and Semester 4 
General Education “Select one from Communications, Humanities and Fine Arts, Math, 
Science, or Social Science” (p. 29). 
 
Network Services—Certificate: Recommended for Semester 1 SPE 110 (p. 30). 
 
Software Development—Certificate:  not required or recommended (p. 31) 
 
Manufacturing Technologies—Toward AAAS: Recommended for Semester 3 Com-
munications Elective “Select one Communications course.  See an advisor” (p. 32) 
 
Electrical-Electronics---AAAS: Communications Elective “Select one Communications 
course.  See an advisor” (p. 33).  
 
Electrical-Electronics—Certificate: not required or recommended (p. 34). 
 
Mechanical Systems---AAAS:  Communications Elective “Select one Communications 
course.  See an advisor” and General Education “Select one from Communications, Hu-
manities and Fine Arts, Math, Science, or Social Science” (p. 35). 
 
Mechanical Systems---Certificate: not required or recommended (p. 36).  
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Mechatronics—AAAS: Communications Elective “Select one Communications course.  
See an advisor” and General Education “Select one from Communications, Humanities 
and Fine Arts, Math, Science, or Social Science” (p. 37). 
 
Mechatronics—Certificate: not required or recommended (p. 38). 
 
Precision Machine Technology—AAAS: General Education “Select one from Com-
munications, Humanities and Fine Arts, Math, Science, or Social Science” (p. 39).  
 
Welding---AAAS: Recommended for Semester 4 “Select one Communications course.  
See an advisor” General Education “Select one from Communications, Humanities and 
Fine Arts, Math, Science, or Social Science” (p. 40).  
 
Welding—Certificate: not required or recommended (p. 41).   
 
Health Related—AS* Recommended for Semester 3 SPE 101 or SPE 110 (p. 42) 
 
Multi-Skilled Health Care—Nurse Assistant—AAAS: Recommended for Semester 4 
SPE 110 (p. 43). 
 
Multi-Skilled Health Care—Nurse Assistant—Certificate: not required or recom-
mended (p. 44)  
 
Practical Nursing Certificate and/or Level 1 of Associate Degree Nursing AAAS  
Recommended for Semester 1 SPE 110 (p. 45) 
 
Associate Degree Nursing Level 2-AAAS not required or recommended (p. 46) 
 
Radiologic Technology---AAAS Required in Semester 2 SPE 101 (p. 47) 
 
Respiratory Care—AAAS Required in Semester 2 SPE 101 or SPE 110 (p. 48) 
 
Medical Assistant—AAAS Science Focus Required in Semester 5 SPE110 (p. 49). 
 
Associate of Science—AS Required in Semester 3 SPE 101 or SPE 110 (p. 50). 
 
Agricultural Science—AAAS SPE 101 or SPE 110 required (p. 51). 
 
Agricultural Science—AAAS and Certificate in IAT SPE 101 or SPE 110 required (p. 
52). 
 
Social Sciences—AA Recommended for Semester 3 SPE 101 or SPE 110 (p. 53). 
 
Corrections—AAAS Recommended for Semester 3 SPE 101 or SPE 110 (p. 54) 
 
Corrections—Certificate not required or recommended (p. 55) 
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Criminal Justice---AAAS Recommended for Semester 3 SPE 101 or SPE 110 (p. 56). 
 
Criminal Justice—Certificate not required or recommended (p. 57) 
 
Early Childhood Education—AAAS—Recommended for Semester 2 ENG 112, SPE 
101 or SPE 110 (p. 58).  
 
Early Childhood Education—Certificate not recommended or required (p. 59). 
 
Paraprofessional—AAAS Recommended for Semester 2 SPE 101 or SPE 110 (p. 60).  
 
After one examines the above, clearly, we must have comprehensive cross-discipline 
conversations. We know that academic institutions, communities, and businesses de-
sire strong communication skills, and yet we do not encourage the development of 
these skills through required classes.  These degrees provide a curriculum map and 
skill development for students and lack the core classes that are arguably foundational 
for these skills. Students depend on our guidance.  We must revisit workplace and sen-
ior institution requirements. 
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Appendix D 

 
Supplemental Document for SPE 101 Curriculum Mapping Excel Sheet 

Division Outcomes and Curriculum Mapping 

“Provide students with the fundamental writing, reading, listening, and speaking skills that ena-

ble lifelong adaptability to change and personal, societal, and professional fulfillment.” 

 Program Outcomes and Curriculum Mapping 
 Communicate clearly, confidently, and rationally in a variety of settings. 

o Introductory speech—introduces 
o Persuasive speech—reinforces 

 

 Demonstrate ethical responsibility as a communicator.  
o Selection of speech topics--introduces 

 

 Choose appropriate communication behaviors (based on other communicators and situa-
tion).   

o Speech to Inform—Introduces 
o Speech to Persuade—Reinforces 
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 Demonstrate effective listening skills. 
o Mid-term Exam—Introduces 
o Final Exam—Reinforces 

 

 Enhance written and oral communication skills. 
o Written:  Speech to Inform Full-sentence outline Introduces 
o Written:  Speech to Persuade Full-sentence outline Reinforces 

 
o Oral:  Introductory Speech—Introduces 
o Oral:  Persuasive Speech—Reinforces 

 

 Improve Critical Thinking 
o Informative Speech—Introduces 
o Persuasive Speech—Reinforces 

 

 Student Learning Outcomes 

 Communicate clearly, confidently, and rationally in a variety of settings (both written & 

oral). 

o Initial Assessment--Introduces 

o Introductory Speech—Introduces 

o Speech to Teach—course content & visual aid (pre mid-term) Introduces 

o Informative Speech Justification—Introduces  

o Informative Speech-Reinforces 

o Informative Speech Self-Assessment—Introduces 

o Peer Critiques for Informative Speech-Introduces 

o Full sentence APA outline for Informative Speech-Introduces 

o Mid-term Impromptu-Reinforces 

o Monroe’s Motivated Sequence, Individual--Introduces 

o Monroe’s Motivated Sequence, Group--Introduces 

o Persuasive Speech Justification-Introduces 

o Persuasive Speech—Reinforces 

o Persuasive Speech Self-Assessment—Reinforces 

o Peer Critiques for Persuasive Speech-Reinforces 

o Full sentence APA outline for Persuasive Speech-Reinforces 

o Final Exam Impromptu--Reinforces 

 Demonstrate all stages of the speech-making process. 

o Informative speech—Introduces 

o Persuasive speech--Reinforces 

 Practice audience analysis. 

o Introductory speech—Introduces (utilizing information about peers) 

o Informative speech justification—Introduces 

o Informative speech—Introduces 

o Speech to Teach—Introduces 

o Monroe’s Motivated Sequence Group--Introduces 

o Persuasive speech justification—Introduces 
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o Persuasive speech--Reinforces 

 Deliver speeches using Aristotle’s rhetorical appeals (ethos, pathos, logos) 

o Speech to Teach—Introduces 

o Informative Speech—Introduces 

o Mid-term Exam, short answer question--Reinforces 

o Persuasive Speech--Reinforces 

 Demonstrate effective listening skills as a speaker and audience member. 

o Peer critiques, Informative Speech—Introduces 

o Peer critiques, Persuasive Speech--Introduces 

 Evaluate ethical responsibilities related to public speaking. 

o Speech topic choices and behaviors throughout course--Introduces 

 Demonstrate academic responsibility by presenting evidence for assertions and an open 

and informed demeanor in class discussion. 

o Informative speech justification—Introduces 

o Informative speech—Introduces 

o Speech to Teach—Introduces 

o Monroe’s Motivated Sequence Group--Introduces 

o Persuasive speech justification—Introduces 

o Persuasive speech--Reinforces 

 Core Abilities and Curriculum Mapping 

 Communicate Effectively 

o Initial Assessment--Introduces 

o Introductory Speech—Introduces 

o Speech to Teach—course content & visual aid (pre mid-term) Introduces 

o Informative Speech Justification—Introduces  

o Informative Speech-Reinforces 

o Informative Speech Self-Assessment—Introduces 

o Peer Critiques for Informative Speech-Introduces 

o Full sentence APA outline for Informative Speech-Introduces 

o Mid-term Impromptu-Reinforces 

o Monroe’s Motivated Sequence, Individual 

o Monroe’s Motivated Sequence, Group 

o Persuasive Speech Justification-Introduces 

o Persuasive Speech—Reinforces 

o Persuasive Speech Self-Assessment—Reinforces 

o Peer Critiques for Persuasive Speech-Reinforces 

o Full sentence APA outline for Persuasive Speech-Reinforces 

o Final Exam Impromptu--Reinforces 
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 Think Critically 

o Mid-term Exam-Introduces (short answer); Reinforces (multiple choice) 

o Final Exam-Reinforces (multiple choice and short answer) 

o Initial Assessment--Introduces 

o Introductory Speech—Introduces 

o Speech to Teach—course content & visual aid (pre mid-term) Introduces 

o Informative Speech Justification—Introduces 

o Informative Speech-Reinforces 

o Informative Speech Self-Assessment—Introduces 

o Peer Critiques for Informative Speech-Introduces 

o Full sentence APA outline for Informative Speech-Introduces 

o Mid-term Impromptu-Reinforces 

o Monroe’s Motivated Sequence, Individual 

o Monroe’s Motivated Sequence, Group 

o Persuasive Speech Justification-Introduces 

o Persuasive Speech—Reinforces 

o Persuasive Speech Self-Assessment—Reinforces 

o Peer Critiques for Persuasive Speech-Reinforces 

o Full sentence APA outline for Persuasive Speech-Reinforces 

o Final Exam Impromptu--Reinforces 

 Act Professionally 

o Initial Assessment--Introduces 

o Introductory Speech—Introduces 

o Speech to Teach—course content & visual aid (pre mid-term) Introduces 

o Informative Speech Justification—Introduces 

o Informative Speech-Reinforces 

o Informative Speech Self-Assessment—Introduces 

o Peer Critiques for Informative Speech-Introduces 

o Full sentence APA outline for Informative Speech-Introduces 

o Mid-term Impromptu-Reinforces 

o Monroe’s Motivated Sequence, Individual 

o Monroe’s Motivated Sequence, Group 

o Persuasive Speech Justification-Introduces 

o Persuasive Speech—Reinforces 

o Persuasive Speech Self-Assessment—Reinforces 

o Peer Critiques for Persuasive Speech-Reinforces 

o Full sentence APA outline for Persuasive Speech-Reinforces 

o Final Exam Impromptu—Reinforces 
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Supplemental Document for Curriculum Mapping for SPE 110 

Division Outcomes and Curriculum Mapping 

“Provide students with the fundamental writing, reading, listening, and speaking skills that enable life-

long adaptability to change and personal, societal, and professional fulfillment.” 

Program Outcomes and Curriculum Mapping 

 Communicate clearly, confidently, and rationally in a variety of settings. 
o Small group presentation--Introduces 

 

 Demonstrate ethical responsibility as a communicator.  
o Small group presentation—Introduces 
o Final essay--Reinforces 

 

 Choose appropriate communication behaviors (based on other communicators and situa-
tion). 

o Mid-term exam, short answer-introduces  
o Final essay, short answer--reinforces 
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 Demonstrate effective listening skills. 
o Quizzes and exams--introduces 

 

 Enhance written and oral communication skills. 
o Written: 
o Weekly Exploratory Writing—Introduces 
o Essay 1—Introduces 
o Essay 2—Reinforces 
o Oral:  
o Large group participation—from beginning to semester to end 

 

 Improve Critical Thinking 
o Class participation—introduces and reinforces 
o Essay 1—Introduces 
o Essay 2—Reinforces 
o  

 
Student Learning Outcomes 
 

 Analyze how communication models operate in context. 
o Exploratory Writing—Introduces; Mid-term and Final Exam—Reinforces 
o Class discussion—Introduces and Reinforces 

 Explain the development of your self-concept. 
o Exploratory Writing—Introduces 
o Essay 1—Reinforces 
o Mid-term exam--Reinforces 

 Describe the steps in the perception process and applies perception checking to ambiguous 
situations. 

o Mid-term exam—Introduces 
o Essay 2—Reinforces (if student chooses as focus) 

 Choose appropriate listening responses. 
o Exploratory Writing—Introduces 
o Essay 2—Reinforces (if student chooses as focus) 
o Final Exam--Reinforces 

 Assess the “arbitrary, ambiguous and abstract” nature of language. 
o Exploratory Writing—Introduces 

 Distinguish the types of non-verbal language. 
o Exploratory Writing—Introduces 
o Essay 2—Reinforces (if student chooses as focus) 

 Explain the main influences on emotions. 
o Exploratory Writing—Introduces 
o Essay 2—Reinforces (if student chooses as focus) 

 Choose communication behaviors which contribute to a positive communication climate.  
o Exploratory Writing—Introduces 
o Essay 2—Reinforces (if student chooses as focus) 

 Choose an appropriate method for conflict management. 
o Exploratory Writing—Introduces 
o Essay 2—Reinforces (if student chooses as focus) 
o Small group presentation--Reinforces 

 Demonstrate respect and tolerance for differing views. 
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o Small group presentation—Introduces 
 

Core Abilities and Curriculum Mapping 

 Communicate Effectively 

o Weekly Exploratory Writings—Introduces 

o Class participation--Introduces 

o Small group presentation--Introduces 

 Think Critically 

o Weekly Exploratory Writings--Introduces 
o Essay 1--Introduces 
o Essay 2--Reinforces 
o Weekly quizzes--Introduces 
o Mid-term and final exam--Reinforces 

 

 Act Professionally 

o Class participation--Introduces 
o Small group work--Introduces 
o Small group presentation—Introduces & reinforces 
o Essay 1 Introduces 
o Essay 2 Reinforces 
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Appendix D:  

Nursing Program Review 
 

A. Foundational Component 
 
Program Name: Nursing 

Years of Review: 2012 - 2016 

Provide a description of the program: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What is the vision of the program? 

 

 

The West Shore Community College Nursing Program provides a career ladder nursing curricu-
lum consisting of the Practical Nurse Certificate and the Associate Degree in Applied Arts and 
Sciences in Nursing (AAAS) with the opportunity to enroll concurrently with Ferris State Uni-
versity to become eligible to receive a Bachelor of Science Degree (BSN).  

Students who successfully complete the first level/year of nursing courses earn the Practical 
Nurse certificate and are eligible to take the National Council Licensure Examination for Practi-
cal Nurses (NCLEX-PN) to enter the workforce and practice as a Licensed Practical Nurse 
(LPN).  Students who successfully complete the second level/year of nursing courses earn an 
Associate Degree in Applied Arts and Sciences (AAAS) in Nursing and are eligible to take the 
National Council Licensure Examination for Registered Nurses (NCLEX-RN) to practice as a Reg-
istered Nurse (RN). Students are expected to stay in (and is the design of the overall Nursing 
program) the Nursing Program and graduate with an AAAS degree, but a few choose to step 
out at the Practical Nurse level.  

Current Licensed Practical Nurses are afforded the opportunity to enter into the nursing cur-
riculum with advanced placement.  Students seeking an Associate in Applied Arts and Sciences 
(AAAS) in Nursing who have previously obtained the LPN licensure must have graduated from 
an approved LPN program, possess an unencumbered (no discipline imposed or pending) nurs-
ing license, and meet the program requirements for transition nursing students in order to be 
admitted to the second year/level of nursing courses. 

Students are provided theory classes and labs at the college and clinical opportunities in com-
munity healthcare facilities (hospitals, clinics, long-term care facilities, home health care, and 
public health centers) to help them apply what they have learned in their theory classrooms. 

The West Shore Community College Nursing Program is committed to professional education 

programs that provide our community with critically thinking, competent and caring nurses 

who are leaders in a rapidly changing healthcare environment. 
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What is the mission of the program?  

 

 

Please note in reviewing this document: 
 

For the purpose of this program review, the “Nursing Program” refers to both lev-
els of nursing courses, LPN and RN, unless specified otherwise. 

1. The West Shore Community College (WSCC) Nursing Program admits 30 students each fall into 

the Nursing Program through a competitive admissions process.  Nursing students can take their 

NCLEX-PN boards after completing their first year and upon passing the exam, become Licensed 

Practical Nurses (LPNs) while continuing in the program to obtain their Associate Degree in 

Nursing (ADN), or they can opt out of the program. An additional ten LPN students may apply to 

the Nursing Program as transition students and join the second-year nursing students to com-

plete their Associate Degree in Nursing (ADN).  After successfully completing their second year 

of nursing school, students are eligible to take their NCLEX-RN boards and become Registered 

Nurses (RNs) if they receive a passing score on their exam. Students are provided theory classes 

and labs at the college and clinical opportunities in community healthcare facilities (hospitals, 

clinics, long-term care facilities, home health care, and public health centers) to help them apply 

what they have learned in their theory classrooms. A diagram of the WSCC nursing program and 

its curriculum are as follows: 

 

 

General Education Courses: First Level/LPN Second Level/RN 
Completed by end of first level: First semester: First semester: 
Anatomy & Physiology I (ANP 230) Fundamentals of Nursing (NUR 110) Mental Health Nursing (NUR 220) 

Anatomy & Physiology II (ANP 231) Fundamentals of Nursing Clinical 
(NUR 111) 

Mental Health Nursing Clinical  
(NUR 221) 

Introduction to Psychology (PSY 161) Pharmacology (NUR 136) Medical/Surgical Nursing II (NUR 240) 

Interpersonal Communication  
(SPE 110), or  
Small Group Communication (SPE 
206) 

 Medical/Surgical Nursing II Clinical 
(NUR 241) 

Completed by end of second level: Second semester: Second semester: 

Bioethics (PHL 104) Medical/Surgical Nursing I  
(NUR 160) 

Professional Issues in Nursing  
(NUR 254) 

Microbiology (BIO 232) Medical/Surgical Nursing I Clinical 
(NUR 161) 

Professional Issues in Nursing Lab 
(NUR 255) 

American Government (POL 151) Obstetrical/Pediatric Nursing  
(NUR 170) 

Medical/Surgical Nursing III  
(NUR 260) 

English Composition (ENG 111) Obstetrical/Pediatric Nursing Clinical 
(NUR 171) 

Medical/Surgical Nursing III Clinical 
(NUR 261) 

The mission of the West Shore Community College Nursing Program is to create an engaging 

and evidence-based learning environment resulting in accountable, compassionate nurses 

who function independently and collaboratively as professionals in the rapidly changing 

healthcare industry. 
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Optional pathway to BSN 

Enter WSCC Practical Nursing Program

Earn Practical Nursing Certificate

Progress to Associate Degree Program, 
provided:

•pass all Practical Nursing courses, earning an average 
of at least a 75% on all course tests and exams

Enter WSCC Associate Degree Nursing 
(ADN) Program

Earn an Associates in Applied Arts and 
Sciences Degree (AAAS) Nursing Degree

Students can take courses towards their 
BSN concomitantly with their ADN 
courses through an articulation 
agreement with Ferris State University

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pass NCLEX-PN; be-

come a Licensed Prac-

tical Nurse (LPN) 

Eligible to take NCLEX-PN 

licensure exam 

Graduate from an ap-

proved LPN program, pass 

the NCLEX-PN exam, and 

meet entry requirements 

for WSCC’s transition stu-

dents. 

Pass NCLEX-RN; be-

come a Registered 

Nurse (RN) 

Eligible to take NCLEX-RN licen-

sure exam 
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2. This program review takes a look at a sampling of 50% of courses in our nursing program, two 

courses for each level, one from each semester.  However, in writing the program review, we 

have realized that a better review would be to review one complete level at a time (first 

year/LPN and second year/RN) and this approach will be taken in subsequent program reviews. 

First level (LPN):    NUR 134/136, Pharmacology (fall semester);  

                                      NUR 150/170/171, OB/Pediatric Nursing (winter semester);  

Second level (RN): NUR 218/220/221, Mental Health Nursing (fall semester);  

                                                  NUR 258/260/261, Medical/Surgical Nursing III (winter semester)  

3. Nursing courses in 2012-2016 underwent a significant change in response to changes in Michi-
gan’s state requirements.  In 2013, the state required an associate degree nurse (ADN) to have 
no more than 70 credits so that it was more in line with other associate degree programs.  At 
the time, the nursing program and its pre-requisites had a total of 90 credits.  In 2015, the nurs-
ing program decreased its credits to 68 by eliminating some courses entirely (e.g.: NUR 107 -In-
troduction to Professional Nursing), combining courses (e.g.: NUR 109 - Physical Assessment and 
NUR 106 - Fundamentals of Nursing combined to become NUR 110 - Fundamentals of Nursing), 
and decreasing lab and clinical hours.  Also, at that time, lab and clinical hours were separated 
from theory and given their own course code (e.g.: Obstetrical/Pediatric Nursing was NUR 150, 
but became NUR 170 (theory) and 171 (clinical)).  The changes can be seen in the courses below; 
old and new courses of the same subject are highlighted in the same color.  

 

Identify courses within the program and the count of each faculty type 
that taught a section of that course over the evaluated period. Note 
that all data in this program review, unless otherwise specified, repre-
sents Academic Years 2012 – 2016. 
 
 

Course 
Number Course Name FTF 

NUR  134 Pharmacology 4 

NUR  136 Pharmacology                       1 

NUR  150 OB/Pediatric Nursing 2 

NUR  170 OB/Pediatric Nursing 3 

NUR  171 OB/Pediatric Nursing - clinical 6 

NUR  218 Mental Health Nursing 5 

NUR  220 Mental Health Nursing 1 

NUR  221 Mental Health Nursing  - clinical 4 

NUR  258 Medical/Surgical Nursing III 4 

NUR  260 Medical/Surgical Nursing I                     1 

NUR  261 Medical/Surgical Nursing III - clinical 4 
Table 1: Course Counts by Faculty Type. (Ref: CDS Table A) 
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All didactic courses were taught by full time faculty (NUR 136, NUR 170, NUR 220, and NUR 

260). At times, some of the second level courses have been co-taught by two full time faculty.  

There have been several faculty changes over the course of the years spanning 2012-2016.  

NUR 136 and NUR 220 were taught by the same faculty members for the entire period.  NUR 

170 and NUR 260 were each taught by two different faculty during the indicated time period. 

Clinical courses were taught by a combination of full time faculty and adjunct faculty. At first 

glance in our student schedule it is difficult to track what portion of the clinical courses were 

taught by adjunct faculty because all clinical sections are officially assigned to full time faculty in 

Jenzabar so they can enter grades (Pass/Fail). However, approximately 50%-75% of clinical 

courses are taught by adjunct faculty. It is also difficult to assign adjunct faculty to specific clini-

cal groups in Jenzabar as sometimes there is more than one adjunct instructor teaching a clini-

cal group, especially in the second level. In the future, we will take a closer look at how we can 

better track this in Jenzabar while still allowing for efficient and accurate grading. Detailed 

schedules of all adjunct faculty assignments are carefully designed and monitored as a result of 

this inability to track such currently in Jenzabar. 

Discuss student demographics and any observed trends. 

To observe trends in student demographics at West Shore Community College it is 

helpful to consider race & ethnicity for registered nurses within the United States and 

overall race and ethnicity in the West Michigan Region, as it compares to our nursing 

students at West Shore. 
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WSCC - All Students

White Hispanic Native American

Race and Ethnicity - West Michigan Region** (2016) 

 White, Non-Hispanic – 1,281,175 

 White, Hispanic – 109,081 

 Black, Non-Hispanic – 100,776 

 Asian, Non-Hispanic – 30,621 

 Two or More Races, Non-Hispanic – 31,345 

 Black, Hispanic – 7,596 

 American Indian or Alaskan Native, Non-Hispanic – 7,207 

 Two or More Races, Hispanic – 5,722 

 American Indian or Alaskan Native, Hispanic – 4,568 

 Asian, Hispanic – 1,035 

 Native Hawaiian or Pacific Islander, Hispanic – 494 

 Native Hawaiian or Pacific Islander, Non-Hispanic – 402 

* https://www.rightplace.org/data-center/population-and-demographics 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Race   2012 2013 2014 2015 2016 

American Indian or Alaska Native 0.0% 1.6% 2.0% 1.0% 1.4% 

Asian 0.8% 1.1% 0.0% 0.0% 0.0% 

Black or African American 1.6% 1.1% 3.8% 0.8% 2.8% 

Hispanics of any race 1.0% 2.7% 1.8% 6.6% 6.3% 

Nonresident Alien 0.0% 0.0% 1.5% 0.8% 1.6% 

Race and Ethnicity unknown 0.0% 0.0% 1.3% 3.4% 5.5% 

Two or more races 0.0% 0.0% 0.5% 0.8% 0.8% 

White 96.6% 93.5% 89.0% 86.5% 81.7% 

WSCC Nursing

White Hispanic

Native American African American

https://www.rightplace.org/data-center/population-and-demographics
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Table 2.1: Average Age (Ref: CDS Table B) 

 

 2012 2013 2014 2015 2016 

NUR Average Age 31.7 31.3 29.9 30.1 30.4 

WSCC Avg. Age 25.9 25.5 24.2 24.3 24.6 

 

Table 2.3: Age, Race, Gender demographics. (Ref: CDS Table B) 

Gender 2012 2013 2014 2015 2016 

Female 87.8% 87.9% 84.1% 84.7% 87.5% 

Male 12.2% 12.1% 15.9% 15.3% 12.5% 

 

West Shore Community College’s average age of a student is 25 years of age.  We are approxi-
mately 85% white, 7% Hispanic, and 2% Native American. Our WSCC students are approxi-
mately 56% female and 44% male. 

The average nursing student is a non-traditional college student.  They are 5-6 years older than 
the average WSCC student.  From observation, most nursing students are married and have 
children, and tend to be persons who are coming back for their second degree, pursuing a ca-
reer after they have started a family, or just wanting a fresh start in life.  The age has stayed 
fairly steady over the past five years, with the average low being 29.9 years old in 2014, and the 
average high being 31.7 years old in 2012. There is no significant trend seen regarding age, 
other than the aforementioned older average age of nursing students. 

Ethnicity has become more diverse in the past five years, beginning at 96.6% White in 2012 and 
trending down to 81.7% White in 2016. Hispanics and African Americans make up the majority 
of the remaining percentages.  This follows the national trend in nursing and in the rural com-
munity WSCC is situated in (see data above). It is also closely aligned to the ethnic make-up of 
the college as a whole. WSCC will continue to pursue diversity on its campus and in the nursing 
program. 

The gender demographics show an overwhelming majority of WSCC nursing students are fe-
male (>84%).  A slight increase in males occurred in 2014 and 2015 to 15%, but fell back to 
12.5% in 2016, which is near the percentage more often seen. This follows the national trend in 
nursing where the percentage of male nurses licensed between 2010 and 2013 was 11 percent 
(Source: The National Council of State Boards of Nursing and The Forum of State Nursing Work-
force Centers 2013 National Workforce Survey of RNs).  

Currently, the WSCC Nursing Program has two full time faculty instructors who are male.  This 
models gender diversity in the program and helps promote nursing as a diverse profession to 
the student population. Over the years, WSCC’s occupational programs, including nursing, have 
tried different marketing measures to attract a diverse population of students, the latest of 
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which was a poster campaign depicting male nurses and nurses of color.  An update of this cam-
paign is needed and should include our own nursing graduates featured on the posters. In the 
future, the nursing program should actively promote establishment of scholarships in nursing 
for minority students (ethnic and gender) to help promote increased diversity in the program 
and profession.  

What course(s) have the highest enrollment? Are there significant changes from 
the previous semester?  From the prior year?  Include all course modalities.   

Table 3.1. Total Course Demand. (Ref: CDS Table A) 

Course 
Course Name 

2012 2013 2014 2015 2016 Total 
Combined 
Totals 

NUR  134 Pharmacology 30 27 30 30   117 148 

NUR  136         31 31 

NUR  150 OB/Pediatric 
Nursing 

  29 26     55 134 

NUR  170       53 26 79 

NUR  171 
OB/Pediatric 

Clinical       53 26 79 
 

NUR  218 Mental Health 
Nursing 

33 28 29 28   118 148 

NUR  220         30 30 

NUR  221 
Mental Health 

Clinical         30 30 
 

NUR  258 Medical/Surgical 
Nursing III 

29 28 20 34   111 140 

NUR  260         29 29 

NUR  261 
Medical/Surgical 

III Clinical         29 29 
 

 

Nursing students must take all required first-level/LPN nursing courses in the first year, which 
requires full-time status, but a small percentage may elect to take the second level/RN on a 
part-time basis. At times, a few students may step out at the LPN level, but most choose to stay 
in and continue to the RN level. Therefore, based on these contributing factors, it is difficult to 
take the Nursing Program as a whole and look at the highest enrollment.  In order to have the 
best comparison, it is necessary to look at each level/year separately.  The first level courses in-
clude: Fundamentals of Nursing (NUR 110 and 111), Pharmacology (NUR 136), OB/Pediatric 
Nursing (NUR 170 and 171), and Medical/Surgical Nursing I (NUR 160 and 161).  The combined 
student totals for the changed courses reveal that in the first level, 14 more students took NUR 
134/136 (Pharmacology) than NUR 150/170 (OB/Pediatric Nursing).  Since the first level courses 
admit the same number of students annually, 14 more students over the past 5 years have had 
to repeat NUR 134/136 (Pharmacology) or its counterparts in the semester: NUR 110 (Funda-
mentals of Nursing), NUR 109 (Physical Assessment), or NUR 107 The Profession of Nursing, and 
been unable to progress to the second semester courses: NUR 150/170/171 (OB/Pediatric 
Nursing) in the winter semester. Without comparing those numbers alongside Pharmacology, it 
is difficult to analyze. This is one reason why we have chosen, in our next program review, to 
look at each level separately (LPN and RN), with all of its individual courses. When looking at 
the second level, NUR 218/220 (Mental Health Nursing) had 8 more students than NUR 
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258/260 (Medical/Surgical Nursing III). Again, without comparing the level as a whole, it is diffi-
cult to analyze.  Also, a few students in the second level are allowed to attend on a part-time 
basis. Therefore, depending on the time frame, it may appear that some courses had more or 
less students than other courses in the second level. 
 
All nursing courses, at the present time, are taught in a face to face modality.  It has been the 
opinion of the nursing faculty that face to face classes are the best modality to teach and learn 
nursing concepts because it allows for hands-on experience.  However, with the increase in 
technology, availability and access to computers, a hybrid version of some courses should be 
considered.  Pharmacology (NUR 136) may be a logical choice for a trial of this modality as it re-
quires the least hands-on experiences.  There is a completely online smaller version of Pharma-
cology in the Allied Health area (ALH 136, Pharmacology Fundamentals) that is used by the 
Medical Assistant students.  It is only 2 credits, versus the 3-credit course required by nursing. 
This is the first year the Allied Health Pharmacology course is being offered. We can use the 
Medical Assistant online Pharmacology course as a pilot at this time, and will assess its success 
rate to determine if the Nursing Pharmacology course could be offered as a hybrid or online 
course as well.  Having an online option for nursing students would provide them with a more 
flexible schedule. A number of RN to Bachelor of Science in Nursing (BSN) programs (such as 
Ferris State University, Chamberlain University, Capella University, and Liberty University) offer 
online courses and offering some courses in an online modality to our West Shore students may 
better prepare them for advanced degree online programs. 
 
 

Number of students by year who have successfully completed the program and earned 
a certificate or degree.  

Table 4. Total Credentials Awarded. (Ref: CDS Table C) 

Credential Type 2012 2013 2014 2015 2016 Total 

Nursing - RN 27 27 20 34 27 135 

Practical Nursing     27 26 26 27 19 125 
 

NCLEX Pass Rates for WSCC LPN Students 

LPN license 2012 2013 2014 2015 2016 2017 

WSCC first-time pass 
rate 100% 96.3% 100% 100% 100% 100% 

US first-time pass 
rate 81.5% 84.6% 82.16% 81.89% 83.73% 84.5% 

 

 

 

 

 



P a g e  | 122  INTERIM REPORT ON ACADEMIC PROGRAM REVIEW PROCESSES 

 

 

 

NCLEX Pass Rates for WSCC RN Students  

RN license 2012 2013 2014 2015 2016 2017 

WSCC first-time 
pass rate 84.85% 84.6% 84.7% 94.8% 75.8% 82.76% 

US first-time pass 
rate 84.44% 87.03% 82% 84.5% 85.8% 85.73% 

 

 

Comparison of National Mean and WSCC Pass Rates 
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In order to earn a RN license, nursing students must graduate from an accredited institution and pass 
the NCLEX-RN board exam. The same is true of a practical nurse (LPN).  The State of Michigan provides 
bi-annual reports to the Director of Nursing showing the first-time pass rate of nursing students, fail-
ures, and repeat test takers.  The State of Michigan considers the first-time pass rate to be the bench-
mark of nursing program success. While Table 4 shows how many WSCC nursing students completed the 
program and earned a certificate (LPN) or degree (RN) in a calendar year, it does not account for how 
many students passed their NCLEX-PN or NCLEX-RN boards, or how many times it took them to pass it. 
Therefore, while Table 4 shows how many WSCC nursing students as a whole obtained degrees, it is not 
an accurate picture of how many students actually obtained licenses to practice nursing.    

The Michigan Board of Nursing and the WSCC nursing program look more closely at the first-time pass 
rate of both levels.  This information is viewed as more indicative of a successful program than an overall 
pass rate, which includes all attempts. All pass rate information is reviewed and analyzed each year to 
evaluate and help determine changes in the nursing program.  The nursing program has had 5 FT Direc-
tors (2 of which started in an interim role) in the past 10 years. It has also had a large turnover in nursing 
instructors in the last 10 years.  As mentioned before, due to state stipulations, the nursing program was 
required to decrease its course load by 22 credits in the fall of 2015 to a total of 68 credits.  Altogether, 
this has caused some unrest and inconsistencies in the program, resulting in a decrease of first-time 
pass rates, especially with the 2016 graduating class.  The graphs demonstrate this upheaval in the 
NCLEX-RN pass rate in 2016, but also show improvement in the one year since the decrease in credits. 
The WSCC Nursing Program will continue to strive towards a first-time pass rate that exceeds the na-
tional mean, with the goal being above 90%. 

 

Core Abilities, Program Outcomes, and Course Evidence 

How are the Colleges Core Abilities assessed in this program?  What evidence can be 

shown? 

Core Abilities: 

1) Think Critically: Critical thinking is an essential component of the nursing program and is an es-

sential concept every nursing student needs to possess in order to be a competent and safe 

nurse.  The WSCC Nursing Program assesses critical thinking through NCLEX-style questions on 

every course test and exam; through observation and questioning in the clinical setting; through 

the use of concepts maps and nursing care plans that are created in the classroom and on pa-

tients in the clinical setting; through simulation lab experiences; and through Adaptive Quizzing 

as classroom assignments 

2) Communicate Effectively: Communication is another critical skill all nursing students need.  

Communication in the nursing program is comprised of collaborative planning with other disci-

plines and the patient to develop a patient-centered plan.  It also involves therapeutic communi-

cation with the patient and their family, and in giving a report to the next nurse on duty.  Nurs-

ing students use communication via written and computerized documentation on patient status 

and assessment.  These forms of communication are practiced and assessed in the classroom 

and simulation lab setting and are observed and evaluated in the clinical setting.  All nursing stu-

dents are also assigned a formal written APA formatted paper each semester.   
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3) Act Professionally: All WSCC nurses must act professionally in the classroom, lab, and in the clin-

ical setting.  Professionalism, as described on the student clinical evaluation form, includes 

working independently as well as a part of the team; demonstrating non-judgmental attitude, is 

courteous and cooperative, honest, tactful, and discrete; protects resident confidentiality at all 

times; appropriately reports concerns regarding resident safety to instructor once recognized; 

accepts and utilizes constructive criticism from instructor without verbal/nonverbal retaliation; 

arrives at clinical site on time and prepared each day; demonstrates accountability for actions 

including professional appearance, language, and demeanor, is civil at all times; and displays ini-

tiative and interest in learning.  Participates in post-conference discussions/activities. These are 

assessed weekly in clinical practice.  The students are also required to write an APA paper on 

nursing professionalism in their first semester. 

Also refer to the curriculum maps on pages 16 - 22.  

 

What are the Program Outcomes and how do they link to the Core  
Abilities? 
 
In order to pass the NCLEX-RN and NCLEX-PN, nursing students must be able to think critically through 

each question and situation presented on the exams.  Nursing students must also possess critical think-

ing skills to progress successfully through the nursing program in no more than 6 semesters.  Effective 

communication and professionalism are essential skills nurses must demonstrate in order to obtain and 

maintain employment in the healthcare field. The three program outcomes can only occur if nursing stu-

dents are able to think critically in their clinical rotations and on the NCLEX-RN and NCLEX-PN exams, 

communicate effectively with all members of the healthcare team and through their written documen-

tation, and in their ability to act professionally. 

What strategies are being used to increase student learning and 
how/when are the performance of those strategies assessed? 
 
Over the past five years, the nursing program has decreased their credit load by 22 credits per state 

mandates.  This was implemented according to the State of Michigan mandate, but also in order to de-

crease the course load students carry from semester to semester, allowing students to spend more time 

studying and engaging in more stress-relieving activities. A student success program was implemented 

last summer, offering four workshops during the summer months to new and returning students.  These 

workshops were designed to help students through the program (time management/study skills; writ-

ing/APA; NCLEX-style test-taking tips; Basic Cardiac Life Support [BCLS]; and Kaplan/Elsevier Adaptive 

Quizzing [EAQ] information).  Attendance was strictly voluntary.  Students who attended the workshops 

are being evaluated at this time to determine if the nursing student success program accomplished its 

goals of assisting students toward obtainment of their Associate Degree in Nursing. An average of 10 

students attended each workshop, most from the new fall 2017 cohort. In order to provide the valuable 

information to ALL entering students, the workshops are presently being condensed and presented at 

the mandatory orientation at the beginning of the academic year. Attendance will be mandatory for all 
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new nursing students but may also be mandatory for all returning nursing students who were not suc-

cessful in a nursing course.  The goal of these individuals attending the student success program would 

be to increase their chance of success. 

Simulation labs have been created and implemented in seven of the eight nursing courses.  After each 

simulation, faculty and students debrief privately in another room, evaluating student performance in 

the simulation.  Debriefing is often led by the students and is meant to be respectful.  Surveys are filled 

out each time a simulation is conducted, and the results/comments are reviewed.  Student engagement 

and student satisfaction is overwhelmingly positive.  Changes are made according to comments and sug-

gestions from students.  For example, in 2016, students suggested instructors sit behind dividers while 

conducting the simulation instead of sitting out in the open where participants could see them. Now, all 

instructors sit behind one-way mirror dividers to observe student actions, so students are not distracted. 

Also, the simulation lab at WSCC will undergo a planned major renovation in the summer of 2018, allow-

ing for more space, better privacy, and more realism in simulations. 

Discuss quality of curriculum content and instruction (including fac-
ulty evaluations)  
 
HOW ARE FACULTY EVALUATIONS INFLUENCING THE COURSE? 

The nursing program is evaluated annually to make sure that the curriculum provides current and evi-

dence-based content related to nursing.  Each year, faculty review results from the NCLEX-RN and 

NCLEX-PN to determine content in the future. If there are areas that students tested lower in, faculty try 

to include more of that material. For example, in 2015, Kaplan testing showed students scored low in 

CPR questions.  In response, faculty are now including a CPR component in simulations for each level.  

Faculty attend professional development conferences that help keep them up to date on rapidly chang-

ing healthcare environments.  Faculty also receive input from students through anonymous surveys.  

The results of these surveys are considered and affect change.  As an example, in 2016 a new student 

textbook was used to teach physical assessment. Students expressed multiple difficulties with the text 

and a new textbook was adopted the next year, based on student recommendations and with the ap-

proval of faculty. 

The curriculum is stronger and more consistent across the program, and between courses taught by dif-

ferent instructors.  This has been accomplished by building student learning outcomes (SLOs) for every 

course.  All course syllabi in the program contain the student learning outcomes for each course. SLOs 

are used for review and curriculum mapping to make sure that each outcome is being assessed. 

Deliberate efforts have been made to ensure that instructors’ credentials properly align with the courses 

they are teaching.  This puts the right instructors in the right courses. 

Faculty participate in teaching circles and peer reviews. Full time and adjunct instructors are evaluated 

by the nursing director.  The teaching circles, reviews, and evaluations provide opportunities for instruc-

tors to learn from each other and continually work to improve their classroom and teaching styles/tech-

niques. 
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Course Evidence 

 

Identify 3-4 key courses within the program and identify key lessons from data evidence.  Is 
there consistency, or lack of consistency, within the course data sets? 

NUR 134 
NUR 136 
NUR 150 
NUR 170 & NUR 171 
NUR 218 
NUR 220 & NUR 221 
NUR 258 
NUR 260 & NUR 261 
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PLO 1

PLO 2

PLO 3 Key:
PLO 4 I = Introduce
PLO 5 R = Reinforce
PLO 6 S = Synthesize

PLO 1 PLO 2 PLO 3 PLO 4 PLO 5 PLO 6
Communicate 

Effectively
Think Critically Act Professionally

NUR 136 I I

EAQ total quiz 

% grade 

EAQ total quiz 

% grade 

I I I I

Drug 

presentation 

score

Drug 

Presentation

Drug 

presentation 

score

Drug 

presentation 

I I

Testing Testing

I I I

4-day clinical 

Med Pass 

Summative 

Evaluation

4-day clinical 

Med Pass 

Summative 

Evaluation

4-day clinical 

Med Pass 

Summative 

Evaluation

I I

Final Exam 

score

Final Exam 

score

I I I I

Testing

4-day clinical 

Med Pass 

Summative 

Evaluation

Testing

4-day clinical 

Med Pass 

Summative 

Evaluation

PROGRAM: LPN level (LPN Program Outcomes):

WSCC Core Abilities

Provide relationship-centered holistic nursing care which represents the patients' preferences, values, and needs within the context of their family, community and the healthcare 

system. 

Student Learning OutcomeCourse

Apply current evidence to provide rationale for nursing interventions and to manage the care of patients in selected settings.

Demonstrate professional nursing knowledge, skills, and attitudes through the use of clinical evidence and reasoning.

Curriculum Map - NURSING
P
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SLO 6:  Demonstrate safe oral and parenteral medication 

administration using the Seven Rights of drug administration.  

Assessment methods:  Unit test 7 score; 4-day clinical Med Pass 

Summative Evaluation 

Apply concepts of safety when providing nursing care to individuals across the life-span in selected settings.

Convey information clearly and accurately to members of the healthcare team and to clients to facilitate client care.

Describe the role of the nurse in health promotion and prevention of disease and injury of selected populations.

LPN Program Outcomes

SLO 2:  Describe the pathophysiologic action(s) of each medication 

or drug classification studied.  Assessment methods:  Unit tests, 

Final Exam, Kaplan Focused Review Tests, Kaplan Integrative Test, 

Elsevier Adaptive Quizzes, Drug presentation.

SLO 3: Correlate the correct therapeutic indication(s) of use and 

therapeutic outcomes for each medication to be dispensed for each 

patient.  Assessment methods:  Unit tests, Final Exam, Kaplan 

Focused Review Tests, Kaplan Integrative Test, Elsevier Adaptive 

Quizzes, Drug presentation.

SLO 4:  Implement evidence-based premedication assessments and 

patient education that needs to be completed before each 

medication is dispensed.  Assessment methods: 4-day clinical Med 

Pass Summative Evaluation; Unit tests, Final Exam, Kaplan Focused 

Review Tests, Kaplan Integrative Test, Elsevier Adaptive Quizzes, 

Drug presentation.

SLO 5:  Describe common and serious adverse drug effects and 

pertinent drug interactions of all medications studied and 

appropriate nursing interventions to be implemented when they 

occur.  Assessment methods:  Unit tests, Final Exam, Kaplan Focused 

Review Tests, Kaplan Integrative Test, Elsevier Adaptive Quizzes, 

Drug presentation.

SLO 1:  Identify prototype generic and brand drug names that go 

with each drug classification for all drugs studied.  Assessment 

methods :  Unit tests, Final Exam, Kaplan Focused Review Tests, 

Kaplan Integrative Test, Elsevier Adaptive Quizzes, Drug 

presentation.
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PLO 1

PLO 2

PLO 3 Key:
PLO 4 I = Introduce
PLO 5 R = Reinforce
PLO 6 S = Synthesize

PLO 1 PLO 2 PLO 3 PLO 4 PLO 5 PLO 6
Communicate 

Effectively
Think Critically Act Professionally

I I I I I I

Tests

 Neonatal 

Abstinence 

paper   

Presentation

Neonatal 

Abstinence 

paper         

Neonatal 

Abstinence 

paper; 

Presentation       

Neonatal 

Abstinence 

paper         

Presentation

I I I

Simulation 

scenarios
Tests

Simulation 

Scenarios

I I I I I I

Unfolding case 

study and 

discussion 

board

Simulation 

scenarios

Unfolding case 

study and 

discussion 

board

Unfolding case 

study and 

discussion 

board

Simulation 

scenarios

Unfolding case 

study and 

discussion 

board

I I I I

Tests

Unfolding case 

study and 

discussion 

board

Unfolding case 

study and 

discussion 

board

Tests

WSCC Core Abilities

PROGRAM: LPN level (LPN Program Outcomes):

Apply current evidence to provide rationale for nursing interventions and to manage the care of patients in selected settings.

Demonstrate professional nursing knowledge, skills, and attitudes through the use of clinical evidence and reasoning.

SLO 1: Apply pharmacological, nutritional, pathophysiological and 

psychosocial principles that will assist the interdisciplinary team to 

meet the physical, emotional, educational and spiritual needs of the 

mother, child and family. Assessment method: Tests, final exam, Kaplan 

integrative testing, Elsevier adaptive quizzing, simulation, lab, 

presentation, Neonatal Abstinence paper, unfolding case study and 

discussion posts

NUR 170

Course Student Learning Outcome

SLO 3: Illustrate a plan of care using evidenced-based practice to meet 

the needs of the woman and her family during antepartum, 

intrapartum, and postpartum periods, also with emergency situations 

and infertility. Assessment Method: Tests, final exam, Kaplan 

integrative testing, Elsevier adaptive quizzing, simulation, lab, 

unfolding case study and discussion posts, and Neonatal Abstinence 

paper

Curriculum Map - NURSING

SLO 2: Apply the nursing process to enable the child client and his/her 

family to achieve maximum health and safety from an interdisciplinary 

team. Assessment Method: Tests, final exam, Kaplan integrated test, 

Kaplan functional review tests, simulations, presentation, unfolding 

case study and discussion posts
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Convey information clearly and accurately to members of the healthcare team and to clients to facilitate client care.

Describe the role of the nurse in health promotion and prevention of disease and injury of selected populations.

Provide relationship-centered holistic nursing care which represents the patients' preferences, values, and needs within the context of their family, community and the healthcare 

system. 

Apply concepts of safety when providing nursing care to individuals across the life-span in selected settings.

LPN Program Outcomes

SLO 4: Use the nursing process to provide safe, ethically competent 

nursing care for the obstetric and pediatric client and their families as a 

part of the interdisciplinary team. Assessment method: Tests, final 

exam, Kaplan integrative testing, Elsevier adaptive quizzing, simulation, 

lab, unfolding case study and discussion posts.



INTERIM REPORT ON ACADEMIC PROGRAM REVIEW PROCESSES  P a g e  | 129 

 

129 
 

  

  



P a g e  | 130  INTERIM REPORT ON ACADEMIC PROGRAM REVIEW PROCESSES 

 

 

PLO 1

PLO 2

PLO 3 Key:
PLO 4 I = Introduce
PLO 5 R = Reinforce
PLO 6 S = Synthesize

PLO 1 PLO 2 PLO 3 PLO 4 PLO 5 PLO 6
Communicate 

Effectively
Think Critically Act Professionally

R R R R R

Simulation and 

lab

 Simulation and 

lab

Simulation and 

lab

 Simulation and 

lab

Simulation and 

lab

R R R R R

Simulation and 

lab

Simulation and 

lab

Simulation and 

lab

Simulation and 

lab

Simulation and 

lab

R R

Simulation and 

lab

Simulation and 

lab

R R R R R R

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

R R R

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

R

summative/ 

formative daily 

evaluations

R R R R

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

R R R

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

R R R R

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

R R

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

R R R

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

summative/ 

formative daily 

evaluations

Demonstrate professional nursing knowledge, skills, and attitudes through the use of clinical evidence and reasoning.

Curriculum Map - NURSING

SLO 6 (Clinical): Demonstrate the ability to prioritize 

client needs to help plan time effectively in order to 

provide optimum client care in the clinical setting based 

on Maslow’s hierarchy of needs and Erikson’s growth and 

development.      

SLO 7 (Clinical): Demonstrate personal accountability for 

all behaviors in the clinical setting at all times.

SLO 8 (Clinical): Implement evidenced-based nursing 

interventions for safe delivery of medications and 

nursing care according to ANA Standards, AWOHNN and 

Code of Ethics.

SLO 1 (Clinical): Plan teaching for families with newborns 

in the classroom and clinical setting.

SLO 4 (Clinical): Demonstrate critical thinking skills in 

applying the nursing process to promote the health of 

maternal and pediatric clients who have stable health 

problems in the clinical setting.

SLO 2 (Clinical): Demonstrate therapeutic communication 

during interactions with mother/baby and family/child in 

the clinical setting.

SLO 3 (Clinical): Identify individual cultural backgrounds 

and their influence on healthcare beliefs, values and 

behaviors in the clinical setting.

WSCC Core Abilities

Convey information clearly and accurately to members of the healthcare team and to clients to facilitate client care.

Describe the role of the nurse in health promotion and prevention of disease and injury of selected populations.

Apply concepts of safety when providing nursing care to individuals across the life-span in selected settings.

LPN Program Outcomes
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SLO 2 (Lab): Apply the nursing process in the care of 

women in various stages of childbearing in lab.

SLO 3 (Lab): Perform a head to toe assessment of the 

newborn infant using evidenced-based practice to meet 

the needs of the newborn infant.

Apply current evidence to provide rationale for nursing interventions and to manage the care of patients in selected settings.

SLO 1 (Lab): Apply the nursing process in the care of 

pediatric clients with common acute and chronic illness 

in SIM lab. 

Student Learning OutcomeCourse

NUR 171

Provide relationship-centered holistic nursing care which represents the patients' preferences, values, and needs within the context of their family, community and the 

healthcare system. 

PROGRAM: LPN level (LPN Program Outcomes):

SLO 5 (clinical): Communicate accurately and objectively 

in documenting and reporting using correct medical 

terminology and spelling in the clinical setting.
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PLO 1

PLO 2

PLO 3 Key:
PLO 4 I = Introduce
PLO 5 R = Reinforce
PLO 6 S = Synthesize

PLO 1 PLO 2 PLO 3 PLO 4 PLO 5 PLO 6
Communicate 

Effectively
Think Critically Act Professionally

R R R R
NUR 220

Testing, 

Concept maps

Testing, 

Concept maps

Testing, 

Concept maps

Testing, 

Concept maps

R R R

Testing, Case 

scenarios 

Testing, Case 

scenarios 

Testing, Case 

scenarios 

R R R R R

Testing, Case 

scenarios 
Journaling 

Testing, Case 

scenarios 
Journaling

Testing, Case 

scenarios 

R R R

Testing, Case 

scenarios 

Testing, Case 

scenarios 

Testing, Case 

scenarios 

R R R

Testing, 

Concept maps

Testing, 

Concept maps

Testing, 

Concept maps

PROGRAM: ADN level (ADN Program Outcomes)

Establish relationship-centered holistic nursing care which represents the patients' preferences, values, and needs within the context of their family, 

community and the healthcare system. 

Curriculum Map - NURSING

SLO 1. Apply the nursing process to provide 

holistic nursing care to individuals and families 

with acute/chronic changes in mental health 

satus in the clinical setting 
SLO 2. Be prepared to relate as a patient-

health advocate for diverse individuals and 

families with acute/chronic changes in 

mental health staus in the clinical setting 

Course

M
en

ta
l H

ea
lt

h
 N

u
rs

in
g

SLO 4. Demostrate concepts of 

responsibility and accountability as they 

relate to professional nursing practice in the 

classroom and clinical settings 

SLO 5. Synthesize clinical and classroom 

standards of performance as delineated in 

the syllabus 

Student Learning Outcome

SLO 3. Synthesize pathophysiological and 

clinical manifestations of common and 

acute/chronic health care disorders in 

individuals 

Promote factors that create a culture of safety within the context of the health care system.

Integrate professional nursing knowledge skills, and attitude through the use of clinical evidence and reasoning.

Integrate evidence, clinical judgment, interprofessional perspectives, and patient preferences in the provision and evaluation of care.

WSCC Core Abilities ADN Program Outcomes

Implement the principles of communication to communicate effectively with individuals, family groups, and colleagues in various health care settings.

Evaluate the effectiveness of nursing strategies to promote health and prevent disease and injury across the life-span and in all clinical settings.
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PLO 1

PLO 2

PLO 3 Key:
PLO 4 I = Introduce
PLO 5

R = Reinforce
PLO 6 S = Synthesize

PLO 1 PLO 2 PLO 3 PLO 4 PLO 5 PLO 6
Communicate 

Effectively
Think Critically Act Professionally

R R

 Test outs and 

demonstatration 

with  100% 

efficiency. 

 Test outs and 

demonstatration 

with  100% 

efficiency. 

R R

SLO 2. Be prepared to relate as a 

patient-health advocate for diverse 

individauals and famiies with acute 

changes in mental health staus in 

the laboratory and clinical settings 

through demonstration

Demonstration 

and Journaling 

Demonstration 

and Journaling

R R

Role playing Role playing

R R S S R

 Concept maps, 

Demonstration 

in simulation, 

and Journaling

 Concept maps, 

Demonstration 

in simulation, 

and Journaling

 Concept maps, 

Demonstration 

in simulation, 

and Journaling

 Concept maps, 

Demonstration in 

simulation, and 

Journaling

 Concept maps, 

Demonstration 

in simulation, 

and Journaling

R R R R R R

SLO 5 Analyze the nurse leaders 

and managerial skills within the 

healthcare system 

Case scenarios, 

Concept 

mapping 

 Concept maps, 

Demonstration 

in simulation, 

and Journaling

 Testing and 

Role playing 

 Testing and 

Role playing 

 Testing and Role 

playing 

 Testing and 

Role playing 

Establish relationship-centered holistic nursing care which represents the patients' preferences, values, and needs within the context of their 

family, community and the healthcare system. 

WSCC Core Abilities

Promote factors that create a culture of safety within the context of the health care system.

Implement the principles of communication to communicate effectively with individuals, family groups, and colleagues in various health care 

settings.

PROGRAM: ADN level (ADN Program Outcomes)

Curriculum Map - NURSING

NUR 221
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SLO1. Apply the nursing process to 

provide holistic nurisng care to 

individuals and families with acute 

changes in health staus in the 

laboratory and clinical setting with 

SLO 3. Synthesize 

pathophysiological and clinical 

manifestations of common and 

acute mental health disorders in 

individuals through concept maps, 

demonstration in simulation, and 

journaling

Student Learning OutcomeCourse

SLO 4. Demonstrate concepts of

responsibility and accountability as 

they relate to professional nursing

practice in the classroom, 

laboratory & clinical settings 

through observation

and journaling

Evaluate the effectiveness of nursing strategies to promote health and prevent disease and injury across the life-span and in all clinical settings.

ADN Program Outcomes

Integrate professional nursing knowledge skills, and attitude through the use of clinical evidence and reasoning.

Integrate evidence, clinical judgment, interprofessional perspectives, and patient preferences in the provision and evaluation of care.
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PLO 1

PLO 2

PLO 3 Key:
PLO 4 I = Introduce
PLO 5

R = Reinforce
PLO 6 S = Synthesize

PLO 1 PLO 2 PLO 3 PLO 4 PLO 5 PLO 6
Communicate 

Effectively
Think Critically Act Professionally

R R R S S

Testing, HESI 

case studies

Testing, HESI 

case studies

Testing, HESI 

case studies

Testing, HESI 

case studies

R

Testing, HESI 

case studies

R

Testing, HESI 

case studies

R R R

Testing, HESI 

case studies

Testing, HESI 

case studies

Testing, HESI 

case studies

R

Testing, HESI 

case studies

R R

Testing, HESI 

case studies

Testing, HESI 

case studies

R R

Classroom 

behavior

Classroom 

behavior

Establish relationship-centered holistic nursing care which represents the patients' preferences, values, and needs within the context of their 

family, community and the healthcare system. 

Curriculum Map - NURSING
M
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III

WSCC Core Abilities

PROGRAM: ADN level (ADN Program Outcomes)

Implement the principles of communication to communicate effectively with individuals, family groups, and colleagues in various health care 

settings.

Promote factors that create a culture of safety within the context of the health care system.

Integrate professional nursing knowledge skills, and attitude through the use of clinical evidence and reasoning.

Integrate evidence, clinical judgment, interprofessional perspectives, and patient preferences in the provision and evaluation of care.

NUR 260 SLO 1.  Identify physiological changes 

experienced by individuals with 

specified acute/chronic and critical 

conditions.

SLO 2. Apply the nursing process in 

the treatment and nursing care for 

the individual with acute/chronic and 

critical conditions.

SLO 3. Analyze deviations from the 

normal functioning of the human 

body.

SLO 4. Integrate evidenced-based 

nursing into planning and provision 

of nursing care for individuals with 

complex disease processes.

SLO 5. Identify and prioritize 

interventions for the 

acutely/chronically ill and critically ill 

patient.

SLO 6. Advocate for patients and 

families with minor and major 

changes in health status.

SLO 7. Demonstrate professional 

nursing behaviors at all times.

Course Student Learning Outcome

Evaluate the effectiveness of nursing strategies to promote health and prevent disease and injury across the life-span and in all clinical settings.

ADN Program Outcomes
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PLO 1

PLO 2

PLO 3 Key:
PLO 4 I = Introduce
PLO 5 R = Reinforce
PLO 6 S = Synthesize
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Effectively
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SLO 2. Advocate for diverse individuals and families with acute 

changes in health status.

SLO 3. Integrate evidence-based research into planning and 

provision of patient care.

SLO 4. Utilize interpersonal communication as a part of the 

interdisciplinary team in caring for individuals within the health 

care setting.

SLO 5. Apply the basic concepts and skills of management and 

leadership to the care of a group of individuals in the health care 

setting.

SLO 6. Demonstrate professional behaviors during the clinical 

rotation.

SLO 7. Develop in the role and skills of the novice Registered 

Nurse within the health care delivery system.

Curriculum Map - NURSING

Course Student Learning Outcome

Evaluate the effectiveness of nursing strategies to promote health and prevent disease and injury across the life-span and in all clinical settings.

ADN Program Outcomes

Establish relationship-centered holistic nursing care which represents the patients' preferences, values, and needs within the context of their family, community and the 

healthcare system. 

Implement the principles of communication to communicate effectively with individuals, family groups, and colleagues in various health care settings.

Promote factors that create a culture of safety within the context of the health care system.

Integrate professional nursing knowledge skills, and attitude through the use of clinical evidence and reasoning.

Integrate evidence, clinical judgment, interprofessional perspectives, and patient preferences in the provision and evaluation of care.

NUR 261 SLO 1. Apply the nursing process, theory, and written 

documentation to provide holistic nursing care to individuals and 

families with acute changes in health status using evidence-

based principles in the clinical setting.

WSCC Core Abilities

PROGRAM: ADN level (ADN Program Outcomes)



P a g e  | 136  INTERIM REPORT ON ACADEMIC PROGRAM REVIEW PROCESSES 

 
 



INTERIM REPORT ON ACADEMIC PROGRAM REVIEW PROCESSES  P a g e  | 137 

 

137 
 

Show grade outcomes by count and percentage for all courses within 
the program.   

 
Table 5. Course outcomes by letter grade. (Ref: CDS Table B(2)) 

 
Course A A- B+ B B- C+ C C- D+ D F W I P 

NUR  134 1 7 17 23 13 20 27 3 1     5     

NUR  136 1 2   12 9 1 1 4       1     

NUR  150   1 3 6 8 28 7 2             

NUR  170   1 4 9 14 24 26           1   

NUR  171                         1 78 

NUR  218 1   2 18 13 58 20 3     1 2     

NUR  220 3 2 7 7 5 4 2               

NUR  221                           30 

NUR  258 8 5 12 16 19 39 9 2 1           

NUR  260 2   7 5 5 8       1   1     

NUR  261                     1 1   27 

 

Table 6. Percent of grade outcomes by letter grade. (Ref: CDS Table B(2)) 

 

Repeat 
Count Column Labels   

 

 

Course 2012 2013 2014 2015 2016 
Grand To-
tal 

NUR134   2 1 1  4 

NUR150     1    1 

NUR218   1      1 

NUR258     1    1 

 
 

Course A A- B+ B B- C+ C C- D+ D F W I P

NUR  134 0.9% 6.0% 14.5% 19.7% 11.1% 17.1% 23.1% 2.6% 0.9% 0.0% 0.0% 4.3% 0.0% 0.0%

NUR  136 3.2% 6.5% 0.0% 38.7% 29.0% 3.2% 3.2% 12.9% 0.0% 0.0% 0.0% 3.2% 0.0% 0.0%

NUR  150 0.0% 1.8% 5.5% 10.9% 14.5% 50.9% 12.7% 3.6% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0%

NUR  170 0.0% 1.3% 5.1% 11.4% 17.7% 30.4% 32.9% 0.0% 0.0% 0.0% 0.0% 0.0% 1.3% 0.0%

NUR  171 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 1.3% 98.7%

NUR  218 0.8% 0.0% 1.7% 15.3% 11.0% 49.2% 16.9% 2.5% 0.0% 0.0% 0.8% 1.7% 0.0% 0.0%

NUR  220 10.0% 6.7% 23.3% 23.3% 16.7% 13.3% 6.7% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0%

NUR  221 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 100%

NUR  258 7.2% 4.5% 10.8% 14.4% 17.1% 35.1% 8.1% 1.8% 0.9% 0.0% 0.0% 0.0% 0.0% 0.0%

NUR  260 6.9% 0.0% 24.1% 17.2% 17.2% 27.6% 0.0% 0.0% 0.0% 3.4% 0.0% 3.4% 0.0% 0.0%

NUR  261 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 3.4% 3.4% 0.0% 93.1%
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For the key courses identified, discuss the consistency, or lack of 
consistency, of student outcomes across all faculty types. 
 
As in any program preparing students to work in a career where lives are at stake, nursing is a difficult 
program due to the amount of material to learn, retain, and put into practice. Nursing programs also in-
troduce a new style of test questions which are similar to the types of questions students will see when 
they take their NCLEX-PN and NCLEX-RN exams. NCLEX-style questions are more difficult and require a 
higher level of understanding than most other tests (application and analysis).  Student grades in nursing 
courses, therefore, tend to be lower than in other general education courses. At WSCC, students must 
have an average of at least 75% between the course tests and final exam to pass the course and pro-
gress to the next semester. Attrition in nursing programs is a global issue; in the United States it aver-
ages 20% in associate degree programs (National League of Nursing, 2007), and can be as high as 50% 
(Journal of Nursing Education and Practice, 2016).  From 2012 – 2016, WSCC has had a much better rec-
ord with student success than the average.  The attrition rate in the WSCC nursing program during that 
time period has been approximately 10%.   Also, as stated earlier, WSCC recently instituted a nursing 
student success program, which is designed to decrease the attrition rate even further as we continue to 
study those students’ success. 
 

Course A A- B+ B B- C+ C C- D+ D F W 

NUR  134 1 7 17 23 13 20 27 3 1     5 

NUR  136 1 2   12 9 1 1 4       1 

Percent 2% 6.3% 7.3% 29.2% 20.0% 10.2% 13.1% 6.8% 0.5% 0.0% 0.0% 3.8% 

 

NUR 134/136 (Pharmacology) has been taught by one full-time faculty member in the past five years.  It 

is taught every year in the first semester of nursing school. Pharmacology is typically considered one of 

the harder nursing courses due to the amount of material and memorization. Withdrawals in the nursing 

program are considered an unsuccessful attempt at a course.  The nursing department is currently con-

sidering adopting a virtual reality program to help reinforce Pharmacology concepts, in an attempt to 

increase retention rates.  

There is no clinical component of NUR 136.  Students start administering medications in long term care 

facilities during the last four days of their NUR 110 clinical and continue throughout the rest of the pro-

gram in each of their successive clinicals.   

Course A A- B+ B B- C+ C C- D+ D F W I P 

NUR  150   1 3 6 8 28 7 2             

NUR  170   1 4 9 14 24 26           1   

NUR  171                         1 78 

Percent 0.0% 1.5%% 5.3% 11.2% 16.1% 40.6% 23.8% 1.8% 0.0% 0.0% 0.0% 0.0% 1.3% 98.7% 

 
NUR 150/170/171 (OB/Pediatric Nursing) has been taught only by full-time faculty in the past five years.  
It has changed instructors once during that time and it changed placement in the program once.  The 
former instructor taught the course for ten years.  The new instructor started teaching the course in 
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winter, 2015.  In 2015, the nursing program started implementing changes to the program to decrease 
the amount of credit hours, as dictated by the State of Michigan for all two-year programs.  Because of 
this change, OB/Pediatric Nursing was moved from the summer semester to the previous winter semes-
ter and is taught alongside Medical/Surgical Nursing I in the second semester. Clinical hours were also 
decreased dramatically, from seven clinical days (five 8-hr days in OB and two 12-hr days in pediatrics to 
two 8-hr days each in OB and pediatrics).  OB/Pediatric Nursing is a difficult course due to the amount of 
content covered in one semester and the decreased amount of clinical hours to apply what is learned in 
the classroom, and as such, there is always a concern for student’s success rates. 
 
 

Course A A- B+ B B- C+ C C- D+ D F W I P 

NUR  
218 1    18 13 58 20 3     1 2     

NUR  
220 3 2 7 7 5 4 2               

NUR  
221               30 

Percent  5.4% 3.4%  12.5%  19.3%   13.9% 31.3%  11.8%  1.3%   0.0%  0.0%  0.4% 0.8%  0.0% 100% 

 
NUR 218/220/221 (Mental Health Nursing) has been taught by one full-time faculty member in the past 
five years. It is taught in the first semester of the second year.  The full-time instructor retired in Decem-
ber 2017 and has been replaced by a new instructor who will teach the course in the fall of 2018.   
 
 

Course A A- B+ B B- C+ C C- D+ D F W I P 

NUR  
258 8 5 12 16 19 39 9 2 1           

NUR  
260 2   7 5 5 8       1   1     

NUR  
261                     1 1   27 

Per-
cent 7.1% 2.3% 17.6% 15.8% 17.2% 31.4% 4.0% 0.9% 0.5% 0.5% 0.5% 0.9% 0.0% 93.1% 

 
NUR 258/260/261 (Medical/Surgical Nursing III) has been taught by three different faculty members in 
the past five years due to turnover.  One instructor shared the course with another instructor from 
2012-2014.  From 2015-2016, another instructor taught the course individually and only this one time. In 
2017, the former instructor returned to WSCC and taught the course on their own in the winter, 2018 
semester.  
 
Student satisfaction from graduate surveys. What comments, con-
cerns, insights were students able to provide from the surveys? 
 
The percentage of returned graduate surveys is historically low. The PN survey return was approximately 

13% (11 out of 84).  The ADN survey return was approximately 38% (41 out of 108). Overall, students 

were “very satisfied” to “satisfied” with their nursing education at WSCC. They felt they were prepared 
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when they entered the nursing profession. Suggestions varied but there were a couple common threads. 

One suggestion that permeated the surveys was to increase lab and simulation time. A couple concerns 

related to disorganization, but were not specific as to what was disorganized, which makes it difficult to 

pinpoint and correct.  

B. Program Specific Component 
 
What types of resources (fiscal, personnel, supplies, etc.) are needed 
for your program? These resources are specific to your program, not the overall college re-

sources. For example, does your program have any grants?  Do you have new emerging resource 
needs? For example, has your curriculum changed and new resources are now required? 
 
Fiscal: The nursing program has a total budget of $609,340 for the fiscal year 2017 - 2018. That includes 
salaries for four full-time instructors, a Director of Nursing, adjunct pay, professional development, sim-
ulation and lab supplies, to give a sampling of items within the budget.  Capital requests of over $500 
are submitted annually and have included the following equipment: hospital beds for use in the labs, 
low fidelity mannequins for use in the lab, and IV pumps for use in the lab.  
Personnel: Per the State of Michigan, all nursing programs must have one full-time faculty member per 
20 students per level.  In the first level, we admit 30 students, and must have a total of two full-time 
nursing faculty.  In the second level, we can admit up to 10 more transition students, for a total of 40 
students, and so 2 full-time faculty are required.  We currently have 3 full-time faculty members in the 
nursing department but are actively seeking a fourth full-time faculty member and hope to have them 
hired by late August. We also have 20 adjunct faculty assisting the nursing department in labs and clini-
cals. This number varies each semester as most adjunct faculty have other full-time jobs. We have one 
full-time administrative assistant that is shared among five different departments and a full-time Dean 
of Occupational Programs.  

 
Supplies: WSCC has a good amount of disposable supplies used in the classroom, lab, and simulations 
(e.g.: gauze, dressings, tongue blades, swab sticks, alcohol wipes, syringes and needles). There is also a 
vast supply of durable equipment used in the classroom, lab, and simulations (e.g.: hospital beds, man-
nequins, wheelchairs, various lifts, chest tubes, Pyxis machine).  
 
Software/LMS: WSCC uses Canvas as their LMS system.  Syllabi, assignments, reference material, re-
sources, quizzes, tests, and final exams are all located on Canvas. Students must be able to access Can-
vas to be successful in each of their nursing courses. See student usage of Canvas charts below as evi-
dence of use of the LMS. For most of their courses, students are required to purchase an access card 
that is associated with their textbook.  This allows them access to resource materials and assigned quiz-
zes online. The nursing department is currently evaluating software to assist students in their nursing 
documentation skills, and is looking into virtual reality software to assist students in applying their 
knowledge to retain course content in the Pharmacology course  

 
Facilities: Students currently have two 3-4-hour classes weekly in order to provide time to attend several 
8-hour clinical days at local healthcare facilities. They meet in a classroom and sit at traditional long ta-
bles and chairs. These chairs are typically hard, plastic chairs and uncomfortable for students. The build-
ing where these classes are housed has a planned renovation for summer 2018, including new furniture 
and equipment in classrooms.  Each level of the nursing program has a separate classroom, where stu-
dents can meet together between classes and have study groups or just relax.  Each nursing cohort has 
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provided its own supply of coffee, coffee pot, refrigerator, and disposable tableware in the classroom. 
The nursing program also has two labs equipped with a range of mannequins, from low fidelity to high 
fidelity, and a variety of disposable and durable supplies as stated above. The renovation mentioned will 
also include a new simulation lab, which will provide students with a more organized, up-to-date, and 
realistic simulation experience.   

Are the resources identified above used effectively? How do we 
know? 
 
The following tables below depict the student use of West Shore’s learning management sys-
tem (LMS).  Currently West Shore uses Canvas as an LMS.  Canvas usage is first shown for all 
WSCC courses using the LMS, then usage in the overall Nursing Program, and then selected 
courses were chosen to demonstrate use. 
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Not only is there an expectation of LMS use in WSCC’s college courses, but there is indeed an 
overall use of the LMS; overall as a college, within the Nursing Division and in the individual 
courses. Efficient use of the LMS is more difficult to isolate. Students are participating in the 
course, for the most part, rather than having page views only, and in most semesters, students 
are turning their assignments in on time. 
 
 

What college resources/co-curricular services are available, i.e. li-
brary, tutoring, etc. for your program? 
  
 

Tutoring and Disabilities Services    
Tutoring: Tutoring and other support services can help college students be more suc-

cessful in their courses.  At West Shore tutoring is offered to all current West Shore 

Community College students.  

Student Access Inclusion & Resources:  College students with disabilities often need as-

sistance in accessing College programs and services and West Shore Community College 

would like to assist through accommodations, consultation, and advocacy.  West Shore 

has a Director of Access Inclusion & Resources to assist students with disabilities who 

may need accommodations. 
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Help Desk 
            Students are encouraged to call the Help Desk at 231-843-5570 for any computer                                   
technology problems. 

 
Library 

Our Director of Library Services and staff provide a section specific to the nursing pro-
gram, where current textbooks, study guides, and resources are housed. The Director 
also provides students with free consultation regarding reliable sources and APA format 
needed for assigned papers.  
 

Orientation 
All nursing students are required to attend an orientation upon acceptance to the nurs-
ing program. This orientation includes information on the above listed services, and of-
ten has the representatives of these services present to talk to students.  These services 
are written in each course syllabi and are reviewed at the beginning of each semester 
during orientation to the course.  
 

 
Has the program received recommendations/feedback from an advisory council? 
If yes, describe the feedback/recommendations and how the feedback was ad-
dressed?  
 
The nursing program has an Advisory Council it shares with the secondary Career Technical Education 
(CTE) Allied Health program. The advisory council meets twice per year and includes representatives 
from multiple area healthcare facilities, universities, faculty, staff, and student representatives. Trends 
in nursing are discussed, and each attendee shares what is happening in their facility/college/university.  
There is a question and answer time where new opportunities are discussed.  The new Medical Assistant 
program was developed out of recommendations from this advisory council.  Feedback from members 
of the advisory council has improved our student experiences in managed care, pediatrics, and docu-
mentation.  Students are now placed in managed care sites for a short period of time to expose them to 
the emerging trend of patient care managed in the community versus the hospital.  Pediatric care is also 
moving more towards care in the community and so students are placed in a variety of community facili-
ties (public health, pediatric offices, and wellness centers in schools).  Documentation was discussed as 
an area of needed growth for our students, and so the nursing program is researching electronic health 
records (EHR) to help train our students to be better prepared to document during clinical assignments, 
upon graduation, and when they enter the professional setting. 

 

Discuss the long-term viability of the program.   
Cost per full-time student, enrollment trends, partnership changes, demand, economic conditions all impact program viability. 

Nursing students must attend full time in their first year of the program. A few students may opt for 
part-time in the second year. According to the registrar, the cost for a full-time in-district nursing stu-
dent was approximately $10,678.00/student/year for the 2016-17 academic year. Enrollment continues 
to be steady and at capacity (30 students/year). Competitive admission was fully implemented in 2017, 
and there were 42 applications for 30 seats.  Over the years, the waiting list at times was nearly 600 stu-
dents.  We have added additional clinical sites to the pediatric rotation to accommodate the decreasing 
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trend of inpatient pediatric patients.  Students now go to Mason, Lake, and Oceana County Public Health 
Departments, Shelby Adolescent Wellness, Spectrum Health Ludington Pediatrics, Northwest Michigan 
Health Services in Shelby, and the Cadillac ESD. The nursing program is also exploring opportunities for 
medical/surgical clinicals at Spectrum Health Gerber Hospital in Fremont, Munson Health Cadillac Hospi-
tal, and Munson Health Traverse City Hospital for the 2018/2019 academic year. This is in addition to 
the current established clinical sites: Hackley Hospital in Muskegon, Spectrum Health Ludington Hospital 
in Ludington, and Munson Health Manistee Hospital in Manistee.  Other community placement sites in-
clude Manistee Wellness Center, St. John Home Health Care, Oakview Medical Care Facility, Manistee 
County Medical Care Facility, and Tendercare of Ludington. WSCC maintains good relationships with all 
of its clinical sites and members from each site are on the advisory board and are invited to the annual 
Career Day in March. The RN job outlook in Michigan is still on the increase with a 12.4% projected in-
crease between 2014 and 2024 (source: Michigan Department of Technology, Management, and 
Budget).  On a national level, in a December 2015 Registered Nurse (RN) job report, the Bureau of Labor 
Statistics published the following prediction: “Employment of registered nurses is projected to grow 16 
percent from 2014 to 2024, much faster than the average for all occupations”.  This increase is due 
largely to the retirement of a large number of older nurses and the increasing age of the baby boomers 
who will require more health care as they age (source: Teaching in Nursing: A Guide for Faculty, 2012).  
These multiple factors provide evidence of the strength and long-term viability of the nursing program 
at WSCC.  

 

 

Source: MI DTMB LMISI Employment Projections

Area Period Description Occupation

Base Year 

Employment

Projected 

Year 

Employment

Numeric 

Change

Percent 

Change

Michigan 2014 - 2024 Long Term Forecasts Registered Nurses 93670 105290 11620 12.4000%
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2015-16 COURSE ENROLLMENT DATA BY INSTRUCTIONAL 
SUBACTIVITY              
OPERATING FUND 
(ACS2966.xls)                 

                  

COLLEGE NAME: West Shore Community College      IN- OUT-          

CONTACT PERSON: Steve Sparling  UNDUPLICATED 
DIS-

TRICT 
DIS-

TRICT TOTAL        

E-MAIL: ssparling@westshore.edu  
HEAD-
COUNT=====> 2,082 281 2,363        

                  

                  

                    
OC-

CUPA-             

   # OF # OF 
DUPLICATED STUDENT 

HEADCOUNT STUDENT CONTACT HOURS TIONAL STUDENT CREDIT HOURS      

ACS  COURSES 
SEC-

TIONS IN- OUT-  IN- OUT-  
CON-
TACT IN- OUT-       

CODE   
DELIV-
ERED 

DELIV-
ERED 

DIS-
TRICT 

DIS-
TRICT TOTAL 

DIS-
TRICT 

DIS-
TRICT TOTAL HOURS 

DIS-
TRICT 

DIS-
TRICT TOTAL FYES CHES   

1.1 
GENERAL EDUCA-
TION 

100 272 3,376 533 3,909 187,424 29,280 216,704 0 10,736 1,693 12,429 400.9 436.9   

1.2 
BUSINESS & HU-
MAN SERVICES 

73 126 1,040 279 1,319 59,504 15,072 74,576 74,576 3,176 823 3,999 129.0 150.4   

1.3 
TECHNICAL & IN-
DUSTRIAL OCCUPA-
TIONS 

121 197 373 75 448 21,749 4,837 26,586 26,586 925 211 1,136 36.6 53.6   

1.4 
HEALTH OCCUPA-
TIONS 

30 42 549 128 677 48,080 11,184 59,264 59,264 2,176 517 2,693 86.9 119.5    

1.5 
DEVELOPMENTAL 
EDUC. & BASIC 
SKILLS 

8 54 679 90 769 35,936 4,768 40,704 0 2,246 298 2,544 82.1 82.1   

1.6 
HUMAN DEVELOP-
MENT 

0 0 0 0 0 0 0 0   0 0 0 0.0 0.0   

1.7 
PERSONAL INTER-
EST 

90 178 1,440 0 1,440 16,045 0 16,045   0 0 0 0.0 32.3   

1.0 TOTAL 422 869 7,457 1,105 8,562 368,738 65,141 433,879 160,426 19,259 3,542 22,801 735.5 874.8   

The 2015-16 COURSE ENROLLMENT DATA BY INSTRUCTIONAL SUBACTIVITY report above, with highlighted Health Occupations, shows the various 
divisions at West Shore Community College and depicts how Health Occupations compares to others within the College.
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Discuss the program decisions and action plans.   
What decisions and/or action plans are recommended for the future of this program and why? How and when will these recom-
mendations be evaluated/measured? How and when will these recommendations be evaluated/measured? Tie the recommen-
dations to the discoveries from the data, are these recommendations indeed data-driven? Provide a description of previous deci-
sions and action plans. Provide a qualitative and quantitative assessment of those actions. 

In the process of evaluating the program, we discovered that dividing the courses to review between 

levels (first and second level) is not the most advantageous way to assess the courses.  In the next pro-

gram review we plan to evaluate one level at a time.  In that way, we can look more specifically at NCLEX 

pass rates and student outcomes related to that level.  

Item to be Imple-
mented 

Rationale Measurement Tool 
Projected Date of 
Implementation 

Who is respon-
sible 

Increase first time 
pass rate for NCLEX-
RN students to 90% 
or higher 

 Student satisfaction 

 Federal and State first 
time pass rates 

Data obtained from 
Michigan Board of 
Nursing 

December, 2019 DON, faculty, 
students 

Earn accreditation 
status through CNEA 
for the nursing pro-
gram 

 Student recommenda-
tion on graduate sur-
veys 

 Improve consistency 
within the program 

 Maintain high stand-
ards within the nurs-
ing program, con-
sistent with other 
nursing programs 
throughout the U.S. 
and Canada 

 

Accreditation ap-
proval after site visit. 

Fall, 2020 DON, faculty, 
students 

Explore ways to bet-
ter track, in Jenzabar, 
how many adjuncts 
teaching in the clini-
cal sections for more 
accurate assessment 
and data collection.  
 

 A more accurate fac-
ulty assignment within 
Jenzabar is needed for 
assessment and data 
collection as currently, 
the assignment of fac-
ulty within Jenzabar 
does not reflect the 
vast number of ad-
junct faculty teaching 
our clinicals. 

Data submission and 
analysis 

Fall, 2018  DON and 
college Di-
rector of In-
stitutional 
Research 

 
 
 
 
 
Address any unique aspects of the program that should be documented or ex-
plained to those reviewing the document. Have there been major changes within 
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the program recently? (i.e., Faculty change/retirement, revisions in programs of 
study, or new program development. 
 

The nursing program has unfortunately experienced a high rate of turnover in the administra-
tion and also in faculty during the timeframe covered by this review. There have been a couple 
semesters when full-time faculty have taken on overloads to cover for shortages in faculty 
while searches were conducted for new faculty. The program operated under two separate In-
terim Directors of Nursing (DON) in the five-year review period as a search was conducted to 
replace outgoing DONs. 
 
The nursing program was a year-round program at one time, with no break for rejuvenation. In 
the summer of 2015 no nursing courses were offered to students and the nursing faculty expe-
rienced their first summer without teaching.  Students also were able to step away from the 
nursing program and focus on general education credit courses that applied toward their asso-
ciate’s degree or simply chose to take a break from a program that can be very intense. 
 
In the fall of 2015 a reduction in the number of credits required to receive an ADN was reduced 
by 22 credits, from 90 to 68. This state-mandated reduction was foreign to our faculty, admin-
istration and students. The ramp up to this reduction was intense and filled with stressful deci-
sions. Only now, a couple of years removed is there a sense of normalcy again as students, fac-
ulty and administration have settled in to the new schedule and requirements. This reduction in 
credits included decreased clinical hours, combined courses, and eliminated content and pre-
requisites. 
 

A competitive admissions process was fully implemented in the fall of 2017.  In the past there 
were times when the nursing program wait list rose to 600 in count. Unfortunately, the list was 
difficult to keep updated because the list had gotten so large. Students’ names were on the list 
who had completed pre-requisites for the program but had decided to pursue a different pro-
gram of study, or found employment because of the wait, or had family circumstances that no 
longer permitted them to be on the list, but they had forgotten to call and remove themselves 
from the list. The admissions requirements implemented were stringent with the belief that ac-
ademically stronger students would succeed at a higher rate and provide for better, more com-
petent nurses in the workforce. West Shore needs more data to know whether or not this hy-
pothesis is correct but early signs indicate this may very well be true. 
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Appendix E:  

Art Program Review 
 

A. Foundational Component 
Program Name: Art 

Years of Review: 2012 – 2016 

Program Description: 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

What is the purpose of the program? 
 

 

 

 

The Art Program includes sixteen courses with some offered more frequently than 

others. Currently we have only one full-time professor and adjuncts generally ranging 

from three to five depending upon course enrollment. This review intends to look pri-

marily at courses taught by the full-time professor. 

ART 101 (Art Appreciation) – Introduction to a fundamental art vocabulary with an empha-

sis on how to experience art and architecture to understand how they convey meaning. 

ART 161, 162 (Pottery I, Pottery II) – Basic and Advanced Pottery covers hand-building 

and wheel-throwing construction techniques while exploring the aesthetics of the functional 

and non-functional object. 

ART 201, 203 (Art History I, Art History II) – Art History Prehistoric through Gothic, Renais-

sance to Contemporary, surveys major artistic cultures and periods. It is an exploration of re-

ligious, political, social, and technological development and its influence on art of the West-

ern world. Selections of Non-Western art are also included. 

Manierre Dawson Gallery – The gallery is a critical component of the art program because 

of the lack of professional quality art venues like contemporary galleries and art museums in 

the service area to teach and inspire art students. In many cases, the gallery serves as the 

initial introduction to professional art and can initiate a life-long relationship with the visual 

arts. Other academic programs make use of the gallery for a variety of assignments. (Cf.  

Appendix C: Manierre Dawson Gallery Survey Summary.) For similar reasons it is also an 

important asset to the community giving community members opportunities to enlarge their 

experiences and knowledge. Local artists and students also have opportunities to exhibit 

their work in a professional setting. (Cf. Appendix B: Gallery Exhibits 2010-2018) 

 

 

 
The essential purpose of art courses is to put creativity and inquiry at the center of learning.  

In studio art courses students are continuously being challenged to identify problems and de-

termine solutions. They develop strategies and techniques to successfully communicate, of-

ten in non-verbal ways, as well as develop dexterity with a variety of mediums. 

Art Appreciation and Art History explore what it means to be human, encompassing the crea-

tive expression of artists throughout time and place. Both investigate how meaning is con-

veyed through the visual image or object as artists seek to understand and communicate the 

human’s place in the world, whether that world is religious, political, or social. 

 

asked toStudents/community/faculty/staff alike benefit from WSCC having a strong arts climate. Pro-

mote emphathy. 
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What is the mission of the program?  
 
 
Courses within the program and the count of each faculty type that taught a section of that 
course over the evaluated period. Note that all data in this program review, unless otherwise 
specified, represents Academic Years 2012 – 2016. 
 
 

Course Full-Time Adjunct 
Grand 
Total 

ART  101 Art Appreciation 11 1 12 

ART  111 Drawing I   8 8 

ART  112 Drawing II   8 8 

ART  113 Art for Elementary Teachers   2 2 

ART  121 Painting I   7 7 

ART  122 Painting II   7 7 

ART  131 Design I   4 4 

ART  132 Design II   3 3 

ART  155 Digital Image Editing (PHO 155) *    

ART  157 Photography I (PHO 157) *    

ART  158 Photography II (PHO 158) *    

ART  161 Pottery I 9 1 10 

ART  162 Pottery II 9 1 10 

ART  201 Art History I 5   5 

ART  203 Art History II 3 1 4 

ART  298 Independent Study 4 4 8 

Grand Total 41 47 88 

* Course Designation from 2012 -- 2017 
 

Table 1: Course Counts by Faculty Type. (Ref: CDS Table A) 
 
 

 

The courses taught by adjuncts only one time reflect the absence of the full-time faculty mem-
ber in Spring 2015 due to Sabbatical Leave and a limited course load in Winter 2016 due to 
Medical Leave. The full-time faculty also has a continuing Alternative Assignment with one 
course release/semester as Curator of the Manierre Dawson Gallery.  
 

 
 
 
 
 

 

The mission of the program is to open the minds of students and the community to infinite 

possibilities. The arts teach creativity, collaboration and the critical thinking skills needed to 

succeed in the 21st century. 
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Enrollment Patterns and Observed Trends 

 
 
 
 
 
 
 

Table 2.1: Average age ART students. (Ref: CDS Table B) 
 
 

Age Non-Degree 
Seeking 

60 – 69 years 60 

70 – 79 years 10 

80 – 88 years 2 

Total 72 
 

Table 2.2: Seniors enrolling in ART courses as Non-Degree Seeking students. 
They have self-identified in the following categories: Non-Degree Art, Non-Degree Biological Sciences, 

Non-Degree Early Childhood and Non-Degree Personal Interest. 
 
 
 
 
 
 
 
 
 
 
 

 

 2012 2013 2014 2015 2016 

Art Avg. Age 26.7 28.0 29.7 27.5 29.1 

WSCC Avg. 
Age 25.9 25.5 24.2 24.3 24.6 

 

*Note: 2016 WSCC is ~83% white, 7% Hispanic, 2% Native American 

*Note: 2016 WSCC student population ~56% female  

The average age of WSCC students is 24.9. The average age of students in the Visual Arts 
is 28. Older, retired community members tend to enroll in art courses for personal enrich-
ment and this would raise the average age of art-enrolled students. Studio courses are ex-
pensive when compared to many other course, doubling in cost due to the 2005 change 
from tuition being calculated by credit hour rather than contact hour. Studio courses are 3 
credit hours but are 6 contact hours. (2017/18 Tuition is $100 per credit hour, so tuition for a 
studio art course is $600.) Tuition is waived for students over age 60 making the studio art 
classes much more affordable. See Table 2.2 

Also, because the transferability of studio art classes depends upon the student’s art portfo-
lio, students seeking to transfer tend to take required courses that more easily transfer to 4-
year colleges and universities. This may dissuade some of the younger dual-enrolled and 
recent high school graduates from enrolling in studio courses.  
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Students attending WSCC are predominately Caucasian; overall, white students make up ap-
proximately 85% of the students on campus; Hispanics include about 7%; and Native Ameri-
cans 2%. Because the enrollment numbers in the art courses is relatively small, the addition 
of one or two non-Caucasian student can strongly affect the overall percentage for that group. 
The low enrollment of non-Caucasian students in art courses seems to be stable. 

 
 

Race   2012 2013 2014 2015 2016 

American Indian or Alaska Native 2.5% 0.6% 2.3% 0.9% 0.0% 

Asian 0.0% 0.0% 0.8% 1.8% 0.0% 

Black or African American 0.0% 1.3% 0.8% 1.8% 2.3% 

Hispanics of any race 4.9% 5.1% 7.0% 8.9% 2.3% 

Native Hawaiian or Pacific Islander 0.0% 0.0% 0.0% 0.0% 1.1% 

Race and Ethnicity unknown 0.6% 2.6% 5.5% 3.6% 4.6% 

Two or more races 1.2% 4.5% 2.3% 0.9% 2.3% 

White 90.8% 85.9% 81.3% 82.1% 87.4% 
 

Table 2.3: Race Demographics of ART/PHO students. (Ref: CDS Table B) 
 
 
 
 

 
Between 2012 and 2016 approximately 56% of the students attending WSCC were female. 
The numbers below included in Table 2.4 reflect this ratio and further shows that females 
tend to enroll in art courses at a greater number than males. Aggregating the Visual Arts and 
Performance, women make up around 60% of undergraduates enrolled in college in the 
United States.1 This may be due to a perceived notion that art is a more female-oriented field 
even though women only make up about 51% of visual artists today and earn only 81 cents to 
one dollar for males. Although 2015 and 2016 female to male ratios are higher than average 
in the U.S., there is not enough date to discern a trend. 
 

  1. https://www.npr.org/sections/money/2014/10/28/359419934/who-studies-what-men-women-and-college-majors 

2. (https://nmwa.org/advocate/get-facts) 

 
 

 
 

Table 2.4. Gender demographics of ART/PHO students. (Ref: CDS Table B) 
 

 
 
 
 
 
 

Gender 2012 2013 2014 2015 2016

Female 62.0% 60.2% 58.2% 74.1% 68.0%

Male 38.0% 39.8% 41.8% 25.9% 32.0%

https://www.npr.org/sections/money/2014/10/28/359419934/who-studies-what-men-women-and-college-majors
https://nmwa.org/advocate/get-facts
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What course(s) have the highest enrollment? Are there significant changes from the 
previous semester?  From the prior year?  Include all course modalities. 
 

Course FTF HY OL 

ART  101 Art Appreciation 50 35 93 

ART  111 Drawing I 62     

ART  112 Drawing II 21     

ART  113 Art for Elementary Teachers 28     

ART  121 Painting I 44     

ART  122 Painting II 25     

ART  131 Design I 18     

ART  132 Design II 6     

ART  155 Digital Image Editing (PHO 155) * 39   

ART  157 Photography I (PHO 157) * 6   

ART  158 Photography II (PHO 158) * 58   

ART  161 Pottery I 11   

ART  162 Pottery II 70     

ART  201 Art History I 45     

ART  203 Art History II 93     

ART  298 Independent Study 47     

ART  101 Art Appreciation 9     
 

Table 3. Total Course Demand. (Ref: CDS Table A) 
 

*In Fall 2017, PHO courses were given an ART designation. 
 

 
No ART studio course is required, with only ART 101, 201 & 203 fulfilling the Humanities 
General Education distribution for transfer students.  
 
The course with the highest consistent enrollment is ART 101 (Art Appreciation). In Table 3, 
the course is broken down between face to face, hybrid, and online, with the online modality 
garnering the highest enrollment numbers. This entry-level course transfers for non-Art ma-
jors and is popular with dual-enrollees. It also fulfills a Humanities distribution requirement to 
attain a WSCC degree.  
 
ART 201 & 203 (Art History I & II) coincide with the historic periods and cultures introduced in 
Western Civilization courses (HIS 141 & 142). Students taking both courses report an en-
riched understanding because of the multiple opportunities to find connections. 
 
ART 201 offered in Fall semester has about twice the enrollment as ART 203 offered in the 
Spring semester. The Spring semester has lower enrollment in general, and this may be re-
flected in the lower numbers for ART 203. Both classes are held in the 12:30 – 2 pm time slot 
so they are competing with other required courses.  
 
(Continued on next page.) 
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(ART Course Enrollment continued from previous page.) 
 
However, it is scheduled at this time to avoid conflict with studio art courses. Another possibil-
ity for lower enrollment for ART 203 is that students taking Art 201 have fulfilled their needed 
Humanities requirement for the Michigan Transfer Agreement. 
 
It should be noted that the courses taught by the full-time professor tend to have higher en-
rollments. These courses are ART 101, 160, 161, 201, 203. 
 

 

Core Abilities, Program Outcomes, and Course Evidence 
How are the Colleges Core Abilities assessed in this program?  What evidence can be 

shown? 
 

 

 

 
 
 
 
 
 
 
 
Communication is assessed in the Online Art Appreciation course through the quality of stu-
dent’s posts and online interactions with fellow students/professor. Further, written assign-
ments are required and assessed in ART 101, ART 161, ART 201, and ART 203.  
 
Critiques are held multiple times throughout a semester in the studio art courses, and self-re-
flection, critical thinking, and communication are all aspects of this process. As well, non-ver-
bal communication is assessed in the graded projects for studio courses and the self and 
peer evaluations that take place in group critiques. Thinking critically and creatively (other 
WSCC Core Abilities) are natural outgrowths of the artistic process. While these skills are 
necessary in all disciplines, they are specifically nurtured and assessed in Studio Art 
Courses. 
 
Professionalism, another WSCC Core Ability, is a necessary component of artistic production 
in Studio Art courses. It is an integral aspect in successful art projects and shows the stu-
dents’ commitment to their work. It is also considered in the grading of projects using criteria 
that includes professional presentation, use of design elements and principles, originality, cre-
ativity, attention to detail, sophistication of idea, etc. (Cf. Appendix A: Rubric for ART 161, 
162) 

 
 

A campus-wide plan has been developed during the 2017-18 academic year to assess the 

methods for assessing Core Abilities. The first year, 2017-2018, the core ability of focus is 

how students communicate effectively. Communication is critical to student success in all 

courses. In ART courses (and especially in the studio art courses), communication includes 

the exploration of non-verbal, image and object-based communication. The success of an 

artwork relies on its ability to communicate in this way, while sensitive and informed inter-

pretations of these non-verbal communications is an aspect of critical thinking, another of 

WSCC’s Core Abilities. 

Curriculum Mapping was completed identifying the assessment plan for the following 

courses: ART 101, 161, 162, 201, 203.  
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What are the Program Outcomes and how do they link to the Core Abilities? 
 

 
 

ART 101, 161, 162, 201, 203 

Core Abilities Program Learning Outcomes 

Communicate 
effectively and 
think critically  

 Students will exhibit a knowledge of aesthetic ideas and principles. 

 Students will demonstrate an understanding of art-making processes. 

 Student will demonstrate knowledge of cultural and historical contexts 
for works of art. 

 Students will apply various tools for understanding how images convey 
meaning. 

Act profession-
ally 

 Students will exhibit ethical behavior. 

 

What strategies are being used to increase student learning and how/when are the per-

formance of those strategies assessed? 

ART 101 (Art Appreciation), ART 201, ART 203 (Art History I, II) 
 
While course assessment has always been conducted in an informal, yet effective way, we are 
beginning the process of a more formal assessment with the creation of Curriculum Mapping, 
which will be implemented beginning Fall of 2018. The plan may be revised due to the retirement 
of the full-time professor before that time. 
 
Every semester quizzes, papers and exams are reviewed to find areas that have a significant 
number of students exhibiting a lack of understanding or misinterpretation of course material. 
Strategies for addressing those issues includes making changes to the course lectures to include 
better clarification, a change in the way the material is presented (such as a lecture becoming a 
group project or assigning low-stakes short writings, so feedback can be given by the professor.) 
The assessment is continuous and is based upon students’ greater success on exams and pa-
pers. 
 
An example of a change made in response to a perceived lack of success on the Midterm Exam 
Essay paper in the F2F Art Appreciation course, was to meet with the students individually to talk 
about the selection of artworks they intended to write about. This allowed the professor to make a 
more personal connection with the students, to discuss their preliminary ideas, to help them de-
velop a thesis and offer encouragement to the students who lacked confidence.  
 
ART 161, ART 162 (Pottery I, II) 
In the studio art courses students are at different levels of development and the professor 
acknowledges this by interacting with each student on a one to one basis. Assignments are de-
signed to allow students to adapt the projects to their level of knowledge and skill. Ideas and pro-
cesses are discussed individually, which allows the professor the opportunity to address potential 
problems and to challenge the student to reach beyond the comfortable norm. 
 
Grading considers the students’ beginning skill level, their preliminary plan for a particular project 
and its successful completion. (Cf. Appendix A: Rubric for ART 161, 162) 
 
Project assignments and teaching techniques that are perceived to be less successful over the 
course of one or more semesters is altered or discarded for subsequent semesters. 
 

The Program Outcomes and Student Learning Outcomes are identified in the Curriculum 

Maps done for ART 101, 161, 162, 201 and 203.  
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Discuss quality of curriculum content and instruction (including faculty evaluations).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

FACULTY EVALUATIONS 

In the Visual Arts Courses, faculty evaluations tend to have few responses from an already 
small group of students. It is difficult to determine if evaluations show a true sampling of student 
opinions or if students who really like the course and instructor are more likely to fill out the 
course evaluation. An average selection of those comments will be included below. The three 
questions selected to show an average of student satisfaction for each course in the Visual Arts 
program are:  
 

 The main concepts from this class will help me in other classes.  

 I learned a great deal in this class 

 In general, I am satisfied with this class.  
 

 

Courses Avg.  Evaluators 

Art 101 3.7* 7 

Art 111 4.5 14 

Art 112 4.8 2 

Art 121 4 8 

Art 122 4.7 3 

Art 155 4.8 3 

Art 157 4.8 6 

Art 160 4.3* 2 

Art 203 4.0* 3 

Total 4.4 48 

*Taught only one time 
 

Table 4. Adjunct Faculty Evaluations 2015 – 2017 (Completed Online) 
 

 

 Adjunct faculty attend faculty development opportunities during the Fall and Winter Kick-Off 

meetings that include training in assessment, developing Student Learning Outcomes, Can-

vas LMS.  

The full-time faculty professor takes advantage of professional development opportunities to 

stay current in the field and advance knowledge in areas taught. These include attending 

conferences, lectures, and workshops when possible. As well, full-time faculty have partici-

pated in Teaching Circles, Canvas LMS training, and select courses have undergone peer 

review and review by the Academic Dean. The full-time Arts faculty member consulted fre-

quently with the Academic Technologist to improve the Art Appreciation online course. There 

is some concern that, with the loss of this position, that it will become increasingly difficult to 

keep up with the frequent changes/new developments of the current Canvas LMS. 

The single full-time faculty meets, and in some cases, exceeds HLC requirements in courses 

taught. For adjunct faculty who do not have a Master’s degree, proof that they meet profes-

sional standards criteria for practicing artists, that include professional experience, allows 

them to meet HLC requirements.  
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Adjunct Faculty Evaluations 2015 – 2017 (Completed Online) 

 
 

Selected student Evaluation Comments taught by adjuncts EXCEPT those that were only 
taught one time. 
 

Art 111 & 112 (Drawing) 

 Students liked “drawing demonstrations” and “encouragement and push for expression”. 

 I absolutely loved this class so much. Will always be one of my favorites. You see yourself 
grow and define who you are and what you’re capable of. Absolutely incredible! 

 The class was very well laid out and the professor was great! 

 It would be easier if we did not have to do five notebook drawings and whatever other as-
signment we had due that week. It’s hard to draw six pictures a week. 

 [The instructor] is a great teacher and really helps her students to grow so they can really 
know their limits and understand the true meaning of art. 

 All concepts of art taught, such as line, value, shape, and others, give me a better visuali-
zation of drawing and art compositions.  

 I was able to push my edges of my art further onto the page, as well as not be afraid of 
mistakes.  

 

Art 121 & 122 (Painting) 

 The instructor taught essential skills AND addressed the individual needs of each student. 
She evoked a strong camaraderie among our class members. We were very comfortable 
in our self-expression and encouragement of one another. Don’t know how to improve on 
that! 

 More organization. More clear requirements. 
 

 It was an excellent class. 

 I appreciated [the instructor’s] critiques on my works in progress. They were very helpful 
and delivered in a very professional manner. My work is better because of it. 

 Honestly, this class was more than I had hoped for. So sad it’s over. I hope next semester 
will be just as fun.  

 It was such a good learning experience for me! 
 

Art 155 (Digital Image Editing) 

 The class was great! 

 It was an awesome class, maybe make it a little more challenging. 

 The use of videos from Phlearn and other sites…Along with the written assignments were 
useful, you’re doing your own research on the topic then coming together and seeing eve-
ryone else’s answer and get to know one another. 

 Awesome class. And if any student is looking for an extra class, or elective, or even want 
to know more about photography, this class is easily the class for that. 

 

Art 157 (Photo Tech I) 

 There were numerous computer issues that would delay class, sometimes a whole day 
wasted. This class could be improved by sorting out the bugs in the computer lab so time 
is not taken away from class. 

 I liked the fact that [the instructor] taught us not only how to take pictures but use Pho-
toshop and Adobe Bridge as well. It would be really great if we could’ve gone a little more 
in depth. The BIGGEST PROBLEM I had with the course is I never knew where my grade 
was at! If [the instructor] could have us submit projects on Canvas instead of the One 
Drive and show us our grades on there. I would have been a lot less stressed. 

 PUT GRADES ON CANVAS!!!!! 
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Full-time Faculty Evaluations 2016 – 2017 (Completed Online) continued 
 

Courses Avg.  Evaluators 

Art 101 Art Appreciation Hybrid 3.8 8 

Art 101 Art Appreciation F2F 4.5 5 

Art 101 Art Appreciation Online 4.0 22 

Art 201 Art History I 4.5 3 

Total 4.2 38 
 

Table 4.1. Full-time Faculty Total Course Evaluations 2016 – 2017. (Completed Online) 

 
The same three questions were selected to show an average of student satisfaction for each 
course evaluated that was taught by full-time faculty: 
 

 The main concepts from this class will help me in other classes.  

 I learned a great deal in this class 

 In general, I am satisfied with this class.  
 

Courses Avg.  Evaluators 

Art 101 Art Appreciation Hybrid 3.2 8 

Art 101 Art Appreciation F2F 4.2 5 

Art 101 Art Appreciation Online 3.7 22 

Art 201 Art History I 4.5 3 

Total 4.2 38 
 

Table 4.2. Full-time Faculty Selected Questions Course Evaluations 2016 – 2017. (Completed Online) 
 
 

Full-time Faculty Evaluations 2015 – 2017 (Completed Online) 
 

Selected Student Evaluation Comments taught by full-time faculty. 
 

Art 101 (Art Appreciation Hybrid) 

 More explanations when students answer questions in class if they are "wrong", but at the 
same time a student can't necessarily be wrong because their answer is their own inter-
pretation of the artwork.  

 Going over more material, instead of doing art projects. 

 I'm more of a hands-on learner so the only thing I can think of would to not make it a hy-
brid class, but rather meeting up a couple days a week. 

 

Art 101 (Art Appreciation F2F) 

 I really appreciated the organization of this class. Expectations, assignments, and daily ac-
tivities were clearly explained, and deadlines were very reasonable. 

 Explain written assignment more clearly 

 This class was AWESOME.I had many personal issues that had stopped me from being in 
class as I wanted to be. 

 I think this class was great! Nothing to be improved upon but I would like to add that I think 
the hands-on learning should stay as part of the course. It was really fun, and we actually 
got to make art that related back and exemplified the things we learned, not only on paper 
but in our hands-on artwork. Probably my favorite part of the class!  

 Again, staying organized is very important to doing well in school. The professor of this 
course was very clear with what was expected of students, which allowed for smooth pro-
gression through the course. 
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Selected Student Evaluation Comments taught by full-time faculty continued –  
 
Art 101 (Art Appreciation Online) 

 The videos over the lecture helped me quite a bit in the weeks work. 

 Having the lectures as videos rather than readings helps when learning the topic. It makes 
it easier, especially when learning new terms. 

 The information in the lectures and the slideshows were helpful. 

 For the quizzes I only liked the multiple-choice question that only had one answer. 

 Our discussions helped me a lot, Art isn't really my thing but not being able to read posts 
until we have posted ourselves helped a lot. Everyone wrote their own post without know-
ing if they were right or wrong and we got to see other people's thought processes 

 I learned a lot! 

 I enjoyed the lectures about architecture. 

 Rough grader on essays. English Comp is not that tough on essays. Have to work much 
harder on them in this course than English. Some of the quizzes were questions that were 
not even in the lecture or the book for that week’s work. The whole canvas page was 
messy and not organized. Wish it was in modules which would have made it neater. 

 This class could be improved for future students by having all the lectures videos. 

 If we had an option to retake a quiz. 

 Continuing with both PDFs and video lectures for each lesson. 

 Have the quizzes open earlier, people are the most busy and stressed Friday-Sunday 
 
Art 201 (Art History I) 

 Make attendance a requirement. It’s very important to success in this class. 

 The class was well presented. 

 I liked that history was tied into this class and not just the artworks. 

 The lecture was well-organized, and the reading was informative 

 Loved this class. Very knowledgeable instructor. 
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Student satisfaction from course/graduate surveys. What comments, concerns, insights 
were students able to provide from the surveys? 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 

Student Satisfaction (Course Surveys Completed Online) (Cf. Tables 4, 4.1, 4.2) 

No data is available from graduate surveys. 

Many of the students at WSCC have never been in an art museum or gallery, have never 

considered the different meanings that can be expressed through art and have had little ex-

perience in art-making beyond grade school. The opportunity to take Art Appreciation, Art 

History and even the studio art classes is vital to creating knowledgeable consumers and 

supporters of the arts. 

Anecdotally, students who have graduated from Art Appreciation and Art History have ex-

pressed their appreciation for the courses, saying that they visited a museum or gallery and 

were surprised to find an artwork, an artist, or a style that they could recognize and talk 

about with their companions. 

Summary of Course Satisfaction from Course surveys: 

ART 101 Course Evaluations from F16, F17 (Online, F2F, Response Rate = 53%) 
 
73% identified as learning a great deal and 63% were satisfied with the course. 
Comments about specific lessons, topics or teaching strategies that students liked included:  

 I found the class discussions, when we all submitted a picture to analyze, was most 
helpful. 

 I like that we got to tour other buildings on campus … and that we were able to use 
the art rooms…Even though we were in an introduction to art class with little artistic 
ability, it was fun to be able to learn the different techniques of painting and clay 
hands-on instead of through a textbook. 

 The design elements topic I found extremely helpful in other lessons and assign-
ments throughout the course. 

 I enjoyed the hands-on time we had with clay. 
 

ART 201 Course Evaluations from F16 (Response Rate = 37.5%) 
100% identified as learning a great deal and 100% were satisfied with the course.  
Comments about specific lessons, topics or teaching strategies that students liked included: 

 I liked that history was tied into the class and not just the artworks. 

 The class was well-organized, and the reading was informative. 
 

ART 161, 162 had no course evaluations available. 
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HOW FACULTY EVALUATIONS ARE INFLUENCING COURCES. 

 

Student comments are especially informative and are taken into consideration in the planning 

of future classes. In some cases, students are saying opposite things. Some liked the oppor-

tunity for hands-on art-making, while others felt that time would be better spent covering course 

material in a more traditional way. Most students had a negative opinion about online quizzes 

that required multiple answers to earn 100% for the question and those have been reduced for 

subsequent classes. Some liked the course organization while others wished it was in Canvas 

modules rather than pages. Some felt that much of the course was based upon opinion and 

therefore should not be evaluated. The professor disagrees with the assumption that under-

standing and interpreting art is based mostly on opinion, but thinks that, in the future, this idea 

should be introduced for class discussion. Rubrics have been developed for assigned papers to 

alert students to important grading criteria. Projects and assignments that were most liked and 

successful were retained while those that were disliked or unsuccessful were either altered or 

discarded. 

 

Adjunct art faculty also address student concerns from the evaluations in developing future 

practices and class material. Some examples of these changes include the following: 

Painting 1 

 Encouraged note-taking and provided more materials for students to read or access, to 
review what we have discusses in our class sessions. 

 Provided students with continued information on how assessment of the course has 
been set up. 

Painting 2 

 Encouraged note-taking and provided more materials for students to read or access, to 
review what we have discusses in our class sessions. 

Drawing 1 

 Provided more opportunities for student interactions within the studio and our course 
lessons and explorations. 

 Provided individual feed-back with assignments through the use of rubrics. 

 Background music is more neutral and instrumental based to inspire rather than dis-

tract from the creative processes. 
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Course Evidence 

 

 

Table 5. Course outcomes by letter grade. (Ref: CDS Table B(2)) 

 

Course A A- B+ B B- C+ C C- D+ D D- F W AU 

ART  101 27 14 15 32 22 9 10 8 2 6 2 6 24 1 

ART  111 14 19 10 5 3             6 4 1 

ART  112 7 5 3 1 1 1           1 2   

ART  113 27 1                        

ART  121 21 4   8   3 1         2 2 3 

ART  122 14 2   2               1   6 

ART  131 6 5 1 2 1             1 2   

ART  132 4 2                         

ART  161 17 7 5 7 9 4 5 2 1   1 2 6 4 

ART  162 5 2 2 2 1       1     1   31 

ART  201 14 6 7 9 8 7 6 6 2 8 1 12 7   

ART  203 5 2 4 8 2 1 4 3     1 7 10   

ART  298 5 2   1 1                   

Course A A- B+ B B- C+ C C- D+ D D- F W AU 

ART  101 15% 8% 8% 18% 12% 5% 6% 4% 1% 3% 1% 3% 13% 1% 

ART  111 23% 31% 16% 8% 5% 0% 0% 0% 0% 0% 0% 10% 6% 2% 

ART  112 33% 24% 14% 5% 5% 5% 0% 0% 0% 0% 0% 5% 10% 0% 

ART  113 96% 4% 0% 0% 0% 0% 0% 0% 0% 0% 0% 0% 0% 0% 

ART  121 48% 9% 0% 18% 0% 7% 2% 0% 0% 0% 0% 5% 5% 7% 

ART  122 56% 8% 0% 8% 0% 0% 0% 0% 0% 0% 0% 4% 0% 24% 

ART  131 33% 28% 6% 11% 6% 0% 0% 0% 0% 0% 0% 6% 11% 0% 

ART  132 67% 33% 0% 0% 0% 0% 0% 0% 0% 0% 0% 0% 0% 0% 

ART  161 24% 10% 7% 10% 13% 6% 7% 3% 1% 0% 1% 3% 9% 6% 

ART  162 11% 4% 4% 4% 2% 0% 0% 0% 2% 0% 0% 2% 0% 69% 

ART  201 15% 6% 8% 10% 9% 8% 6% 6% 2% 9% 1% 13% 8% 0% 

ART  203 11% 4% 9% 17% 4% 2% 9% 6% 0% 0% 2% 15% 21% 0% 

ART  298 56% 22% 0% 11% 11% 0% 0% 0% 0% 0% 0% 0% 0% 0% 

Identify 3-4 key courses within the program and identify key lessons from data evidence. Is there 
consistency, or lack of consistency, within the course data sets?  

 Selected key courses within the Art Program highlighted in red 
ART 101 (Art Appreciation) 
ART 161 (Pottery I) 
ART 162 (Pottery II) 
ART 201 (Art History I) 
ART 203 (Art History II) 

 Grades outcomes by count and percentage for all courses within the program. 
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Table 6. Percent of grade outcomes by letter grade. (Ref: CDS Table B(2)) 
 

In the previous page’s Table 6: Percent of grade outcomes by letter grade and Table 7 be-
low, ART 201 and ART 203 (Art History I & II) exhibit a higher number of students who receive 
an “F” grade or who withdraw from the course than other ART courses. Possible reasons for this 
may include:  

 The courses have a small number of students (ART 201 = 93 students and ART 203 = 
47 students) and so individual students have a greater impact upon the average. 

 Both are 200 level courses and therefore more difficult 

 There is no pre-requisite reading or writing course component. 

 Students may expect art courses to be ‘easy’ and so are unprepared for the academic 
rigor of the courses. 

 It should be noted that in ART 201 & 203 that 48% and 45% respectively receive “A” and 
“B” grades. 

 

 

Table 7. Selected key course outcomes by letter grade. (Ref: CDS Table B(2)) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Course A A- B+ B B- C+ C C- D+ D D- F W AU 

ART  101 27 14 15 32 22 9 10 8 2 6 2 6 24 1 

ART  161 17 7 5 7 9 4 5 2 1   1 2 6 4 

ART  162 5 2 2 2 1       1     1   31 

ART  201 14 6 7 9 8 7 6 6 2 8 1 12 7   

ART  203 5 2 4 8 2 1 4 3     1 7 10   
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For the 3-4 key courses identified, discuss the consistency, or lack of consistency, of student 
outcomes across all faculty types. 
 

The courses selected are almost exclusively taught by the full-time professor. Any comparison 
between full-time and adjunct grades given would be based upon a one-time sabbatical/medical 
leave replacement. In other words, adjunct grades given here are representative of a single se-
mester’s outcome and therefore, is not a statistically valid comparison and is not included in this 
review. 
 
For the 3-4 key courses identified, insert table of overall course outcomes by modality and dis-
cuss significant differences. 
 
 

 
 

Table 8. Modalities (Ref CDS Table B(3)) 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

ART 101 FTF HY OL

A 16.0% 14.3% 15.1%

A- 8.0% 5.7% 8.6%

B+ 6.0% 14.3% 7.5%

B 18.0% 11.4% 20.4%

B- 6.0% 20.0% 12.9%

C+ 4.0% 2.9% 6.5%

C 8.0% 5.7% 4.3%

C- 4.0% 5.7% 4.3%

D+ 2.0% 2.9% 0.0%

D 2.0% 5.7% 3.2%

D- 2.0% 0.0% 1.1%

F 4.0% 0.0% 4.3%

W 20.0% 11.4% 10.8%

AU 0.0% 0.0% 1.1%

There is general consistency of grades between the F2F and 

OL courses especially if the success rate (C and above) is 

considered. FTF (66%), HY (74.3%), OL (75.3). The higher 

OL success rate may be due to the dependence of online 

quizzing and discussion forums to assess knowledge of the 

material. Because of the nature of an online course, students 

have access to their textbooks and online lectures when tak-

ing their timed quizzes and writing their discussion posts. 

Care is taken to create complex questions that require critical 

thinking in both quizzes and discussion posts, however. It 

may also be the normal variations between student cohorts 

from semester to semester. In the F2F course this assess-

ment was done using group discussion ending in written pa-

pers, which could be more difficult. All three modalities are 

assigned similar exams and the same longer papers, how-

ever the very nature of the three types of course delivery, in-

volve some differences in assignments. 

ART 161, 162, 201, 203 are only taught using the F2F modality so discussion of consistency with 

these courses is not relevant. 
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B. Program Specific Component 
 

What types of resources (fiscal, personnel, supplies, etc.) are needed for your program?  

 
Are the resources identified above used effectively? How do we know? 

These resources are specific to your program, not the overall college resources. For ex-
ample, does your program have any grants? Do you have new emerging resource needs? 
For example, has your curriculum changed and new resources are now required? 
 
ART161, 162 (Pottery) has a current budget of $1500 per year. This purchases ongoing 
supply needs like clay and minerals for making glazes, needed tools, equipment repair, 
etc. The pottery courses require a dedicated space and equipment like clay-mixer, glaze-
sprayer, kilns, wheels, etc. There is a studio fee to students for the purchase of 
clay/glazes/etc. of $35.00. 
 

 A continuing emergent need is for the installation of direct kiln venting for the elec-
tric kiln. This is a safety issue as the release of sulphur and other chemicals di-
rectly into the kiln room is unhealthy for students, student workers and faculty who 
must use that room while the kiln is on. The direct venting system was purchased 
in 2014 though capital purchases and is still waiting for maintenance to install. 
Other repairs needed in the future would include electric kiln elements, pottery 
wheel repair, easel repair, and table repair for all studios.  

ART 111, 112, ART 121, 122, ART 131, 132 (Drawing, Painting & Design) has no sepa-
rate budget. Any supplies are purchased using the Humanities-Art account as there are 
few supplies needed that are not purchased by the students. These classes share studio 
space, which is an effective use of the space at this time. 
 
ART 155, 157 (Photo) The Photo Lab requires regular updates of computers and com-
puter programs. 
 
The Manierre Dawson Gallery is a very important supplement to the course material of 
all the art courses. It is used in course lectures, writing assignments and discussions. (Cf. 
Appendix C: Manierre Dawson Gallery Survey Summary.) 
 

 The WSCC Permanent Collection is a valuable asset to the college. Many of the 
artworks from the collection are on display throughout the campus. Works that 
aren’t on display are housed in the Manierre Dawson Gallery storage room. This 
room is entirely inadequate to safely and properly store the collection. Another 
space needs to be found or created that will allow artworks to be stored according 
to established art storage practices. 

 

 

The resources described above are essential for the completion of student projects. No 
materials are wasted as unused materials are recycled to be reused in class. In many 
cases instructors use their own tools and materials. Instructors inventory supplies before 
ordering as needed.  
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What college resources/co-curricular services are available, i.e. library, tutoring, etc. for 
your program?  

 
Has the program received recommendations/feedback from an advisory council? If yes, 
describe the feedback/recommendations and how the feedback was addressed?  
 
(Continued next page.) 

Please note all college support services are available to your program, but as example, 
have you identified a reference section in the library specifically for your program? How 
are you collaborating with these resources to ensure the quality of the student-experience 
within your program? 
 

 The most important resource for students enrolled in art is the Manierre Dawson Gal-
lery. Its benefit it two-fold: it serves as a visual library of creative ideas and techniques 
in a much-underserved area for the visual arts and it offers students the opportunity to 
display their work in a professional setting. 

 Students (as well as faculty and community) have access to local, regional, national, 
international visual arts programming. The benefit of the gallery to our students cannot 
be overestimated. (Cf. Appendix B & C: Manierre Dawson Gallery Exhibits and Gallery 
Survey Summary.)  Additionally, art students participate in an annual Spring Exhibition 
giving them the opportunity to practice professionalism in the art field with the prepara-
tion and entry of their work for exhibit. 

 Art books are available in the art faculty office and drawing/painting room for use by 
students after many were removed from the library. There is a small collection of art 
books in the library available for student use. 

 The Writing Center is a valuable resource for students writing papers, especially those 
enrolled in Art Appreciation and Art History. 

 Students often make use of the Tutoring Center and Student Access Inclusion Ser-
vices. 

 The Testing Center is frequently used for student exams. 

 The IT Help Desk is invaluable as support for faculty and student issues and problems 
with technology. 

 Because of the nature of the visual art discipline, it is important for students to have the 
opportunity to be out of the classroom. Whether it is the photography class that needs 
to travel for a photo-taking excursion, the painting class to engage in plein air painting, 
or an art appreciation class to experience Art Prize, travel is important to enhance the 
visual arts curriculum. Because we live in a rural area, visits to important museums in 
urban settings like Grand Rapids, Detroit or Chicago is limited. 

 In the past, the Student Senate has had funds to purchase student artwork from the 
WSCC Student Art Exhibit. Student works are then placed throughout the campus 
highlighting student achievement in the visual arts and beautifying our campus. It is 
also important for students to see their own artworks valued and serves as impetus to 
continue in the field. 

 Many students rely on the WSCC funded Dial-A-Ride program that offers free trans-
portation to and from the college. This has offered opportunities for students who might 
not be able to attend otherwise. 
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No organized advisory council exists. Anecdotal and informal feedback (See below) is received 
from K12 teachers, interested community members, faculty, and students. 
 
Long-term viability of the program.   

There has been an ongoing dialogue with K12 Art Teachers throughout the years. This con-
nection was recently enhanced with the K12 Arts Collaborative Initiative begun in 2016 by 
WSCC’s Academic Dean and full and part-time arts faculty in the visual arts, music and thea-
ter. This initiative involves WSCC arts faculty meeting with K12 art teachers from the WSCC 
service area. Some of the offerings included a workshop on K12 assessment through The 
Michigan Arts Education Instruction & Assessment, studio art demonstrations, hands-on ac-
tivities, valuable discussions on various relevant topics, and the creation of a Facebook page 
to make and enhance connections. According to many of the K12 teachers, these twice-
yearly meetings serve a much-needed role in offering quality professional development, 
along with valuable opportunities to share experiences and ideas between themselves and 
the art faculty at WSCC. These discussions afford WSCC faculty insight into their programs 
and the interests of their students (our future students.) 

Because the viability of the WSCC Visual Arts program is dependent upon the existence and 
viability of robust K12 Arts programs, this initiative is vital. Of concern for the viability of 
WSCC’s art program, are the perennial budget scarcities that impact the K12 visual arts pro-
grams with reduced or eliminated arts offerings  

The predominant comments from K12 art teachers praise our arts facilities, while the biggest 
concern mentioned is college transferability for art students and eventual job placement for 
students seeking a Fine Arts degree.  

Transferability remains a problem with studio courses and WSCC student portfolios are often 
deemed deficient. Several things likely cause this:  

 students’ inability to spend more time working in the studios due to work schedules, 
commuter campus, lack of access to studios on weekends 

 lack of an Associates of Fine Arts degree.  
o WSCC is one of the few community colleges in Michigan that does not offer an 

AA or similar degree, or certificate. 
o Those colleges NOT offering the above include: Gogebic, West Shore  

 a small coterie of students, which has been exacerbated in the last ten years by de-
creasing programs offered at the K12 level 

 limited art offerings/art faculty affects not only student portfolios but the quality of high 
school art student that chooses to attend WSCC 

 art students choosing to attend a 4-year college or university which has many more 
course offerings 

 frequent cancellation of low-enrolled courses limits the art courses that a student can 
take in 2 years. 
 

Non-degree seeking community members are a significant population in art courses (See Ta-
ble 2.2). For seniors over age 60, tuition is waived (although they still pay a supply fee for 
certain art courses), which is a great benefit to them and increases their ability to enroll. 
These community members bring with them a variety of art experiences and can serve as in-
spiration for the traditional students in their quest for life-long learning. 
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Source: DTMB Michigan Employment Projections  http://milmi.org/ 

Occupation 
Base Year 

Employment 
2014 

Projected 
Year Em-
ployment 

2024 

Numeric 
Change 

Percent 
Change 

Arts, Design, Entertainment, Sports, Media 62,740 66,250 3,510 5.6 
 

Table 9. Michigan Employment Projections in the Arts 
 

The table above includes art and design with other, somewhat unrelated, fields. It does show 
that this broad category will grow in 10 years. 
 
 

After taking arts foundation courses, students have the possibility of specializing in a variety of 
creative fields. A short list of possible fields includes professional artist, teacher, illustrator, mu-
seum and gallery worker, art director, multimedia artist and animator, web page designer, com-
mercial and industrial designer, fashion designer, floral designer, graphic designer, interior de-
signer, set and exhibit designer, merchandise displayer, photographer, art historian, art critic, 
and museum preparators. 
 

Bureau of Labor Statistics Art-Related Jobs Growth and Wages Sampling 
https://www.bls.gov 

Occupation 2016 Median 
Pay 

Hourly Wage 10 YR Job Outlook 

Craft and Fine Artist $48,780 $23.45 6% (as fast as avg,) 

Multimedia Artists & Animators $65,300 $31.40 8%  

Art Directors $89,820 $43.18 5% (as fast as avg.) 

Graphic Designers $47,640 $22.90 4% (slower than avg.) 

Industrial Designers $67,790 $32.59 4% 
 

Table 9.1. U.S. Art-Related Job Growth and Wages 
 

Because the acquisition of an arts education can lead to such a variety of employment 
directions, it is difficult to find statistics that represent the cumulative employment pro-
spects and wages for the field. Therefore, a sampling of a variety of art-related jobs is 
represented above. In most cases, it is expected that employment in these fields will 
grow at an average rate as in other non-art-related fields. 
 

Source: DTMB Michigan Employment Projections 

Regional Nonfarm Employment Projections 
Base Year 

Employment 
2014 

Projected 
Year Employ-

ment 
2024 

Nu-
meric 

Change 

Percent 
Change 

West Michigan Prosperity Alliance 741,245 814,060 72,815 9.8 
 

Table 10. Michigan Employment Projections for the West Michigan area. 
 
According to the Table 10, the growth of jobs in West Michigan surpass the expected growth in 
all other areas of Michigan. While much of the growth may be in the Grand Rapids area, it may 
mean that our students will have a better chance of employment. This may also include art-re-
lated fields. 
 

 

http://milmi.org/
https://www.bls.gov/
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Program Decisions and Action Plans 

WSCC should fill the position of the retiring full-time professor to fulfill HLC standards especially in 
Art History. Because of the location of the college in a rural area, it can also be difficult to find 
qualified adjuncts to fill some studio positions. 
 
Exhibit curating, design and installation requires a knowledgeable and experienced person. Be-
cause the gallery plays an important academic role, it is important that a full-time professor is 
available to act as liaison with other faculty and co-program with the Academic Projects Team. 
This position also acts as a liaison with K12 art teachers and the local arts community. 
 
It should be noted that it is currently unknown if the full-time arts faculty position will be filled, it is 
difficult to make specific plans for the program’s future. However, for the viability of the arts pro-
gram, it will be important enlarge the course offerings. This may be difficult at first, due to the 
small population of students currently taking art courses. However, if the art program grows, it 
may be that art students who go directly to art programs at 4-year colleges and universities, would 
look at WSCC for the financial savings over those schools. The transferability of student portfolios 
will be important before this will happen. 
 
The visual arts field is always changing as new technologies develop, but it is important to main-
tain arts foundation courses while also developing new ones to take advantage of new technolo-
gies.  
 
As our world is being increasingly suffused with images, it is the arts professional that develops 
and interprets these images. WSCC has developed a Digital Literacy program and the Art History 
courses are specifically suggested as courses to take to transfer to the Information Technology 
Program at University of Michigan. 
 
The Bureau of Labor Statistics projects that Multimedia and Animation employment outlook will 
grow by 8% by 2026. This would include areas like Web Page Design, Film, Illustration and Ani-
mation. All of these are courses that could be developed as part of the art program and some 
could connect with the Digital Literacy program. 
 
While Graphic Design is a popular field for art students, its growth has slowed to only 4%, or 1.7% 
yearly according to IBISWorld. https://www.ibisworld.com/industry-trends/market-research-reports/profes-

sional-scientific-technical-services/professional-scientific-technical-services/graphic-designers.html  

 
The Tech Prep program has Graphic Arts courses with available equipment and technology, 
therefore the cost of implementing a program at the college level would require little resources be-
sides the cost of the instructor. Because graphic arts is such a highly competitive field, and tech-
nology changes so rapidly, it would be necessary to hire highly qualified instructors to implement 
and teach graphic design courses. Therefore, creating a complete graphic arts program doesn’t 
seem a viable option at this time. However, several related courses in both Graphic Design and 
Digital Design might be viable options. Graphic designers tend to focus on pre-print production 
and use programs like Illustrator, Photoshop and Indesign, (to create logos, brochures, advertis-
ing, etc.) Digital designers do this and also work on website design and other online content for a 
variety of industries. Their focus tends to be more web-based.  
 
Because knowledge of basic design as well as drawing skills are important in both of these areas, 
the addition of introductory courses in Illustrator, Photoshop, as well as instruction in Website de-
sign could expand interest in these art courses. Introductory courses in both Graphic and Digital 
design could garner interest from students and the community in a certificate program. 
 

https://www.ibisworld.com/industry-trends/market-research-reports/professional-scientific-technical-services/professional-scientific-technical-services/graphic-designers.html
https://www.ibisworld.com/industry-trends/market-research-reports/professional-scientific-technical-services/professional-scientific-technical-services/graphic-designers.html
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Recent and Upcoming Changes to the Arts Program 
 

 The return to ART designations for the Photography courses (previously PHO). Tables 
have been changed to include this update. 

 The upcoming retirement of the only full-time arts faculty leaves, by necessity, some pro-
gram review questions unanswered. The ability to make future projections for the art pro-
gram is limited due to the pending decision regarding the future of this full-time position. 
Even if the position is filled, it is unknown what would be her/his discipline specialty and 
strengths. 

 

Program Decisions and Action Plans 
As many of our students work or are taking other courses, they can’t always get into the Art Stu-
dios as much as they need to during the week. It would be beneficial to them if studios could be 
open on the weekends to allow students more time to work on their projects. This could be solved 
by having a workstudy student open the studios and be present as a monitor while the building is 
open. 
 
All adjunct art instructors should be regularly reviewed and given feedback on their teaching strat-
egies. 
  
It would be a good opportunity for our students and community members to be able to participate 
in organized travel/education experiences to museums and art-making experiences, both domes-
tic and foreign. 
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Historically, the art program’s numbers have waxed and waned. It has been a challenge to 

increase the numbers of students enrolled in art courses. Some of those reasons have al-

ready been mentioned while others have not: 

 K12 programs in our service area have been cut, hours shortened, and highly quali-

fied teachers have not been replaced with the same level of qualification in some 

cases. 

 The cost of a 3-credit studio art course has, since 2005, been twice the cost of 

most other 3-credit courses due to the change in charging tuition based upon con-

tact hours instead of credit hours. 

 Studio classes don’t fulfill a Humanities distribution except for those seeking an 

AAS degree (Occupational students) 

 “Feeder” courses that no longer exist include Drafting and Gaming. 

 Qualified adjunct faculty are sometimes difficult to find. 

 Because courses meet for 3 hours, it competes with 2 other courses in its morning 

or afternoon time slot. A reduction of contact hours is not suggested however, as 4-

year colleges and universities usually require 6 hours of studio time a week. 

The arts program, facilities and gallery add value to WSCC. 

 Art courses are intrinsically valuable, and they also enhance other courses 

 College for Kids and Business Community Courses use arts facilities. 

 The Manierre Dawson Gallery is used by community, WSCC faculty and staff, and 

WSCC students and some classes. (Cf. Appendix C: Gallery Survey.) 

 Art-related lectures have been delivered as part of academic programming and 

Book of the Semester by full-time faculty as well as guest artists and lecturers. 

 K12 Arts Initiative builds connections between the college and the area schools. 

 The Manierre Dawson Gallery annually hosts the Regional High School Art Compe-

tition bringing high school students and their families to the college. 

 The full-time faculty is community used as a resource for art-related information 

and advice. 

 The existence of the gallery precipitates numerous arts donations and community 

good will. 
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Appendix A: ART 161 & 162 Rubric 

Category 
 
 

Ceramics 1 & 2 5 Excellent, 4 Good, 3Average, 2 
Needs work, 1 Unacceptable 

 Comments 

Growth 
 
How does this work com-
pare to previous work by 
same person? 

 

Does it show more feeling and expressive-
ness? 
 
Does it show more thought? 
 
Does it show more skill? 

  

Creativity 
 

Does the work avoid ex-
pected conclusions and 
clichés? 

 

 
How original, innovative, and daring is the 
work? 
 
 
Does it extend or change from past work 
done by same student? 

  

Technique 
 
The technique suitable for 
the idea? 
 
Technical problems in the 
form? 
 
Technical problems in the 
glazing?  

 
Overall does it realize technical aspects nec-
essary for its idea and purpose? 

  

Composition 
And Design 
 

How are principles of design and composi-
tion used to make the visual elements work 
well? 
 
Is it free from mistakes that distract from 
the unity and effectiveness of the whole? 

  

Fulfills Assignment 
 

How well does the work solve the problems 
outlined in this assignment? 
 
Are the variations from the assignment 
made for a valid reason? 

  

Care 
 
 

Is the making of the work appropriate for 
the style of art being made? 
 
Work not rushed to completion, but paid at-
tention to consistency in the work. 

  

Work Habits 
 
 

Did student maintain focus in class? 
 
Was studio time used constructively? 
 
Was time spent in the studio outside of 
class? 

 
 
 

 

Verbal Interaction with 
Peers/ Instructor 

Was the student cooperative, helpful and 
generous in discussions with peers during 
class and critiques? 
 

  

 Total Score   

Taken from Marvin Bartel, Instructor, Goshen College (with minor changes and additions). 
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Appendix B: Exhibits in the Manierre Dawson Gallery (2010 – 2018)  
 
2010 

 Manierre Dawson Exhibit – Original paintings and sculpture along with didactic panels, quest lectures, Randy Ploog, Sharon Bluhm 

 Chinese Writing – Didactic panels about the evolution of writing in China, with Dr. SuiWah Chan, MSU Traveling Exhibit 
2011/2012 

 Brenda Sipe: Sculptures; Drawings; and Monotypes (Grand Rapids, MI), artist lecture 

 Regional High School Art Competition 

 WSCC Student Show 

 WSCC Faculty Show 

 Turnings: Rebecca Mott 

 Manidoo giizisoonhs (Little Spirit Moon Art Exhibit) Artists from the Little River Band of Ottawa Indians 
2012/2013 

 Them: Images of Separation, Jim Crow Museum, Ferris State University, guest lecture 

 Science in Art Group Invitational Exhibit 

 Regional High School Art Competition 

 WSCC Student Show 

 Les Laskey: A Retrospective (Manistee, MI and St. Louis, MO) 
2013/2014 

 Vicki Ameydon & Ginger Owens – Mixed Media Installation, artist lectures 

 Denise Rehm-Mott, David Griffin, Jenny Chi – Etchings, Sculpture and Painting, (Eastern Illinois University, Charleston, IL) 

 Leslie Laskey: Works from the Permanent Collection 

 Regional High School Art Competition 

 WSCC Student Show and Water in the Arts (Book of the Semester) 

 Joseph Trevitts: The Early Years (Manistee artist trained at the Pennsylvania Academy of Fine Arts, Philadelphia 
2014/2015 

 Joseph Trevitts: The Early Years (Manistee artist trained at the Pennsylvania Academy of Fine Arts, Philadelphia 

 Regional High School Art Competition 

 Don Weir (Ludington) 

 Kristin and Megan Quinn: Paintings and Sculpture (Augustana College, Rock Island, IL) 

 Regional High School Art Competition 

 WSCC Student Show 

 Perspectives: Karen West, Photography, artist lecture 
2015/2016 

 WSCC Faculty Show / Rebecca Mott Sabbatical Exhibit and Lecture 

 Sequences, Tom Clinton (Grand Rapids), Presentations: “Formulas, Rules and Sequences”, artist’s demonstration 

 Regional High School Art Competition 

 WSCC Student Show 

 WSCC Permanent Collection 

 Aimee Brasseur, artist lecture 
2016/2017 

 Rowen Schussheim-Anderson, Fiber Works (Augustana College, Rock Island, IL), artist lecture 

 Regional High School Art Competition 

 WSCC Student Show 

 Permanent Collection 

 Robert Rozier, Watercolor Paintings (Alma College, Alma, MI) 

 Ben Lambert (Alma College, Alma, MI), artist demonstration 

 WSCC Student Show 

 WSCC Permanent Collection 
2017/2018 

 African Objects and Artifacts, Collection of John Poindexter, PhD. (Humankind Series: Africa), guest lectures 

 Mopti a la Mode, Portrait Photographs of Tijani Sitou (Humankind Series: Africa), guest lecture 

 African Textiles, Collection of John Poindexter, PhD. (Humankind Series: Africa) 

 Portraits of Rwanda, Ellen Niemann (Humankind Series: Africa) 

 Regional High School Art Competition 

 WSCC Student Show 
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Appendix C: Manierre Dawson Gallery Faculty Survey Summary 

The survey was completed in February 2018 and was intended to explore the value of the gal-

lery for WSCC full-time and adjunct faculty. This included their use of the gallery for academic 

purposes and their own purposes. 

29 faculty responded out of approximately 90 adjunct and full-time faculty. The percentages be-

low are based upon these responses. 

 

93.1% have attended the gallery at least once with 20.7% saying they return to many of the 
exhibits multiple times. 
26.9% give assignments involving the exhibits in the gallery. 
32% offer extra credit to students for completing gallery assignments 
93.1% rated the educational / cultural/ aesthetic quality of the exhibits good or excellent. 

 
Additional comments include: 
 
The gallery is incredibly important to the Composition program. Image analysis is a key concept in our 
discipline, and the quality and variety offered by the gallery augment that work, enabling much better 
writing and learning. The gallery is also a key aspect of our inter-disciplinary programming. 
 
Love the gallery and think it is important to our students, faculty and the community. 
 
The gallery is of great value to the campus and community! 
 
It is lovely to walk into the Arts & Sciences Center and have artwork beautifully showcased in the Daw-
son Gallery and to be able to freely walk through the gallery…It just adds to the aesthetic of the col-
lege! 
 
I am glad WSCC has this great art gallery! 
 
I often go to the gallery alone just to relax and refresh my mind. I appreciate the gallery as more than 
any educational opportunity that is. 
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Submitting       Prof. of Fine Art and Curator of the 
Author  Rebecca Mott___________________ Manierre Dawson Gallery________ 

(Print Name)     Title 
 
 

   ____________ February 26, 2018  _____________ 

Signature     Date 
 
 
 
ALO 
Review  Steven J. Sparling________________ ALO__________________________                                            
  (Print Name)     Title  
 
 

Steven J. Sparling    April 20, 2018 __________________ 

Signature     Date 
 
 
 
 
Executive 
Review Scott C. Ward___________________ President______________________ 
  (Print Name)     Title 
 
 

________________________________ April 20, 2018__________________ 
Signature     Date 

 

 


