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AQIP
Institutional Overview
All information presented in this Systems Portfolio describes our college through the end of Fall
Semester 2008.
An Overview of Institutional Features West Shore Community College (WSCC) is a public, nonprofit,
comprehensive, two-year educational institution that was founded on March 6, 1967. We are an open
admission, commuter campus that enrolls approximately 2,000 students annually. We are located in
Mason County between the cities of Ludington and Manistee and are one of the smallest of Michigan’s 28
community colleges. Our service district includes all of Mason County, most of Manistee County, and
parts of Lake, Newaygo, and Oceana counties. Our 360-acre rural campus offers extraordinary natural
diversity including a trout stream, pond, wetlands, and upland fields and forests.
Over the past year we have revisited our vision, mission, and core values as part of our strategic plan
revision process, and we have developed a new strategic plan with six strategic goals and strategies for
their accomplishment. This strategic planning initiative, which began in the fall of 2007 and concluded
during fall semester 2008, included a revision of our strategic plan, mission, core values, and teams. Our
teams will begin working on our revised set of goals during spring semester of 2009. Our vision, mission,
and core values statements appear in the following three figures:
Figure Oa

Our Vision
Our vision is to be one of the premier community colleges in America, driven by a passion for:
assuring student success; serving our entire community; and pursuing greatness.

Figure Ob

Our Mission
West Shore Community College’s mission is to make our community a better place
in which to learn, live, work, and prosper.

Figure Oc

Our Core Valuess
West Shore Community College values people first.
As we pursue greatness, we are guided by these values:

LEARNING
Creating opportunities for gaining core abilities, workplace skills, and lifelong personal growth.
INTEGRITY
Honoring our commitments and promises with openness and mutual respect.
EXCELLENCE
Striving for greatness through a positive attitude and continuous improvement.
INCLUSIVENESS
Building community through teamwork, collaboration, and outreach.
CREATIVITY
Opening our minds and the minds of our students to infinite possibilities.
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Our campus includes the following six primary buildings that are situated in an attractively landscaped
setting:
o
o
o
o
o
o
o

Administrative and Conference Building: This newly remodeled facility houses our administrative
offices, business office, human resources, catering service, information technology, Tech Prep
Hospitality Program, and conference facilities.
Arts and Sciences Center: This facility houses our theater, interactive television (ITV) room,
science labs, faculty offices, and classrooms.
Schoenherr Campus Center: A new facility as of January 2008 that houses our Library, Learning
and Testing Center, Faculty Innovation Center, Media Services, STaRS tutoring and special
needs program, Women’s Resource Center, Student Services, bookstore, and the campus café.
West Shore Community Ice Arena: This facility includes a regulation National Hockey League ice
surface, seating for 320 spectators, pro shop, concession, locker rooms, and skate rental area.
Facilities Maintenance and Automotive Technology Building: This shared facility houses our
maintenance offices and the Tech-Prep Automotive Technology Program.
Recreation Center: This facility houses our gymnasium, pool, Wellness Center, fine and
performing arts faculty, labs, and classrooms.
Technology Center: This facility houses our business, technology, allied health, law enforcement,
Tech-Prep programs, computer labs, faculty offices, and classrooms.

Our new Schoenherr Campus Center has centralized student support services and has become the
center of student activity and student learning support. It has added a dimension to our college that can
best be summed up in this quote from one of our students, “West Shore really feels like a college now.”
Prior to the new Center our campus consisted of buildings of similar stature some distance apart; we
lacked a front door. This facility, situated between our administrative and instructional buildings, is the
hub that provides a geographic, visual, and intellectual connection for all facilities.
We have a new and enhanced satellite campus in Manistee County, the WSCC Manistee County
Education Center. This shared facility, located at West Shore Medical Center, includes two general
classrooms, a science lab room, computer lab, tutoring room, and an office. This facility was developed
in collaboration with the medical center, and it provides off-campus learning opportunities for students in
the northern reaches of our district. Additionally, our Law Enforcement Program has a new off-campus
range building that was completed in partnership with the Fin and Feather Club of Mason County, a local
conservation/sportsman’s club. The facility includes a classroom, covered firing line, and a secure
storage area.
At the present there are over 250 computer workstations for student use on our main campus with
wireless access and workspace for notebook computer users. Besides students, our computer resources
also support business and industry training and community organizations.
We are presently underwriting the operational costs of a free-of-charge bus service for students from our
three largest in-district communities to encourage more students to pursue an education. The service is
also available to nonstudents using college facilities. Transportation is provided by city and county
transportation and transit authorities.
We have developed particularly close relationships with area school districts, both at the Intermediate
School District (ISD) and individual district levels. Our Tech-Prep Partnership with Mason-Lake
Intermediate School District helps high school students focus on career choices and provides the
necessary preparation for successful entry into the job market and/or to articulate into our programs.
Mason-Lake ISD houses its Tech Prep offices and over 80 percent of its classes on our campus. We
collaborate with local school districts to sponsor events like the annual High School Quiz Bowl which
fosters academic competition among the area’s 14 schools, and a series of camps including rocketry,
computer, soccer, hockey, and high school football. We also work with area intermediate school districts
each summer to offer a “College for Kids” program, and our art department hosts an annual regional high
school art competition and exhibit.
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Our work with business and industry enables us to offer specialized training programs in many
occupational fields. In 2005 we received a grant from the U.S. Department of Labor to work in
coordination with Michigan Works One-stop Centers, local chambers of commerce, and local economic
development organizations to implement a career training program. This grant positioned us to help
individuals develop skills to succeed in the globalizing economic landscape. The grant funds training in
basic and occupational skills as well as customized training in a variety of fields for area workers and the
unemployed.
We are represented in many local agencies like the Mason County Growth Alliance, Manistee Alliance for
Economic Success, and area chambers of commerce. Some partnerships involve the work of our college
foundation whose accomplishments include raising over $3 million for a community ice arena and, at the
present, our foundation is focused on raising $6.5 million that will fund three endowment projects that will
provide scholarships to college students, dual enrollment students, and will fund economic development
initiatives. The foundation also subsidizes our Cultural and Performing Arts Program. Our presence in
the business community is also augmented by numerous internships and apprenticeships developed for
our students.
We are organized into four campus divisions: Administrative Services, Arts and Sciences, Student
Services, and Workforce Development. Our campus team system consists of core teams that are
represented on our Strategic Planning Team (SPT) by team chairs. The President’s Leadership Team
(PLT) includes the president, two of the president’s staff, and the four division vice presidents. Vice
presidents are also SPT members.
Context Items Related to the Nine AQIP Categories
1. Goals for student learning and shaping our academic climate, our key credit and noncredit instructional
programs, and our educational systems, services, and technologies that support them. Our philosophy of
general education is described in our college catalog (Figure 1a).
Figure 1a
Statement of General Education
A general education is applicable to all students, no matter what their career
and personal ambitions may be. It is the process by which students develop
an understanding and appreciation of themselves and of various social,
cultural, technological, and scientific developments in the world in which
they live. A general education may also be viewed as the process by which
students acquire the core knowledge and fundamental skills to become lifelong learners. An educated person has the ability to apply creatively and
effectively this core knowledge to every aspect of life. A life-long learner is
able to both update this core knowledge and develop individual potential in
an ever-changing environment. General education, therefore, provides the
framework essential to the survival and success of our society.
Key elements of our general education philosophy are distributed among the five categories of courses
required for an associate’s degree. Students must complete a specified number of semester hours in
each area to meet the requirements for an Associate of Arts, Associate of Science, Associate of Applied
Arts and Sciences degree, or Associate of General Studies degree. Required courses vary among
degree programs. Our five discipline-specific course categories have learning goals related to the
specific academic areas that are linked to our general education philosophy.
Our faculty-led Core Abilities Action Project has recently identified five core abilities and is seeking ways
of teaching and assessing these competencies across the curriculum. Another faculty group is
developing a Freshman Experience course component that will be a vehicle for core abilities instruction
and assessment.
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The occupational curriculum has individual goals and outcomes that have been established for each
program. Furthermore, faculty work with employers and professionals on program-specific advisory
committees to create, monitor, and continuously improve occupational programs.
We offer Associate of Arts and Associate of Science transfer programs, Associate of Applied Arts and
Sciences degrees, and One- and Two-Year certificate programs in certain occupational areas. (We refer
to our A.A. and A.S. degrees as “transfer degrees”; however, some students do not elect to transfer and
pursue a baccalaureate degree.) Figure 1b provides an overview of program enrollment for 2007-08.
Figure 1b
Student-Declared Degree Program Enrollment
% Students
Declaring

Program of Study

Transfer (Arts and Sciences)
Occupational
Undeclared

34%
44%
22%

We consider our “key” programs to be nursing, law enforcement, and the transfer program. Delivery
methods for our Nursing program include a number of instructional technologies such as a computerized
IV simulator and with other electronic instruments used in the nursing profession. SimMan, a patient
simulator, was added to provide realistic care scenarios for nursing students. Our Law Enforcement
program uses technology that is currently used in that profession as well as advanced training systems
such as Range 2000 (use of force simulations), Simunition (live firearm training), and the Skidcar
emergency vehicle training system. Other occupational programs also use advanced technologies. For
example, our machine tool program employs a CAD simulator that functions to create 3-D prototypes from
blueprints. We also offer an open-entry/open-exit electronics program that enables students to complete
the program at their own pace.
Our online courses use the Moodle platform. Traditional courses may also use Moodle to provide
lectures, present review materials to help students prepare for exams, and provide students access to
grades. Other courses use faculty-developed Web-based lectures using learning objects from various
Web sources. In addition to traditional mathematics course offerings, we use Academic Systems
Interactive Mathematics to deliver pre algebra, introductory algebra, and intermediate algebra courses.
Students in most online courses are required to attend an initial orientation session. Microsoft
PowerPoint and numerous Internet resources are used as a normal part of classroom instruction.
Technology is used in many courses. Music courses have a recording facility and a MIDI lab with
keyboards and software for music arrangement and composition. Physics and biology laboratories
employ PC-based simulations and scientific experiment devices that collect and analyze data.
Accounting courses are taught in a computerized lab. Our science division has a cadaver lab for
anatomy and physiology course instruction.
Seven computer labs are available to stakeholders and wireless networking is available in several
locations on campus. All of our classrooms are “smart classrooms” and have digital overhead projectors,
a dedicated teacher PC workstation station, and a sound system. Classes that use computers as part of
instruction have computer workstations for each student in class. We also have ample computer lab
space for faculty that require occasional class access to computers. We have an Instructional Innovation
Center where faculty work with the latest computer technology to enhance classroom instruction. Our
interactive television (ITV) room is used as a site for classes and is linked to area high schools and our
Manistee County Education Center. The college library provides access to over 20 on-line research
databases and the Internet through 18 computer workstations.
The Support Tutoring and Resource Services program (STaRS) provides services for special populations
students and other students through offering tutoring, supplemental instruction, counseling, and other
services. Our Learning and Testing Center (LTC) provides skills assessment, supplemental and
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computer-assisted instruction, labs that support developmental and at-risk courses, test proctoring
services, and is a national College-Level Examination Program (CLEP) site. Our Women’s Resource
Center offers students a variety of training and informational opportunities and also coordinates our
student Mentoring Program.
2. Key organizational services provided for students and other external stakeholders and the programs
we operate to achieve them. An overview of our student and administrative support processes appears in
Figure 2a.
Figure 2a
Student and Administrative Support Services
by College Administration Unit
Assessment
PC-Based Learning Support
Testing Services
Academic Services
Student Computer Labs
Library
Distance Learning
Information Technology and Support
Business Office
o Accounting
o Payroll
o Accounts Payable
o Cashier
o Student Accounts
Administrative Services Administrative Division
o Risk Management
o Budgeting
o Facilities Planning and Construction
Information Technology
Facilities Maintenance
Receiving
Human Resources
o Hiring
o Employee Performance Review
o Benefits
Auxiliary Services
o Bookstore Services
o Food Services
o Recreation Services
Academic Advising
Career Planning & Placement
Registration
Financial Aid
Women’s Resource Center
Mentoring
Student Services
Tutoring
Disability Services
Supplemental Instruction
Math and Writing Labs
Personal Counseling
Student Records
Processes for student support link directly to the “assuring student success” element in our vision
statement and to the “learning“ element of our new mission statement. Student support begins with
academic skills assessment, career counseling, and academic advising for new students. Our Women’s
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Resource Center provides counseling, workshops, clothing, books and supplies for in-need students, and
health-related information. Learning support through STaRS and the Learning and Testing Center also
augments student success. Student computer labs enable students to complete course-related
assignments, conduct research on the Internet, complete online courses, and communicate using email
and other Web-based tools. Our tuition payment plan through the Business Office helps students attend
college who may not otherwise be able to do so if they had to pay tuition up front. Campus Information
Technology provides smart classrooms, support for classroom and computer lab technology, maintains
the network infrastructure, and provides administrative mainframe computer resources, all of which
enables student and administrative services to meet the needs of stakeholders.
The WSCC Community Ice Arena, Recreation Center, conference center, and college property meet the
needs of the many stakeholder groups that use our facilities and natural environment for meetings,
receptions, recreational activities, K-12 cross-country track events, nature walks, and other activities. Our
Academy of Life Long Learning (ALLL) offers noncredit educational and enrichment opportunities to
retirees in our district. These above programs and services align with the “serving our entire community”
element of our vision statement as well as the “live, work, and prosper” elements of our mission
statement.
Finally, our Human Resources office develops the hiring and performance review processes through
which we hire exceptional faculty and staff and they work to ensure their continued professional
development. Only faculty and staff who are passionate about learning and community service can move
a college from good to great.
3. Short- and long-term requirements and expectations of the current student and other key stakeholder
groups we serve and primary competitors in serving these groups. The table below indicates how we
categorize the stakeholders we serve to meet their expectations and requirements. In addition to
prospective, new, and returning students, we focus on non-returning students to learn why they left before
completing their educational programs. We also target specific groups of students for services, success
strategies, or further study. Included in these subcategories would be developmental students, special
needs students, and students enrolled in on-line courses. Additional groups targeted for study include
alumni, transfer students, non-traditional students, and other groups based on specific demographic
criteria. Results are used to help us meet student needs through adding or improving programs and
services.
Figure 3a
Our Students and Stakeholder
Categories, Expectations, and Requirements
Prospective Students







Accurate and timely
information
Ease of access to staff
Effective orientation and
advising
Access to assessment
sessions
Ease of application process

New Students













High Schools




Collaboration
Accurate and timely
information

Quality academic advising
Available career planning
resources
Assistance with the use of
technology
Learning support services
Recreational activities
Faculty and staff assistance
Class availability
Ease of registration
Financial aid availability
Excellent instruction
Safe and secure campus

Returning Students








Quality technology resources
Assistance with job
placement
Class availability
Variety of modes of course
instruction delivery
Learning support services
Recreational activities
Faculty and staff assistance
Financial aid availability
Excellent instruction
Safe and secure campus





Affordable education
Safe and secure environment
Student success






Transfer Universities




Collaboration
Access to prospective
students
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Ease of access to staff
Availability of resources






Quality student preparation
for junior and senior level
coursework

Learning support services
Career planning resources
Availability of financial aid





Business, Industry, and Individual
Supporters

Employers
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Collaboration
Availability of training and retraining opportunities
Skilled occupational
graduates
Instructional effectiveness





Recognition of support
On-going communications
from college
Positive institutional image

Community at Large

Recreational opportunities
Cultural arts opportunities
Other enrichment
opportunities
Positive institutional image






We learn the expectations of nonstudent stakeholder groups in various ways. For example, our Director
of Workforce Development works with area employers to identify employer training needs; our Student
Services Division works with transfer universities to ensure articulation and course transfer; our strategic
planning process included surveys of parents of high school juniors and seniors, high school teachers
and administrators, and community members to gain evaluative information and ideas to improve the
college. We also conducted community forums to gain further input from stakeholders as part of the
planning process.
We have little direct competition for in-district students, with one exception. Baker College recruits
students not only from our fringe areas but also from within our district. We compete with other colleges
for students that live in areas between districts, especially Muskegon Community College. We believe
that we have a competitive advantage over larger institutions because of smaller classes and personal
attention, and because we can quickly respond to changes in workforce needs and can efficiently develop
new programs. Other competitive pressures include on-line education providers like the University of
Phoenix and the Michigan Community College Virtual Learning Collaborative (MCCVLC) of which we are
a member.
4. Administrative, faculty, and staff human resources and key factors that determine how we utilize them.
Our college is organized into three employee groups: administrators, faculty, and educational support
staff. Figure 4a provides a breakdown of employees by classification and Figure 4b provides detailed
information on earned degrees for full-time faculty (reporting relationships may be viewed in the
Organizational Flowchart).
Figure 4a
Employees by Classification
Group

Administrators
Faculty
Educational Support
Staff

Full-time

Part-time

34

4

36
28

1
63

Administrators are the only employee group that does not have a bargaining unit. Faculty has a
bargaining unit and is affiliated with the Michigan Education Association (MEA). Figure 4b provides
information on the number of faculty that hold earned doctorate degrees. All employees are organized
within the four college divisions with the exception of the Office of the President. Within our Student
Services and Administrative Services Divisions are departments and offices like Financial Aid and
Advising and Facilities Maintenance and Accounting, respectively. Our instructional divisions, Workforce
Development and Arts and Sciences, include not only faculty divisions but also academic support areas
that provide tutoring, learning support services and technology, and testing services. We organize our
human resources so that we keep our focus on providing excellence in serving students and other
stakeholders.
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Figure 4b
Full-time Faculty
Educational Attainment
Earned Degree

Doctorate Degree
Masters Degree

Number

9
19

Our new Schoenherr Campus Center is designed so students can easily access student support services
in one campus location. This “one-stop shopping” approach helps ensure that students needing services
don’t “fall through the cracks”. Previously, support services were located in three campus buildings and
sometimes students who were referred from one support office to another never arrived to receive help.
However, in the new Center, staff walk students between areas to ensure students receive the needed
assistance. We have developed a collaborative model for the delivery of student support services in the
new campus center and have been charged by the president to provide “astonishing” customer service.
5. Alignment of leadership, decision-making, and communication processes with our mission and values
and the policies and practices of oversight entities, and our legal, ethical, and social responsibilities.
We ensure leadership alignment through three primary means. First, by maintaining communication
between the President’s Leadership Team (PLT), the Strategic Planning Team (SPT), and campus
teams. Second, vice presidents, who not only serve on the PLT and SPT but are members of specific
college teams, act as information conduits to the PLT and the board of trustees. Finally, there is the
annual board review of team progress toward strategic plan goals along with team updates that are
provided throughout the year. College board members also attend the mid-year Team Fair and view the
team display boards that provide information on team activities and accomplishments.
Our decision-making model is team-based. We set the direction of the college through our Strategic
Planning Team. The strategic plan is guided by our vision, mission, and core values; our SPT also
revises these documents periodically. Strategic goals and strategies addressing these goals are
developed by the SPT and assigned to campus teams. College teams establish action plans to work on
the strategies and the plans are submitted to the SPT where they are reviewed to ensure alignment with
vision, mission, and core values. The president has established clear expectations for team chairpersons
which include that chairs “assure that the work of the team remains aligned with the vision, mission, core
values, and the Strategic Plan.” As the strategies assigned to teams are accomplished,
recommendations are submitted to the SPT; and the recommendations are reviewed and forwarded to
the President’s Leadership Team for review and approval. Recommendations that require board
approval are presented to the board. Upon approval, recommendations are prioritized and forwarded to
the appropriate organizational area for implementation. Accomplishments, as well as periodic updates on
the progress of teams on assigned strategies, are communicated through annual team reports, the Team
Fair, spring semester in-services events, pre-board meetings, faculty retreats, divisional meetings, and
through the campus intranet.
Our core values provide a foundation for ethical practices by all employees; and our new employee
orientation addresses such issues as cooperation, teamwork, empowerment, and ethical practices.
College departments, work teams, divisions, offices, and individuals may also be assigned strategies
leading to strategic goal accomplishment; and their work is also monitored by the Strategic Planning
Team and the president. A thorough review and revision of the Strategic Plan along with our vision,
mission, and core values was completed during fall semester 2008.
Because student success and serving our entire community are also parts of our vision, they are
incorporated in our strategic plan. The directions chosen by the Strategic Planning Team also take into
account student and stakeholder needs and expectations. Our strategic plan is aligned with AQIP’s nine
categories.
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6. Alignment of our key administrative support goals with mission and values and what services, facilities,
and equipment we provide to achieve these goals. An overview of our student and administrative support
processes appears in Figure 6a.
Figure 6a

Key Support Processes
Student Support Processes
Basic Skills Assessment
Academic Advising
Registration
Financial Aid
Tutoring and Supplemental Instruction
Disability Services
Student Computer Labs
Women’s Resource Center (WRC)
PC-Based Learning Support
Instructional Information Technology and Support
Testing Services
Mentoring
Library
Career Planning & Placement

Administrative Support Processes
Capital Budgeting
Hiring New Employees
Employee Performance Review
Facilities Master Plan
College Foundation
Auxiliary Services
Business Office Services
Administrative Computing Services
Information Technology
Facilities Maintenance
Receiving
Marketing and Public Relations
Grant Writing
Campus Safety

Student support areas strive to provide astonishing services and work collaboratively to connect students
with services. Our Student Success Team adapted our service philosophy for the Campus Center by
adding values and actions to strive for in providing support services for students (see Figure 6b).
Figure 6b

WSCC Service Philosophy
Educational excellence and service excellence are the highest priorities at West Shore Community
College. Since our pride comes from your success, we are committed to providing instruction consistent
with quality educational standards and to providing services beyond what is expected to our students, to
members of the community, and to each other.
We will demonstrate this philosophy through:
Positive Attitudes - We value positive, caring, enthusiastic attitudes. We will strive to make all
interactions with students, colleagues, and our community respectful and professional. We are here
because we care.
Collaborative Relationships - We value the diverse skills and knowledge that each individual
contributes to our work environment. We will strive to create an atmosphere where individuals can freely
share and collaborate. We are here to help each other.
Service Excellence - We value exceptional service. We will strive to provide services that will meet
the needs of all of our stakeholders. We are here to serve.
Administrative support areas provide support for student learning more directly through some processes
like information technology and less directly through others like food services, accounting services related
to financial aid, and the campus bookstore. Other services provide infrastructure that keeps the entire
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organization operational (i.e., facilities maintenance, shipping and receiving, budgeting, etc.). All support
service areas on campus strive to fulfill the college vision and mission.
7. Determining data and information we collect and distribute and the information resources and
technologies that govern how we manage and use data. We presently lack a centralized approach for
data collection, analysis, and dissemination of results. Our institutional research director recently left for
another position and we have reverted to the method we used for many years wherein campus offices,
departments, divisions, and teams determine data needs and develop methods for data collection and
analysis. If data are required beyond what can be accessed or collected by these areas, our Director of
Information Systems will access the college mainframe system to create the specified reports. Our
Institutional Effectiveness Team promotes the use of quality tools and continuous quality improvement
methods on campus and provides leadership for planning data collection and making improvements using
the PDSA (plan, do, study, act) cycle by working with campus areas. At the present, models for
institutional research are being discussed relative to present budget considerations. The newly revised
Strategic Plan includes a goal concerned with building an evidence-based culture. This goal and
supporting strategies will be assigned to campus teams in spring semester 2009. An action step will
undoubtedly include developing a sound method to accomplish institutional research. A potential solution
might be the creation of a campus team that would conduct specific research projects and provide
expertise to organizational units in conducting research (i.e., the use of sound research methods,
analysis, quality tools, and the PDSA improvement cycle). As we work toward building an evidencebased culture it will be crucial to insure that all parts of the college are assessing processes regularly and
using results to implement improvements. We will also develop a mechanism that will provide a
perspective on continuous quality improvement across campus to enable us to assess progress toward
achieving our goal of an evidence-based culture.
8. Key commitments, constraints, challenges, and opportunities with which we align our organization’s
short- and long-term plans and strategies. Our revised strategic plan includes short and long term
strategies that were developed using a broad array of results collected in the strategic planning process.
Community members, business and industry leaders, parents of high school juniors and seniors, high
school teachers, counselors, and principals all gave input through surveys and/or focus groups. A SWOT
(strengths, weaknesses, opportunities, and threats) analysis was used to identify key constraints and
challenges which include the Michigan and local economy and rising unemployment rates in our district
due to plant closings; a local shift from industry to retail and tourism development; state operational
funding cuts; declining property values that result in less revenue; high transportation costs for students;
and dropping K-12 enrollment. Also as part of the planning process, the SPT identified six opportunity
areas and by using gap analysis the team compiled a list of items to address these opportunities.
Key commitments include the creation of specialized training programs through our Workforce
Development Division to retrain the unemployed; funding of the free-of-charge bus service to campus
from local communities; offering needed courses and programs to students in the northern part of our
district through the WSCC Manistee County Education Center; attracting a greater percentage of area
high school graduates through improving the image of the college by developing programs, activities, and
facilities that appeal to students. Our ten-year capital millage continues to provide the funding for capital
projects; and we hope to secure state funding for a remodeling project for our aging Arts and Sciences
Center beginning in 2009. The millage and state funding have enabled us to build and remodel facilities
that are debt free.
The development of our new strategic plan included a very comprehensive analysis of results using
effective analysis tools. Our strategic goals are now aligned with our environment and stakeholders
needs, and our strategic plan has positioned us to efficiently and effectively move the college ahead.
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9. Key partnerships and collaborations, external and internal, that contribute to our effectiveness. Our
key collaborative relationships are outlined in the following figure:
Figure 9a

Key Collaborative Relationships
Stakeholder
Intermediate School
Districts and Area K-12
Schools

Michigan Community
Colleges

Regional Senior
Colleges/Universities
Regional Graduate
Schools
Local Government
Area Business and
Industry
Regional Economic
Development and
Chambers of Commerce
West Shore Medical
Center
Michigan Works – West
Central and the
Northwest Council of
Governments
Non-profit Organizations
(Red Cross, United Way,
Habitat for Humanity)

Type




















Mason-Lake ISD Tech-Prep Partnership
College for Kids
Quiz Bowl
Dual Enrollment
MCCA (Michigan Community College Association)
Articulation
MCCVLC (MI Community College Virtual Learning Collaborative)
MiTQIP
Articulation
Bachelor’s degree programs
3 + 1 programs
Use of campus facilities for upper division courses
Courses offered on campus
Master’s degree programs
Projects including a regional sewer system and community ice arena
Occupational training
Student internships
Advisory committees



Attraction and retention of employers



WSCC Manistee County Education Center



Job training and retraining





Volunteerism
Donations by staff
Providing campus facilities

Chief among our K-12 relationships is our Technical Preparation Partnership with Mason-Lake ISD. This
partnership is designed to bring into focus the relationship between education and employment. The
program provides high school students with the opportunity to gain college credit by enrolling in one of
approximately a dozen occupational programs.
Our new partnership with West Shore Medical Center has brought about the WSCC Manistee County
Education Center, which we share with the hospital. This 7,600 square foot addition to the front of the
existing hospital enables us to offer courses to students in the northern part of our district.
We collaborate with two community colleges and with regional senior colleges and universities to provide
students with prerequisite courses to enter specialized associate degree programs or for transfer into
baccalaureate programs. We also work with senior institutions to offer upper division and graduate
courses on our campus as well as bachelor’s degree programs in Elementary Education, Early Childhood
Education, and Business Management. We offer a 3+1 bachelor’s degree program in Forensic Chemistry
through Lake Superior State University.
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We participate in the Michigan Community College Virtual Learning Collaborative (MCCVLC) and offer
on-line courses and degree programs. Our involvement in the Michigan Total Quality Improvement
Project (MiTQIP) is enabling us to compare institutional and program success data with other colleges.
Our collaborative work with other educational institutions, both K-12 and colleges and universities, helps
us improve our educational services and student learning.
Our work with local business and industry results in professionals participating in program advisory
committees that are crucial to the success and development of our occupational programs. Advisory
committees ensure the efficacy of our programs in the preparation of our graduates for employment.
It is important to note that collaborative relationships do not influence our institutional direction. Instead,
collaboration helps us achieve our mission, which moves us toward our vision.
In the Category Nine section of this Systems Portfolio we described processes, results, and
improvements in significant depth with the exception of 9P4. We simply follow a preferred vendor
protocol relative to the organizations that provide materials and services that are regular operating
expenditures. We follow a bidding process for large capital material and service expenditures.
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AQIP Category One
Helping Students Learn
1P1 Determining Common or Shared
Objectives for Learning for Degree-Seeking
Students Our general education learning goals
for the Associate of Arts and the Associate of
Science degrees were developed by arts and
sciences faculty during a special retreat a
number of years ago. These goals articulate
general learning objectives for communications,
humanities and fine arts, social sciences,
mathematics and science, and elective courses.
For example, the goal for Category 1,
Communications, is: “To read, write, listen,
speak, and think competently.” Courses in this
category align with this objective and students
are required to complete a specified number of
credits from the category.
In spring semester 2007, we began a new
initiative to further refine learning competencies.
The Core Abilities Team, which included faculty
from both Arts and Sciences and Workforce
Development divisions, began discussing the
development of a set of core abilities or
competencies that could be assessed across the
curriculum. The goal that emerged was to
develop and implement a set of knowledge and
skills that would ideally be common to all
graduates. These abilities would represent
cross-disciplinary competencies aimed at
helping students become engaged citizens,
valued employees, and life-long learners. These
core abilities would function as a set of
objectives that reach across disciplines and that
could be implemented in any course. Finally,
assessment methods would be developed to
measure the degree to which students develop
core abilities. The Core Abilities Project was
declared as an AQIP Action Project in fall
semester 2007. This project is a priority
because we desire to help students develop in
critical areas that will translate to enrichment
and success throughout their lifetimes, and to
demonstrate the efficacy of a two-year degree in
adding value to the lives of students.
We have completed the first phase of the project
and have established a set of core abilities
which are described in Figure 1h. We are
presently in phase two wherein we are applying
core abilities in selected classes via modification
of discipline-specific lesson plans, engaging
students in cross-disciplinary exercises, and
developing learning communities. The third and
final phase, which is to be completed by fall

semester 2010, involves the development and
implementation of a method of assessing
outcomes for the project.
In our occupational programs, division faculty
establish learning objectives. They do so with
the help of advisory teams that include faculty,
professionals in the field, and employers to
ensure that programs meet the needs of the
workforce. (We use the term “division” for our
two major instructional divisions--Arts and
Sciences Division and Workforce Development
Division--and the same term is used for divisions
within those large divisions as with our
Communications Division and Business
Division.)
1P2 Determining Specific Program Learning
Objectives Learning objectives that are specific
to particular programs are developed within
divisions. For occupational programs, the
division establishes overall objectives working in
conjunction with the Vice President of Workforce
Development and with advisory teams
consisting of employers and/or professionals in
the given field. This creates a connection
between learning in a specific program and its
application in the professional world, and it
matches program content with workforce needs.
Programs like Law Enforcement, Nursing, and
Early Childhood Development are developed
relative to specific state guidelines regarding
instructional content, related experience outside
the classroom, and state licensure
examinations.
In the arts and sciences division, there is one
program, the transfer program. However, there
are two emphases in the Associate of Science
degree, one in chemistry and the other in
engineering, physics, or computer science, that
were created within the math/science division.
Hence, faculty within a specific division
determine learning objectives as well as
curricular content. Some programs, like Early
Childhood Education and Child Care and
General Studies, are applied associate degrees
within the occupational division but include many
arts and sciences division courses. In this case,
faculty from both instructional divisions work
together to determine and establish program
learning objectives and the curriculum.
1P3 Designing New and Responsive
Academic Programming Our institution is
committed to the perpetual exploration of
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effective teaching. In our Arts and Sciences
Division, it is part of “Big Question” types of
events, part of our learning community courses,
part of our online course development
discussions, part of our First Year Experience
course pilot, and it is part of our Core Abilities
project. It is also evidenced in academy projects
like the pedagogy course for adjunct faculty that
was taught by one of our faculty during fall
semester 2007. Adjunct faculty who completed
this course also received graduate credit
through Ferris State University, and they
received a pay increase. This course will be
offered again during spring semester 2009. We
do not attempt a discrete definition of responsive
academic programming, but rather the continual
exploration of effective teaching is expected and
this results in excellence in our programs and
learning. The fact that faculty put the above
projects in their annual professional
development plans is evidence of this.
Advisory teams are instrumental in the design
and improvement of our occupational programs.
These teams are comprised of faculty,
administrators, and professionals in the field
who give input regarding lab components,
internships, experiences, and other means of
providing learning opportunities outside the
classroom; and they aid in identifying new
courses and training needs. Occupational
programs are required to complete an extensive
Program Review in Occupational Education
(PROE) report that involves surveying students,
instructors, and advisory committee members
every five years. Information gleaned from this
review process is used to determine how well
programs are performing and how they may be
improved.
Moodle, our chosen platform for the delivery of
online courses, is also used by faculty in
traditional courses to reinforce and enhance the
classroom learning experience. Faculty have
designed and improved learning community
courses, linked courses, and hybrid courses that
are a blend of online and traditional formats.
Arts and Sciences faculty are currently working
on “The Three Mountains” learning community
that will be offered in spring semester 2009.
This learning community course is taught by
three professors and combines a literature, a
philosophy, and a psychology course. It uses
traditional and online delivery methods. We
have offered a learning community that paired

an Arts and Sciences communications course
with an occupational course in law enforcement.
Faculty leadership has resulted in the
development and/or use of new and emerging
technologies for instruction and learning. These
exciting improvements to the teaching and
learning process are cited in 1i1
Our programs are also designed with articulation
and transfer in mind to ensure that our students
are adequately prepared to transfer to the
primary four-year institutions in our region.
Our Teaching and Learning Team is responsible
for looking creatively at changes which directly
improve learning and the effectiveness of the
teaching process. This team addresses
strategies that support the accomplishment of
the first goal in our Strategic Plan, Optimize
Access, Learning and Success. Strategies
assigned to this team include strategy 1.3:
Measure and improve the quality of learning and
its impact on the student.
All new courses, programs, and changes to
existing programs must be approved by our
Curriculum and Academic Policy Team (CAPT).
The CAPT is comprised of instructional division
chairs and representatives from student
services. (The course approval process
requires the submission of a course approval
form consisting of a course description, a list of
prerequisites if applicable, the number of credit
hours, transferability, and other information. In
addition, the form requires the documentation of
14 conditions established by the instructional
vice presidents and the chairperson of the
instructional division submitting a new course or
program for team review and approval. These
conditions include advisory committee approval
for occupational courses, transferability, course
goal statements and objectives, teaching
strategies, and other information.)
1P4 Designing Responsive Academic
Programming and Balancing Market Issues
With Student Learning Goals and Career
Needs All new courses and programs must be
approved by our Curriculum and Academic
Policy Team using the course approval process
described above.
Examples of responsive academic programming
include the development of a Paraprofessional
A.A.A.S. occupational degree program. Area K-
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12 teacher aides needed to upgrade their
credentials to meet the educational
requirements of the No Child Left Behind Act of
2001. We responded quickly with a new
associate’s degree program. Additionally, we
created the following new programs in the
medical field to meet the increasing need for
more highly trained medical personnel in our
service area:
 One Year Certificate – Medical Office
Assisting
 One Year Certificate – Medical Office
Biller/Coder
 A.A.A.S. – Medical Office Information
Systems
We have added technical courses, programs,
and training equipment in many fields including
electrical/electronics, production, mechanical,
pumps, and robotics. Pneumatics, hydraulics,
and piping courses were added for 2008-09 to
meet the training needs of our local businesses
and industries. We will add courses in
computer-aided design, computer-aided
manufacturing, and rapid part prototyping for
2009-10. By coupling these courses with
welding, machine tool, and manufacturing
courses we will be able to provide better training
for our largest economic sector, manufacturing.
We are currently planning to offer training in
alternative energy. The above programs use an
open-entry/open-exit (OE/OE) format which
meets the need for flexibility in learning for area
employers and employees.
Our education program has been developed in
direct response to student needs. We added a
faculty position to develop a teacher education
program because many of our transferring
students were entering teaching programs at
four-year institutions. As a result, articulation
with schools of education at transfer universities
was streamlined so that our students are no
longer behind in coursework when they transfer.
Additionally, a Bachelor of Science program in
Elementary Education was brought to campus
because many of our students have families
and/or work which preclude travel to distant
universities to complete teaching programs.
Plans are currently being finalized to offer a
Bachelor of Science program in Early Childhood
Education beginning spring semester 2009.
This degree offering is in response to new state
requirements that lead teachers in the Head
Start program possess a four-year degree. Both

Bachelor of Science programs are offered in
collaboration with Ferris State University.
1P5 Determining the Preparation Required
for Students for Specific Curricula,
Programs, Courses, and Learning Our opendoor admissions policy necessitates the need for
new student assessment and mandatory
placement in developmental courses. We have
used both ACT and ASSET assessment scores
since 1985 for this purpose. Assessment scores
and placement requirements are monitored and
reviewed annually by our At-Risk Student Team,
a sub-team reporting to the Student Success
Team. Enrollment in English Composition I and
mathematics courses above Pre Algebra are
restricted to students who score above a
minimum level on ACT or ASSET. Course
prerequisites are determined and established at
the division level in Arts and Sciences and
Workforce Development divisions.
In occupational programs, prerequisites to
courses and programs are established by
divisions. A program like nursing has a list of
prerequisite courses that must be completed
with minimum grade requirements prior to
admission into that program. This list of
prerequisite courses includes Introduction to
Chemistry which has a mathematics prerequisite
of Introductory Algebra. Our Police Certification
Program requires first-year students to pass a
fitness test as a prerequisite to a course in that
program. Prior to beginning the second year
students must meet all of the state standards for
police officers and complete a board interview, a
reading/writing test, and must pass a medical
exam to meet specific physical standards. Our
Early Childhood Education program requires
students to have a TB test, be certified in CPR
and first aid, and have Childhood Protective
Services clearance.
1P6 Communicating to Students the
Required Preparation, Learning, and
Development Objectives for Specific
Programs, Courses, Degrees, or Credentials
This is accomplished primarily through our
Student Services Division. Our Director of
Admissions visits area high schools twice each
year and provides information to prospective
students. In addition, in both junior and senior
high schools, our admissions director delivers a
presentation titled "How to Choose a College,"
which includes information on attending college,
preparation, and college and faculty
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expectations. Brochures and other
correspondence, an online orientation,
information provided on the college website, and
pre-enrollment advising are other ways we
provide information to prospective students.
Upon enrollment, students who have not
completed the ACT attend an ASSET session
where information is presented regarding basic
skills requirements and course placement
policies. Academic advisors meet individually
with all new students to explain assessment
results and assist students with program and
course selection.
Our Student Services and Women’s Resource
Center counselors conduct student success
workshops at the beginning of each semester
covering topics relating to college and faculty
expectations, student success, and student
support services. These workshops are optional
and are targeted at our new student population.
Our at-risk counselor conducts a student
success presentation in developmental courses
each semester.
Our college catalog is an additional resource
that provides information on college
expectations, policies, programs, prerequisites,
and other related topics. Our Schedule of
Classes publication provides detailed
information on courses, the application and
enrollment process, and includes the semester
course schedule. Course information is
available on faculty Web pages, including the
course syllabi for most courses. These
resources are available to both prospective and
current students.
1P7 Helping Students Select Programs of
Study That Match Their Needs, Interests, and
Abilities We help students select programs
through assessment, advising, and career
counseling. New students enrolling full time or
enrolling in English Composition I or a
mathematics course above Pre Algebra must
submit ACT scores or complete the ASSET
Skills Inventory for course placement.
Assessment scores determine placement in
English, reading, and mathematics courses; and
placement in developmental courses is
mandatory. Students with low ACT scores have
the option of completing ASSET to improve
course placement. ACT assessments used are
English, Reading, and Mathematics. ASSET
Writing Skills, Reading Skills, and Numerical
Skills are used to assess the basic skills of

entering students. Students desiring placement
in higher math courses complete the Elementary
Algebra, Intermediate Algebra, or the College
Algebra assessment depending on placement
goal and math background. Assessment scores
and course placement for ACT and ASSET
(forms D2 and E2), are detailed in Figure 1a.
Figure 1a

Placement Score Requirements
ACT and ASSET
Writing Skills

ACT
0-15

ASSET
0-40

16+

41+

0-15

0-39

17+

44-53

0-15
1618

0-37
38+

1920

43+

2122
23+

Course Placement
Intro. to College Writing
(CENG 051)
English Composition I (CENG
111)
Reading Skills

Intro. to College Reading
(CENG 052)
English Composition I (CENG
111)

Numerical Skills

Pre Algebra (MMTH 051)
Introductory Algebra
(MMTH120); Math for
Elementary Teachers (MMT
126); Technical Math (TMTH
113); Business Math (BBUS
101)

Advanced Mathematics Skills

Elem.
Algebra
41+
Inter.
Algebra

40+

College
Algebra

Intermediate Algebra (MMTH
121); Introduction to Statistics
(MMTH 123)
College Algebra (MMTH 151);
Analytic Trigonometry (MMTH
122)
Analytic Geometry and
Calculus (MMTH 222)

Advisors use assessment scores to help
students select first semester courses, and they
assist students with building class schedules
and completing online registration. Students
may ask for additional help from advisors in
setting educational and career goals, in
selecting and planning a program of study, and
in course transfer. It is challenging to match
student abilities with programs. Our assessment
program identifies students in need of
remediation, but it does not provide further
evidence of ability. We rely on our advisors to
work with students to help in the selection of
programs of interest that may also align with a
student’s abilities. We use the Strong Interest
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Inventory, Meyers-Briggs Type Indicator,
Campbell Interests and Skills Survey, SIGI
(Educational and Career Planning Software),
MOIS (Michigan Occupational Information
System), and the Career Explorer Program to
help students select a career goal and an
educational program.

or seeking the help they need. Faculty
members frequently work one-on-one or with
small groups of students before and after class
and during scheduled office hours.

Our tutoring program staff in STaRS (Support,
Tutoring and Resource Services) provides
additional counseling services for students who
are receiving services from this program.
STaRS staff utilizes a number of tools to help
students including the Career Finder
Questionnaire, the Learning and Study
Strategies Inventory (LASSI), educational
development plans, and Brainworks learning
styles software. These services help students
select careers, improve study habits, and adjust
study strategies to learning styles.

1P9 Detecting and Addressing Differences in
Students’ Learning Styles We do not have a
standardized method with which we assess and
address students’ learning styles across the
curriculum. However, faculty do address
learning styles in their courses. For example,
one faculty member has developed a pedagogy
based on learning styles theory that uses varied
delivery approaches and teaching strategies to
engage learning styles strengths. Another
assesses learning styles in class and provides
students with effective ways to meet individual
learning needs. This professor also composes
class groups based on learning styles and
results from the Meyers-Briggs Personality
Inventory so that students in each group can
benefit from others who learn differently.

1P8 Helping the Underprepared Student
Supportive services and programs are available
to help underprepared students. Our Student
Success Team and At-Risk Student Team
assess the efficacy of these programs and
services and implements improvements. Our
STaRS program provides tutorial support and
help for students with special needs. Individual
tutoring, group tutoring, drop-in help labs, study
skills counseling, and the use of software and
hardware technology are provided for student
support. The Learning and Testing Center
(LTC) works closely with STaRS to offer help
labs, workshops, and computer-assisted
learning that support both developmental and
college courses. Many developmental writing
and reading courses are actually taught in
classrooms within the LTC.

Some faculty members do use inventories to
assess learning styles. While other faculty may
not assess learning styles, they employ a variety
of instructional approaches to address the
various learning styles they know are in the
typical class. This is done by varying teaching
style, combining lecture with PowerPoint slides,
and using class discussion. Other approaches
include incorporating music, visuals, examples
from popular culture, YouTube videos, SLoodle
(integration of Second Life and Moodle),
Facebook, Twitter (microblogging), and other
supplemental material. Faculty are also
planning to use cloud computing where students
will upload papers to Google Docs for English
Composition II beginning in spring semester
2009.

Our Women’s Resource Center (WRC) provides
services to help students achieve success
including the administration of the Mentoring
Program which focuses on students that place in
developmental courses. Additionally, the WRC
provides counseling and workshops. With the
construction of our new Schoenherr Campus
Center and the inclusion of all student support
services in one location, student support areas
now collaborate to provide support services for
underprepared students. Support services staff
will frequently walk students to the necessary
support service area and provide an introduction
to the person who can provide the needed
assistance. This precludes students not finding

The STaRS program assesses student learning
styles and uses the results to develop strategies
to help students succeed. For example, a
student was referred to STaRS during the fall
semester of 2008. She later reported to her
professor that after some testing, STaRS staff
helped her get the course text on audio CD and
that by listening to the text her retention of the
material improved significantly.
For online courses, we are considering adopting
READI (Readiness for Education at a Distance
Indicator) to assess students interested in
enrolling in online courses. Results from this
assessment indicate the degree to which a
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prospective online student possesses attributes,
skills, and knowledge that will contribute to
success an online course. This will enable
advisors to identify students who lack the
prerequisite skills and attributes necessary for
online courses and to advise them accordingly.
We use Academic Systems mathematics
software to deliver mathematics courses in the
OE/OE format. This method of delivery enables
students to complete courses on their own timetable and accommodates students who prefer
this type of learning experience. Students may
work off campus or attend a class held in a
computer-equipped classroom where a
mathematics instructor is available to provide
learning support.
1P10 Addressing the Special Needs of
Student Subgroups Students’ special needs
are addressed through our special needs
program in STaRS. STaRS provides adaptive
software and other technologies aimed at
helping students with disabilities. Additionally,
STaRS provides note takers, test readers,
enlarged textbooks, and other services for
students with special needs.
We are a rural, commuter campus that does not
offer student housing. We presently underwrite
the operational costs of a free-of-charge bus
service for students from three in-district
communities to encourage more students to
pursue an education without concern for
transportation and fuel cost. The service is also
available to nonstudents using college facilities.
Transportation is provided by city and county
transportation and transit authorities.
Our Academy of Life-Long Learning (ALLL),
which began during 2007-08, provides learning
opportunities for area senior citizens who are
age 55 or over. Courses and activities are
offered for enrichment only and are taught by
volunteers, professionals, or hobbyists in various
locations. Tuition costs are modestly priced to
cover the cost of providing a particular course.
A quarterly newsletter that provides information
about courses, activities, and fees is mailed to
potential attendees. We do provide free tuition
for seniors (60 years of age or older) who enroll
in regular college courses (course fees are not
waived). We also offer community service
classes in Swimnastics, Aquarobics, Zumba,
and other recreational and health-related
activities.

1P11 Defining, Documenting, and
Communicating Our Expectations for
Effective Teaching and Learning in Our
Campus Community Our college vision and
mission provides the foundation for promoting
effective teaching and learning. The Teaching
and Learning Team, a strategic team that is
responsible for the accomplishment of specific
strategic goals relative to teaching and learning,
is an important driver of efforts in this area. This
team is charged with “looking creatively at
changes which directly improve the learning of
our students and the quality and effectiveness of
the teaching process.” Additionally, the faculty
evaluation process requires the submission of
annual faculty professional development plans.
It is through this process that faculty receive
funding to attend conferences to improve
teaching and learning. Faculty also work to
promote effective teaching and learning through
“teaching circles.” Teaching circles employ
mutual class observations, critique, ongoing
peer assessment, and other methods that
promote continuous improvement of teaching
and learning.
1P12 Building an Effective and Efficient
Course Delivery System that Addresses
Students’ Needs and Institutional
Requirements To create an effective and
efficient course delivery system we have
accomplished the following:
 We have created an environment that
encourages innovation and appreciates
ingenuity.
 We have identified and developed solid
course objectives.
 We have provided training in new modes of
course delivery.
 We have supported attendance at national
conferences and encourage faculty to
participate as presenters.
 We have ensured that adequate technology
and technical support is available.
 We have provided incentives in the form of
release time or extra pay for distance
learning courses.
 Our Curriculum and Academic Policy Team
makes sound decisions on new course
proposals.
 Our strategic goals address key issues in
teaching and learning and the Teaching and
Learning Team will develop strategies to
accomplish these goals.
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Our Distance Learning Review Team assures
online course quality through proposal review
and the awarding of development funds for
online courses that meet specific criteria.
Delivery decisions for online courses are based
on student demand, cost of course
development, and the technical proficiency of
the faculty member proposing the course.
Faculty are beginning to use the latest
technologies in the delivery of both online and
traditional courses that cater to the new
generation of students. Some of these
technologies work in conjunction with Moodle
(examples are cited in 1i1).
1P13 Ensuring Our Programs Are Up-To-Date
and Effective As discussed above,
occupational programs have advisory teams that
provide feedback on the currency and
effectiveness of our programs directly from
stakeholders. In addition, Michigan’s Program
Review in Occupational Education (PROE) is
required every five years under the Carl Perkins
Grant guidelines. This review uses information
from students, faculty, and advisory committee
members to ascertain the efficacy of
occupational programs. We completed our
PROE review of occupational courses at the end
of spring semester 2008.
Our Curriculum and Academic Policy Team also
monitors the currency and effectiveness of our
curriculum. This team reviews the curriculum on
a regular basis to ensure that it continues to
meet current and future needs of our students
and community, and it coordinates data and
recommendations from other teams that effect
what programs and curricula are offered.
Course additions and/or deletions from the
curriculum are based on student need and
current workforce and discipline-related trends.
Our Curriculum and Academic Policy Team is
responsible for reviewing changes to the
curriculum and to academic policies to assure
that any changes are in the best interest of
students and the college. Curricular changes
and academic policies that are reviewed by this
team include: course transferability to senior
institutions; compliance with state and federal
legal requirements; and consistency with the
college educational philosophy.
1P14 Changing or Discontinuing Courses
and Programs Our Curriculum and Academic
Policy Team also monitors the currency and
effectiveness of our curriculum. This team

reviews the curriculum on a regular basis to
ensure that it continues to meet the current and
future needs of our students and community,
and it coordinates data and recommendations
from other teams that effect what programs and
curricula are offered.
Occupational program advisory teams provide
feedback on the currency and effectiveness of
our programs directly from stakeholders and
PROE provides information that aids decisionmaking about the need to modify, redirect, or
discontinue a program.
Our At-Risk Student Team monitors the
effectiveness of our developmental course
sequence and the efficacy of these courses in
preparing students for subsequent coursework.
1P15 Determining and Addressing the
Learning Support Needs of Students and
Faculty We determine and address student and
faculty support needs through our support
service areas and through the Student Success
Team and the At-Risk Student Team. Learning
support staff from the Learning and Testing
Center (LTC), STaRS, Student Services,
developmental faculty, and our Coordinator of
Developmental Education/ Communications
Division Chairperson are permanent members of
the Student Success Team. In addition, other
administrators and faculty serve on the team
each year. Our At-Risk Student Team consists
of key individuals that direct support service
areas, and this ad hoc team reports to the
Student Success Team. Both teams provide an
opportunity for administrators, faculty, and
support service area staff to work together to
devise strategies and implement improvements
that foster student success.
Teams periodically conduct surveys to assess
support services and/or determine student
support needs. The Student Success Team
conducts surveys which pertain to students in
general while the At-Risk Student Team
conducts surveys that focus on developmental
students. The latter also collects developmental
student success data each year (developmental
course completion rates, success in subsequent
courses, etc.) and uses results to assess
learning for developmental students. Less
formally, staff from student support service
areas such as STaRS and the LTC work with
faculty members and instructional divisions to
provide and evaluate support for courses and
programs.
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In the college library, our Librarian works with
instructional divisions, faculty, and support
service areas to provide and improve library
services for students. This not only includes
adding appropriate books, journals, databases,
online resources, and other materials but the
Librarian conducts library orientations for
developmental, interpersonal communications,
and technical preparation partnership courses.
Additionally, the Librarian conducts in-class
presentations and workshops for English
composition, business, and education classes,
and provides online demonstrations in English
Composition classes on using the Internet and
library databases for research.
1P16 Aligning Our Co-Curricular
Development Goals With Our Curricular
Learning Objectives We have not established
co-curricular development goals, but we align
various campus events and activities with
general education goals or course learning
objectives when possible. For example,
students in some classes are required to attend
specific cultural arts events. Our Performing
Arts Series is designed with a multi-cultural or
curricular connection and often in partnership
with various college-wide programs, such as the
Book of the Semester, The “Big Question,” the
Women's Resource Center, or the Culture and
Diversity Team. Our “Big Read” and “Big
Question” events were woven in to many college
classes. Students are also encouraged to
submit written works to the annual Dark Matter
campus publication. Students in our
government courses participated in a candidate
forum for the 101st House Senate in spring
semester 2008, and English composition
students completed service learning projects.
Students in our Early Childhood Development
program attended the Michigan Association for
the Education of Young Children (MAEYC)
conference. A major campus event that had
broad participation by students, faculty, and staff
was the educational role-playing game,
Passages. This simulation generated
awareness of the plight of refugees forced to
flee for life and liberty. Our education students
engage in field work in area school classrooms
and in the ISD with special needs students. We
also have internships for all our business
programs.
The WSCC Honors Program provides students
of exceptional ability and motivation with the

opportunity to pursue creative and independent
projects while working closely with individual
faculty members. For example, some students
who are engaged in honor projects donate time
in the STaRS program as peer tutors helping
other students learn. Others may work on
projects in K-12 education, writing projects, or
pursue other interests that align with their
chosen program.
Students participating in the college work study
program find positions on campus that enhance
educational and career goals. For example,
occupational students in computer-related
programs gain experience by working in the
campus computer labs.
Campus clubs that offer co-curricular activities
include the Philosophy Club, PC Gaming Club,
Law Enforcement Club, the Future Business
Leaders of America (Phi Beta Lambda), and our
Alpha Phi Phi chapter of the Phi Theta Kappa
Honors Society. PTK provides students
opportunities for involvement in community
service, scholarships, leadership activities, and
fellowship. Phi Theta Kappa members recently
spearheaded a community clean up day as part
of the national Make a Difference campaign.
Additionally, several campus and community
appreciation activities were organized by student
leaders of Phi Theta Kappa which included
highway clean-up, a campus walk-a-thon and
clean-up, and a canned food drive. PTK
members have also participated in honors
projects and have hosted honors topics
seminars.
Future Business Leaders promotes outreach
and awareness, integrating education with
business. Opportunities are provided for student
development in business fields through
networking with key business leaders, through
attending business conferences, through
discussions of the newest business trends, and
other activities.
The Law Enforcement Club’s mission is to foster
a social and professional environment
compatible with law enforcement job
opportunities. The Club is involved in
community serve activities and advanced
training beyond the basic curriculum.
1P17 Determining if Students Have Met Our
Learning and Development Expectations
Upon Graduation Our occupational programs
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Transfer student readiness for university
coursework is evidenced by performance in
courses that are prerequisite to courses at
senior institutions or through completing an
associate’s degree meeting MACRAO transfer
program guidelines. A student who receives a
“C” or better in any articulated course is
considered ready for upper division courses at
senior institutions accepting the transferred
course.
The Core Abilities Project that was discussed
above will provide an assessment of gains in
key competencies at the end of a student’s
program. For particularly Arts and Sciences
courses, this assessment will provide valueadded evidence of learning and development
gained in our two-year transfer program.

provide more assessment tools. Funding for
training was provided for our lead faculty
member in online instruction to receive Moodle
Teacher Certification. Funding was also
provided for other faculty to complete an online
Moodle certification course.
An example of an assessment method using a
posttest with assessment items linked to specific
course learning objectives appears in Figure 1b.
Results of this type of assessment are ranked
using a Pareto Chart; and the learning
objectives represented by the lowest scoring
assessment items are targeted for improvement.
Figure 1b
Post-test Question % Correct
MGOL 191
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%

use NOCTI, advisory teams, employer follow-up
surveys, and state-sanctioned competency
and/or licensing examinations to assess student
readiness for employment.
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1P18 Designing Our Processes for
Assessing Student Learning Outcomes
assessment differs between Arts and Sciences
courses and Workforce Development courses
and programs. Our current assessment model
for Arts and Sciences focuses on course-level
assessment and employs a variety of facultydeveloped methods including pre and post tests,
post tests only, analysis of a final essay,
evaluation of a presentation, meetings with
students, and surveys. Faculty are beginning to
use the survey feature in Moodle for the
assessment of on-line and traditional courses.
This Moodle feature enables faculty to conduct
assessment in the following areas:
 The quality of the online course experience
(Constructivist On-Line Learning Environment
Survey this is a 24 item survey grouped into six
scales to address the online learning
experience); and
 Learning styles (Attitudes to Thinking and
Learning Survey to assess learning styles
relative to the “connected knower” and “separate
knower” groupings).
Faculty leadership in the use of Moodle has
been excellent as has technology support
through our Arts and Sciences Technician.
Plans are to offer training opportunities to faculty
on the use of Moodle as one dimension of
assessment during spring semester 2009.
Subsequent Moodle releases will increasingly

5

4

Post-test Questions
% Correct

Faculty that use a pre test/post test method
measure the learning gain between the two
assessments as well as the outcomes on the
post test as shown in Figure 1b.
Our developmental courses are assessed
through pre and post tests, student success
rates, and student performance in the next
course in the discipline. Our overall student
outcomes goals for developmental courses are
as follows:
 75% of students will achieve a 2.0 GPA or
better in developmental classes.
 75% of students who pass a developmental
course will pass the specified subsequent
class.
We also administer a developmental course
survey every other fall semester that asks
students about assessment and placement as
well as asking about the efficacy of the course in
improving their basic skills.
Some arts and sciences courses have multiple
sections taught by different faculty. For
assessment, faculty may collaborate to develop
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an outcomes method and criteria for all sections
of a course or may elect to develop their own
methods. Faculty conduct the learning
outcomes assessment and may analyze the
data or forward the data to the Director of
Academic Services for analysis and
interpretation.

engagement in a course. Additionally, course
objectives are included on the evaluation; and
students indicate how well they can perform the
course objectives using five possible responses
ranging from “not at all” to “a great deal.”
Results from the course evaluation complement
other course learning outcomes.

Assessment of core abilities will begin in the
Three Mountains Learning Community that
combines three classes (Introduction to
Psychology, Introduction to Philosophy, and
American Literature courses). Assessment
activities that are being developed will include
student self-assessments on core abilities
wherein each student will self-assess the degree
to which they have demonstrated a level of
competence in specific core abilities. Students
are also assessed on the same core abilities by
faculty and written feedback will be provided to
them through Moodle.

1R1 Measures of Student Learning and
Development Collected and Analyzed
Regularly We regularly collect and analyze the
following general measures:
o Student performance on the ASSET Skills
Inventory and ACT assessment;
o Student placement in developmental
courses;
o Student success in developmental courses;
o Student success in the next course in the
discipline (e.g., subsequent courses);
o Developmental student persistence;
o Student success in specific college courses;
o Course completion rates;
o Course withdrawal rates; and
o Various student success rates by program
or in online versus traditional courses.

Critical thinking, one of the five core abilities, will
be emphasized in the Three Mountains learning
community. Students are to be given a critical
thinking exercise at the beginning of the course
and again at the end. This assessment asks
students to rate the relative importance of
various types of evidence people use in judging
the validity of a claim (intuition, personal
experience, formal logic, empirical evidence,
common sense, etc.). It also explores students’
understanding of scientific processes (science
literacy). Throughout the course, various kinds
of evidence are proposed for competing
arguments within and across disciplines. At the
end of the semester, the same set of questions
is presented again (along with others); and
students and faculty examine the extent to which
students’ beliefs and skills have changed.

We also survey our graduates through the
Graduate and Employment Survey.
1R2 Results of Students’ Learning and
Development Performance Collected and
Analyzed Regularly Assessment and accurate
course placement provides the foundation for
student learning. The ASSET Skills Inventory is
required of all students not submitting ACT
scores. Each year we analyze placement
results for incoming students completing
ASSET. Figure 1c provides the results for the
entering class for the past three fall semesters.

Most occupational programs use NOCTI
(National Occupational Competency Testing
Institute’s Job Ready Occupational Competency
Tests) and the Program Review in Occupational
Education (PROE). However, corrections, law
enforcement, and nursing use results from statesanctioned competency/licensing tests.
Students completing the banking and finance
and computer network services programs are
required to complete an institutionally developed
test.
Our student course evaluation used for all
campus credit courses includes a section for
students to self-assess their level of
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and mathematics with a grade of “C” or better,
were successful in subsequent courses. Results
are shown for three consecutive spring
semesters. (Spring semesters are used
because most students complete developmental
courses during fall semester and enroll in
subsequent courses the spring semester
immediately following.)

Figure 1c
Percent Placed in DEV Courses by ASSET
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Results for placement via ACT have varied
widely from ASSET results. For example,
comparing placement for ACT and ASSET for a
six-year period, 20 percent of students
completing ACT placed in developmental writing
while 55 percent of students completing ASSET
placed in the developmental course. Placement
results in reading using the two instruments
were more comparable with the ACT rate at 84
percent and ASSET at 72 percent. Pre algebra
placement was 87 percent and 50 percent on
the two assessments, respectively.
Results for student success in our
developmental program are shown in Figure 1d.
The figure provides the percentage of students
who completed developmental courses and
earned a minimum grade of “C.”
.
Figure 1d
Developmental Course
Student Success
Fall 2005
Fall 2006
Fall 2007
Course
Intro to
College
86%
76%
78%
Writing
Intro to
College
83%
78%
73%
Reading
Pre Algebra
72%
75%
67%
Introductory
78%
79%
76%
Algebra*
*Introductory Algebra is not a development course but we
typically group it with the developmental course results.

English Comp. I
American National
Government*
Introductory Algebra

Spring
2006

Spring
2007

Spring
2008

69%

77%

85%

76%

67%

100%

60%

80%

59%

*Subsequent to developmental reading.

Introductory Algebra (MMTH 120) is of particular
concern because students must be successful in
this course before they can enroll in math
courses that meet graduation requirements.
Beginning fall semester 2007, our mathematics
requirement for graduation changed from
completion of Intermediate Algebra (MMTH 121)
to completion of Introduction to Statistics (MMTH
123) or College Algebra (MMTH 151).
Previously, the Intermediate Algebra
requirement was waived for transfer program
students who completed two years of high
school algebra, or one year of high school
algebra and one year of geometry with a
minimum grade of “C.”
We also analyze student persistence after
completing developmental coursework. Figure
1f provides results for student persistence to the
second and third semester relative to the grade
earned in a developmental course.
Figure 1f
Developmental Student Persistence
by Grade Earned
Fall 2005
Grade

Our objective for developmental courses is that
students will build the necessary foundational
skills to achieve success in college courses.
Figure 1e shows the percentage of students
who, after completion of developmental writing
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Total student persistence for the two subsequent
semesters for students earning a grade of “C” or
better was 86% and 50%. Results for students
earning a D, F, or W grade were 77% and 45%,
respectively.

creative expression. Levels of competence
have been established for each skill category
and include dormant, emerging, developing, and
thriving. We expect to have results for core
abilities beginning in the fall semester of 2009.

Figure 1g provides the course withdrawal rate in
terms of the unduplicated percentage of
students withdrawing from one or more courses.
Figure 1g

Prior to core abilities we assessed student
success in the four general education categories
and the disciplines in each of these categories.
The results provided academic departments with
an overview of student success. Figure 1i
provides results for the 2006-07 showing the
percentage of students receiving a grade of “C”
or better in the given discipline area.
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Communications

Our Core Abilities Project has established five
core abilities, a definition and set of outcomes
for each, and rubrics for determining skill or
mastery level for each skill category in a given
core ability. The core abilities and their
respective definitions appear in Figure 1h.
Figure 1h
West Shore Community College
Core Abilities

Humanities &
Fine Arts

History &
Philosophy
Social Sciences

Communication: The presentation, comprehension,
and principled exchange of information and meaning.
Critical and Creative Thinking: The disciplined,
active search for meaning, connection, and synthesis
across a range of ideas, information, and contexts.
Professionalism and Information Competence:
Responsible and appropriate behavior, skill level,
information gathering, and problem-solving in the
workplace and in technological applications.
Personal Growth: The ongoing commitment to one’s
personal, emotional, educational, and professional
evolution.
Global and Historical Awareness: An
understanding and appreciation of the interactions
between human beings and political, economic,
social, and ecological systems.

Rubrics used to measure core abilities have
specified skill categories and levels of
competence. For example, communication has
the following skill categories: 1) reading skills, 2)
writing skills, 3) public speaking skills, and 4)

Mathematics &
Sciences

Discipline

Writing and
Speech
Fine Arts Theory,
Survey, and
History
Foreign
Language and
Literature
History, Religion
and Philosophy
Sociology,
History,
Government,
and Psychology
Mathematics
Sciences

%
Success

75.6%
77.7%
76.4%
74.4%
62.5%
62.6%
70.9%

Electives are a fifth category that rounds out the
general education program by requiring students
to complete additional coursework that will
broaden and enhance educational and career
experiences.
Another way we examine student performance
is through analysis of grade distributions. We
may do this in a particular course, for
occupational courses and arts and sciences
courses separately, or for college courses.
Faculty are concerned about grade inflation and
a grade distribution over time for all courses
provides a starting point for analysis and
discussion on this issue. Figure 1j provides
grade distribution results for all courses for three
sets of three contiguous academic years.
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Figure 1j
Grade Distributions: Comparison of Three
Sets of Academic Years for All Courses
Grade

A
B
C
D
F
W

1998-99
through
2000-01

35.7%
27.7%
16.6%
4.0%
7.0%
9.0%

2001-02
through
2003-04

35.2%
27.6%
16.4%
3.9%
7.8%%
9.1%

2004-05
through
2006-07

36.7%
29.1%
13.9%
4.2%
8.9%
7.3%

We compare grade distribution, student
success, and performance within the arts and
sciences division, an academic division, and
then a specific course. Figure 1k provides
results for two of these variables from results for
all courses through results for English
Composition I (CENG 111).
Figure 1k
Student Success and Performance
Aggregated for 2003-04 through 2005-06
All Courses
Arts & Sciences
Division Courses
Communications
Division Courses
CENG 111

% C or better

86.3%

Mean GPA

2.86

86.0%

2.84

85.9%

2.89

78.6%

2.80

We also compare student performance in
traditional versus on-line courses overall and
then look at specific courses that faculty request
as shown in Figure 1l. For example, analysis of
three academic years (2004-05 - 2006-07) for all
courses revealed that 83.5% of students in
traditional courses earned a grade of “C” or
above while the rate for on-line courses was
79.8%. Aggregate mean GPAs were 2.85 and
2.74 for the two types of courses, respectively.
Results for our Introduction to Business course
(BBUS 101), on the other hand, revealed better
performance in online versions of the course
over the same three year period. Some 75.8%
of students in the traditional courses earned a
grade of “C” or better as compared to 78.4% of
students in the on-line course. Mean GPAs for
the courses were 2.67 and 2.75, respectively.

Figure 1l
Student Success in Traditional
versus On-line Courses
(all courses 2004-05 through 2006-07)
Grade
Range

Traditional Course*

On-line Course*

83.5%
7.0%

79.8%
9.9%

2.85

2.74

A-C
W
Mean
GPA

*Traditional Course N = 20,744; On-line Course N = 2,251

Faculty who teach both traditional and on-line
sections of the same course review comparative
results for specific courses.
We have asked students at the completion of an
online course to compare the online learning
experience with that of a traditional course.
Figure 1m provides overall results for 2006-07
for both Blackboard and Moodle.
Figure 1m
Self-Reported Student Learning
On-line versus Traditional Class
Statement

I learned more in the
online course.
I learned about the
same.
I learned less in the
online course.

Blackboard

Moodle

21%*

19%

68%

56%

27%

25%

*Percentages are based on averages of for each statement
analyzed separate and therefore column totals may not total
100%.

Figure 1n provides results from our graduate
survey for student satisfaction with the
educational and/or training received.
Additionally, the survey provides results on
preparation for continued study at senior
institutions and the recommendation of our
college to others.
Figure 1n
WSCC Graduate Survey Results
Measure

Percent satisfied with education
and/or training.
I would recommend/strongly
recommend WSCC to others.
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1R3 Our Performance Results for Specific
Program Learning Objectives Developmental
results for our key occupational programs, Law
Enforcement and Nursing, are shown in the
following two figures: Percentages indicate
successful student completion of the respective
licensure exam (e.g., Law Enforcement
Licensing Exam and National Council Licensure
Examination for Nursing, respectively). We
have not had a Law Enforcement Program
student fail the exam since 2002.
Figure 1o
La w E nf o rc e m e nt P ro gra m O ut c o m e s
P e rc e nt S uc c e s s o n S t a t e E xa m

90
80
70
60

2005

2006

2007

Figure 1p shows the percentage of our nursing
program graduates that were successful on the
state nursing boards for Practical Nurse and
Registered Nurse licensure.
Figure 1p
Nursing Program Outcomes
Percent Successful on State Licensure Exam

95

PN
RN

85

80

2004

2005

100
80
60

Written
Performance

40
20
0

2005-06

2006-07

2007-08

Written

74.4

79.5

84.8

Performance

61.4

74.3

75.4

1R4 Evidence that Students Completing Our
Programs Have Acquired the Knowledge and
Skills Required by Our Stakeholders Results
from our graduate and employment survey
provide evidence on the quality of our
educational programs from a transfer student
perspective. Figure 1r provides results from this
survey.
Figure 1r
WSCC Graduate & Employment Survey
Results for Transfer Students
Measure

100

90

Overall NOCTI Results
Percent Scoring Above National Average

Yet another means used to assess occupational
program graduates’ knowledge and skill is
feedback from employers on occupational
program advisory committees.

100

2004

Figure 1q

2006

NOCTI Job Ready Occupational Competency
Tests consist of both written and performance
tests. NOCTI is given in all occupational
programs except for nursing, law enforcement,
and corrections. Figure 1q shows the
percentage of our students that scored above
the national average for all NOCTI testing for the
past three years.

How well/exceptionally well
WSCC prepared you for
continuing your education.
All/almost all credits transferred
from WSCC.
Expectations about the quality of
WSCC services and programs
met/exceeded.

200506

200607

100%

96%

93%

96%

100%

97%

Results that appear in 1R3 provide evidence of
the acquisition of the knowledge required by
stakeholders for nursing, law enforcement, and
for our occupational programs overall.
Advisory boards for occupational programs
provide additional information and Michigan’s
Program Review in Occupational Education
(PROE), which is required every five years
under the Carl Perkins Grant guidelines, uses
information from students, faculty, and advisory
committee members to ascertain the efficacy of
occupational programs. For example, the
evaluation of our Criminal Justice Program
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includes the following 14 components with a
SWOT analysis and a summary of assessment
and findings for each:
1. Enrollment
2. Student success
3. Program comparison to similar ones at other
colleges
4. Job placement
5. Program cost
6. Needed resources and geographic
requirements
7. Marketing strategies
8. Employer feedback and satisfaction
9. Pass-rate on testing/licensure/ certification
10. Employment trends
11. Available qualified faculty
12. Advisory board feedback
13. Student satisfaction
14. Instruction, learning, and assessment of
student achievement
This assessment was the pilot of a new
approach that would provide more
comprehensive program results. If successful,
other occupational programs would adopt this
new method of program assessment.

Our STaRS program (Support, Tutoring and
Resource Services) provides peer, professional,
and group tutoring for college courses under the
guidelines of the Carl Perkins Grant. Services
for students with special needs are also
provided. In addition, STaRS provides
supplemental instruction and walk-in help labs
for both developmental and other courses that
have proven to be exceptionally challenging for
students. The program assesses its efficacy
through the use of Perkins Core Indicators which
include course completion and GPA, program
completion within two years, job placement,
employment retention, and data on students that
enroll and/or complete programs that are nontraditional for their gender. These indicators
enable a comparison of our results with the state
average and/or state expected level for these
variables. Student outcomes as evidenced by
course completion and program completion data
are of particular significance for evaluating
student learning (completion rate is with a grade
of “C” or better). Figure 1t shows these results
for STaRS students for the past three academic
years.
Figure 1t

1R5 Our Performance Results for Learning
Support Processes Results that provide
students’ perspectives on the new library were
obtained through the administration of a survey
at the end of spring semester 2008, the first
semester in the new Schoenherr Campus
Center facility. The intent of the survey was to
generate an overall rating of the new facility and
gain comparative results relative to the former
library. Selected results are shown in Figure 1s.
Figure 1s
Student Assessment of New Library
Spring Semester 2008
Item

Students rating the new library
good or great.
Students rating of the new library
compared to the old, better or
much better.
Students finding the new library
quieter than the old.

Response %

95%
97%
93%

The library survey also asked stakeholders to
indicate library services they have used and to
provide suggestions for improving library
services.

STaRS Program Results –
Selected Carl Perkins Core Indicators
Measure

Academic course
completion rate.
Occupational course
completion rate.
Occupational Student
Graduation Rate

200405

200506

200708

81.2%

80.2%

82.5%

85.4%

89%

89.4%

18.8%

12.5%

19.6%

In comparison to the state average completion
rates for the three measures shown in the above
figure, our students were 1.94, 2.36, and 2.06
percent above state averages for the three years
in aggregate, respectively.
The STaRS program serves both transfer and
occupational students. Figure 1u shows the
number of occupational and transfer program
students using the STaRS program for the past
three academic years. Satisfaction data is
provided for the STaRS program in Category
Three.
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Figure 1u

In the new LTC only student usage results for
testing is collected. For the fall semester of
2008, our first fall semester in the new facility,
student usage for testing was 3,328. This
represents an increase in usage of
approximately 24 percent.

250
200
150
100
50
0
Transfer
Occupational

2005-06

2006-07

64

48

34

126

245

168

Transfer

2007-08

Occupational

Students using STaRS services who indicated
they were “undecided” on a program of study
numbered 19, 34, and 28 for the three years
shown in the above figure, respectively.
The Learning and Testing Center also provides
support services including instructional software,
tutorial DVDs, and tutorial and course-related
videotapes. Developmental courses, including
Introduction to College Writing, Introduction to
College Reading, Pre Algebra, Introductory Algebra, and Intermediate Algebra, are supported
through software and drop-in help labs or sessions. In addition, the Center provides makeup
test proctoring services for all WSCC courses
and it proctors all course exams for
mathematics, physics, chemistry, microbiology,
and anatomy and physiology courses. Testing
is provided to allow more time in class for
teaching, to provide a flexible testing schedule
for students (students have a week or more to
complete a test and can work with a tutor or
supportive software in the Center and test when
ready), to provide opportunities for retakes, and
to allow more time for students to complete
tests.
Results for student usage in terms of the
number of students using the Center’s services
are shown in Figure 1v below for the last three
consecutive fall semesters in the old facility
(testing services does not include ASSET or
CLEP testing). Test proctoring for students from
other colleges and universities is also provided.
Figure 1v
Number of Student Uses of LTC Services
Service

Learning Lab
Testing Services

Fall
2005

4,782
1,782

Fall
2006

4,521
2,050

Fall
2007

4,246
2,679

The review of D, F, W grade rates fueled the
establishment of supplemental instruction (SI)
and help lab components a number of years
ago. Student usage of supplemental instruction
and help labs in 2007-08 included 361 student
uses of math labs, 257 uses of the accounting
lab, and 168 uses of the writing labs.
Additionally, 54 students received help through
the chemistry SI lab during fall semester 2008.
As a result of our continued efforts to provide
students with the latest computer and computerrelated technology, we have increased the
number of computers available for student use
in some open labs and classrooms. Areas of
most significant increase include the Learning
and Testing Center’s computer lab and
assessment lab. The latter is utilized for on-line
basic skills assessment and on-line course
examinations. Many courses and programs
have instructional PC labs with computer
workstations for all students enrolled in that
course or program. Figure 1w below provides
an overview of campus computer technology
available to students.
Figure 1w
Campus Technology for Students and
Instruction - Number of PC Workstations
Resource Area
2004 2008
Technical Center Open Lab*
27
27
Learning Center Lab*
20
30
Assessment Lab
NA
15
Library*
8
18
Academic Instruction Lab
30
32
CAD Lab
20
20
CIS Lab 1**
16
16
CIS Lab 2**
17
17
Office Information Systems Lab
16
18
Physics Lab
10
10
Music Lab
11
11
Network Services Lab
14
14
Accounting Lab
28
28
Labs marked with an asterisk (*) are always
open to students and other stakeholders during
normal hours of operation. Other areas are
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designated for specific courses, but students
may access computers with faculty permission
between scheduled classes. During times of
peak demand when open labs are full, labs
marked with a double asterisk (**) are opened to
accommodate the overflow. In addition to
standard black and white laser printers, other
peripherals like color printers and scanners are
also available for student use.
1R6 Comparing Our Performance Results
With Those of Other Colleges We have
participated in the Michigan Total Quality
Improvement Project (MiTQIP) since 2003 when
we helped create this collaborative organization
of Michigan colleges pursuing continuous quality
improvement. Beginning in 2005 the MiTQIP
group of colleges began developing a
benchmarking project whereby outcomes for
developmental programs could be shared.
Specifically, the idea was to benchmark results
from each college's developmental program; and
as we compared results, best practices would
emerge to help participating colleges
improve their programs. Members agreed to
start by comparing student success in two
areas: 1) Developmental course success, and
2) Success in the next course in the discipline.
We are currently comparing our pass rates for
the NCLEX test against state and national rates.
Comparative results are shown in Figure 1x for
our registered nursing program.
Figure 1x
RN - NCLEX Pass Rates for First Attempt
2005
2006
2007
National
87
88
85
State
87
89
86
WSCC
94
90
74
Figure 1y shows comparative results for our
practical nursing program.
Figure 1y
PN - NCLEX Pass Rates for First Attempt
2005
2006
2007
National
89
88
87
State
97
95
94
WSCC
100
100
100
NOCTI results include comparisons with state
and national averages as shown above in
Figure1q.

Our criminal justice/law enforcement program
review that was recently piloted includes a
component that provides a comparison with
programs at other colleges. Surveys were sent
to nine other similar programs at Michigan
community colleges to gain information including
tuition costs and number of degrees awarded.
Figure 1z provides comparative results for the
number of degrees awarded by three similar
colleges.
Figure 1z
Degree Awards
70
60

West Shore
Community College

50
40

Grand Rapids
Community College

30

Kellogg Community
College

20
10
0
2001-02 2002-03 2003-04 2004-05 2005-06

1I1 Recent Improvements and Assessing
Our Processes and Results Recent
improvements include the development and
implementation of core abilities to assess
student learning and development and the
“Three Mountains” learning community course to
be offered in Spring Semester 2009.
The following technologies were piloted in 2008
and increased use of these technologies in the
classroom is planned for the upcoming spring
semester of 2009:
o Second Life (faculty posts office hours and
meets there with students; writing
assignments for composition courses where
students change gender or body size of their
Avatar and through participating in Second
Life, write about the experience);
o Quick SMS Instant Messaging System (a
Moodle module created in-house wherein
text messages are sent to student profiles in
Moodle to make course-related
announcements);
o Cybernetic Teaching Assistant (a cybernetic
entity named “Josephine” that was
developed in-house and is used in Moodle
to communicate with students; students will
communicate with Josephine as an
intermediary to professor);
o Moodle Humanities Suite (developed inhouse and includes a Literary Annotation
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Module, an Interactive Map Module, and a
Philosophy Module, the latter uses a
“Sloodle” which seamlessly bridges Moodle
and Second Life so that students can
experience ideas or concepts concretely in
Second Life and assessment can be
conducted in Second Life via the Sloodle
and uploaded to the Moodle gradebook);
TA Toolbar (developed in-house for grading
essays and is being used by an increasing
number of faculty each semester); and
Dynamic Match Quizzes (randomly
generated quizzes in Moodle linked to
concepts specific to learning objectives).

We are just beginning to leverage the power of
social networking to keep students engaged in
learning and to improve communication with
students. Facebook is being used by many
faculty as a way to communicate and connect
with students. Some faculty rely on Facebook
as the primary means of all communication with
students. Our college musical group, The
Collegiates, is on Facebook as is our Philosophy
Club. Faculty are also beginning to leverage the
power of micro blogging via Twitter. This
technology enables short messages to be sent
quickly to students via the Web, text messaging,
or email.
Other areas currently being explored are cloud
computing (using Google Docs) which includes
social bookmarking and tag clouds and data
clouds. Students will be required to put papers
on Google Docs in English Composition II in
spring semester 2009. Our lead faculty member
in the development and use of nearly all of the
technologies described above, delivered four
presentations at the League for Innovation in the
Community College conference in 2008.

improved the delivery of student support
services. This new facility was designed to
house all student support services and provide a
“one-stop shopping” approach to the delivery of
services. This improvement impacted the
bookstore, cafeteria, Learning and Testing
Center, library, STaRS program, student
services, and media services. In addition, the
new facility enabled us to develop a
collaborative model for the delivery of support
services between all of the organizational units
engaged in this task.
1I2 How Our Culture and Infrastructure Help
Us Select Processes to Improve and Setting
Targets for Improvements in Helping
Students Learn Our culture is one in which we
put students first. One of our three vision
elements is “assuring student success.” This
provides a sure foundation on which to improve
teaching and learning. Learning is addressed in
our strategic plan and through our Student
Success, Teaching and Learning, At-Risk
teams, and through our instructional divisions.
Faculty are encouraged to be creative and to try
new methods and technologies, as is evidenced
by the improvements cited in 1i1. Support areas
work collaboratively to assure student success
and are involved and supported by faculty and
by particularly the Student Success and At-Risk
teams. In summary, our culture and
infrastructure centers on students and their
learning and support needs.
We strive to continually improve and measure
improvements but do not establish arbitrary
improvement targets or quotas.

An improvement beginning in fall semester 2008
was the development and implementation of a
way to encourage and recognize student
excellence and creativity. Two student contests
were held that semester--a political cartoon
contest and an essay contest where students
wrote essays on the Michigan Watercolor
Exhibit. Entries to these contests were
publicized and displayed on campus, on our
website, and in a local newspaper. Winners
were awarded free classes, cash prizes, and/or
gift certificates to the college bookstore.
A significant improvement is our new
Schoenherr Campus Center facility which has
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AQIP Category Two
Accomplishing Other Distinctive Objectives
2P1 Designing and Operating Key NonInstructional Processes We maintain a high
level of involvement with and we listen to key
stakeholder groups. For example, our president
serves on the Northwest Michigan Council of
Governments in Traverse City and on the Mason
County Growth Alliance. The vice chair of our
board serves on the Michigan Works Board of
Big Rapids, and our Director of Workforce
Development serves on the board of the Mason
County Manufacturing Association. Specific
faculty members serve on other boards including
the Manistee Economic Development Board
(Alliance for Economic Success) and the
Manistee and Ludington Chamber Boards. We
involve key business and community leaders in
college economic development meetings. Our
revised strategic plan includes the formation of a
strategic team to address economic
development. Membership on this team,
beginning in spring semester 2009, will include
economic, business, and community leaders in
addition to the vice president and the director of
our Workforce Development Division. In
addition, the college has responded to the
business community’s training needs over the
past several years by bringing in nearly
$500,000 in grant training funds and through
training over 1,000 employees.
We have a solid history of responding to
community needs. For example, our foundation
raised over $3 million to build a community ice
arena, we provided training for 10 West Studios,
a new film production company in Manistee, and
we also partnered with the YMCA to utilize our
recreational facility for their organization.
We have an Alumni Association that meets
annually and sponsors a community service
event. Additionally, the association presents an
alumni achievement and distinguished alumni
speaker award at the annual awards ceremony
and at commencement. The Alumni Association
is associated with the West Shore Community
College Foundation, which has provided
financial support for alumni activities since 1986.
Contributions are accepted for the operation of
the Alumni Association and also the Alumni
Association Scholarship Fund.
The West Shore Community College Performing
Arts Series provides a variety of community
enrichment opportunities. In creating and

executing the Performing Arts Series each
season, 18-20 performing arts events are
scheduled consisting of music, dance, theater,
and specialty acts. Artists of international,
national, and regional renown are booked as
well as our musical ensembles (e.g. the WSCC
College Show Choir, The Collegiates, the
WSCC Symphony Orchestra, the WSCC
Concert & Jazz Bands, and the WSCC Concert
Choir) and college-produced theater
productions. We book performing arts concerts,
events, and productions that will appeal to
student and non student stakeholders within our
multi-county service area.
The Performing Arts Series is subsidized in
large measure through corporate and individual
sponsorship, revenue from ticket sales, and the
college Performing Arts budget. Sponsorship in
the arts series is overseen by the WSCC
Foundation, through the Performing Arts
Committee of that organization. Individual
sponsorship takes the form of membership in
the college's Director's Circle and, to some
lesser degree, through the purchase of season
tickets.
The Performing Arts Series uses the WSCC
Center Stage Auditorium as its main
performance venue. Performances are also
presented in off-campus venues in order to
extend community outreach to communities
within our service area. Venues include the
historic Ramsdell Theatre in Manistee, the new
theater space in the Ludington Area Center for
the Arts, the Manistee High School Auditorium,
the Peterson Auditorium in Ludington, and the
Shelby High School Auditorium in Shelby.
Our leaders keep abreast of best practices in
community colleges and discuss goals and
strategies with other community college leaders
at state and regional conferences.
2P2 Determining Non-Instructional
Objectives for External Stakeholders
Our mission was revised as part of our strategic
plan revision process and it sets the stage for
delivering programs and services to external
stakeholder groups. The revised statement is
much succinct and we believe it is easily
internalized by the college community and is
more easily understood by external
stakeholders. Our mission statement is as
follows: “West Shore Community College’s
mission is to make our community a better place
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in which to learn, live, work, and prosper.” The
strategic goals that address external
stakeholders are presented in Figure 2a.

Team. Therefore, multiple teams will collaborate
by addressing strategies that are concerned with
the accomplishment of a specific strategic goal.

Figure 2a
Strategic Goals
Addressing Other Distinctive Objectives
Goal #
Strategic Goal
Lead Our Community in Developing
2
Collaborative Relationships.
Serve as a Catalyst for Economic
3
Development and Entrepreneurship
Model Stewardship of Our Resources
5

Our “Good to Great” major gifts campaign is
targeted in part at improving the region’s
economy through raising a $6.5 million
endowment. The president and chairperson of
the board of trustees both serve on the WSCC
Foundation Board, and directly receive input
from the board that influences the development
of goals and strategies. Our alumni
association’s annual meeting is an additional
source of input towards goal development.

The above goals were developed through a
process that utilized results from surveys and
focus groups of external stakeholder groups and
a SWOT analysis that examined both internal
and external strengths, weaknesses,
opportunities, and threats (Category 8 describes
our Strategic Plan and planning process in
detail). The Strategic Planning Team (SPT) also
assigned strategies for each team to begin its
work on strategic goals. Teams, however, will
develop the action plans or steps to accomplish
assigned strategies. Figure 2b provides an
example of the strategies developed by the SPT
that support Strategic Goal 3.

2P3 Communicating Expectations for
Distinctive Objectives The strategic planning
revision process included the communication of
expectations to college teams that will be
working on strategic goals and strategies
beginning spring semester 2009. Campus
teams will be assigned specific strategies by the
Strategic Planning Team. Because all teams
were represented on the Strategic Planning
Team during the strategic plan revision process,
teams were kept apprised of developments and
changes in the team process.

Figure 2b
Strategies for Strategic Goal #3
Provided for Teams
ID #

3.1
3.2
3.3
3.4
3.5
3.6

Strategy

Respond to the needs of business and
industry.
Work regionally with economic
development organizations.
Share our resources and expertise with
the community.
Proactively participate in the
development of entrepreneurship
support systems.
Stimulate entrepreneurial thinking
within ourselves and our students.
Actively serve as a regional convener.

The strategies above were assigned to more
than one team based on the focus of each team.
Five of the strategies, including strategy 3.5,
were assigned to the Economic Development
Team. However, strategy 3.5 was also assigned
to the Professional Development Team and the
Teaching and Learning Team. Furthermore, the
Teaching and Learning Team will share four
strategies with the Economic Development

2P4 Assessing the Appropriateness and
Value of Our Objectives We assess the
appropriateness and value of our goals and
strategies through the strategic planning
process. The process that was used during
2007-08 strategic plan revision included
feedback from many stakeholder groups through
surveys and focus groups, and through Strategic
Planning Team meetings with employee groups
and our consultant.
Teams and organizational units that are
assigned strategies under the goals listed in
Figure 2a will provide input to the Strategic
Planning Team and to the President’s
Leadership Team in the form of mid-year and/or
year-end reports. These teams will develop
initiatives or action steps as the means to
accomplish assigned strategies. Teams are
required to submit action steps or plans that
include timelines for implementation,
assessment of progress, and necessary
resources. Additionally, team initiatives or
action steps may support more than one
strategy or goal.
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2P5 Determining Faculty and Staff Needs
Related to Our Objectives The strategic
planning process included an evaluation of the
internal supports needed to more effectively
implement the new plan. This evaluation
resulted in a restructuring of the campus team
system. Campus teams will determine needs
related to the action plans they develop to
address assigned strategies.
2R1 Measures for Non-Instructional
Objectives and Activities Teams will not begin
work on strategic goals and their strategies until
spring semester 2009. Each team is required to
provide measures and a timeline to the Strategic
Planning Team for goal accomplishment.
Assessment plans and measurements will be
submitted in the spring or summer of 2009.
2R3 Comparing Our Results with Those from
Other Educational Organizations We do not
compare results for this category with those of
other colleges. We believe that each institution’s
strategic goals are uniquely related to the
communities and regions they serve.
2R4 Performance Results for Accomplishing
Other Distinctive Objectives How Results
Enhance Our Relationships with the
Communities and Regions We Serve
The processes described in 2P1 strengthen our
overall organization and enhance our
relationships with our communities that we serve
because we are locally created, locally funded,
with a locally-elected Board. Understanding our
community needs and responding to them is
critical to maintaining and embracing the direct
relationship that we have with our local citizens.
By being involved, by listening, and by
responding, we do just that.
2I1 Recent Category Improvements and
Assessment of the Comprehensiveness of
Our Processes and Performance Results
The strategy plan revision process resulted in a
new plan that has solid goals, strategies, and
has campus teams aligned to move our college
ahead in this category. Additionally, during our
strategic planning work, the Board of Trustees
along with the Strategic Planning Team explored
the potential for moving from “good to great.”
Our work explored what we are passionate
about, what we can be best at, and what drives
our resource engine. By answering these three
questions, we are better positioned to be more
keenly focused on strategic goals in those areas

in which we already excel. This provides the
platform to move from being “good” to becoming
“great.” Ultimately we concluded the following:
o Our passion is living the vision.
o We can be best at inspiring students, the
community, and ourselves to build and
reach dreams by fostering a passion for
learning.
o Our resource engine is driven by our people,
our culture, and our community.
The strategic plan represents a new direction,
but it is a course and goal correction, not a
major shift. We have been pursuing and will
continue to pursue greatness, but our
expectations of ourselves and of our college’s
impact are larger and more visionary. The plan
also supports and continues our long-held
commitment to teamwork, empowerment,
shared decision-making, and responsibility.
Thus, most of the real progress that the plan will
stimulate will come from the ideas and work of
cross-functional college-wide teams. With
regard to our goals and strategies for objectives
other than those that are instructional, new
teams and team collaboration with carefully
designed action steps, initiatives, timelines, and
assessment, are major improvements in this
accomplishing other distinctive directives. The
creation of an Economic Development Team
that includes business, community, and regional
economic development leaders along with the
vice president and director of our Workforce
Development Division, is a significant
improvement relative to accomplishing our
strategic goals in this area.
Other improvements would include the Chair of
our Business Division becoming a member of
the Manistee County Alliance for Economic
Success. This individual will be instrumental as
a direct link of communication with the alliance
and will help us identify and meeting economic
development needs in our district.
2I2 How Culture and Infrastructure Help in
Selecting Processes to Improve Our team
system is designed to capitalize on the diversity
of ideas, perspectives, and expertise within our
campus community. All strategic team chairs
are members of the Strategic Planning Team as
are all vice presidents. Furthermore, vice
presidents are members of the President’s
Leadership Team. Our team structure ensures
that we tap into our intellectual resources and
that the input we receive from all institutional
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levels is communicated into the decision-making
process. Our culture has been one of innovation
and freedom to experiment. This encourages
employees to be creative and innovative and
moves our college forward toward
accomplishing our mission and vision.
The involvement of administrators and faculty on
local and regional economic committees and
chamber boards along with the creation of an
Economic Development Team that, starting in
spring semester 2009, will include business and
community leaders along with college leaders,
will aid us in driving improvements in processes
related to this category.
We do not set numeric targets or quotas in
regard to our strategies and strategic goals.
However, each team, in developing action steps
or initiatives to address strategies or goals, must
establish a timeline and a means to assess its
progress.
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AQIP Category Three
Understanding Students’ and Other
Stakeholders’ Needs
3P1 Identifying and Responding to the
Changing Needs of Student Groups We
identify student needs and requirements through
the use of surveys, focus groups, class
evaluations; through individual contact with
students; and through other information we
collect during the assessment and registration
process (Figure 3a).
Figure 3a













Sources of Results
Related to Students’ Needs
Student success rates in developmental
courses
Developmental student success rates in
courses subsequent to developmental
courses
Class scheduling survey
Developmental course survey
On-line course student survey
Learning support services surveys
Periodic student focus groups (topics vary
depending on perceived student needs)
Course assessment reports (NOCTI)
Assessment score reports
Non-returning student survey
Faces of the Future Survey (ACT)
Strategic Plan Revision Student Survey

Departments and teams analyze and discuss
results from these sources and work towards
“assuring student success,” part of our college
vision. Regarding campus teams, our Student
Success Team addresses student needs that
impact student success. Our At-Risk Student
Team, a long-standing ad-hoc team, works to
address the needs of developmental, special
needs, and at-risk students.
Our past AQIP Action Project for improving the
success of at-risk students focused on providing
support and developing strategies for helping
this group of students achieve success. Even
though this Action Project has been retired we
have continued to add and improve processes
for helping our at-risk student population. Our
new Campus Center was designed to provide a
one-stop center for the delivery of student
support services with a high level of
collaboration between support service
departments and offices.

3P2 Building and Maintaining Relationships
with Students We strive to put students first in
all we do because students are the reason we
exist. We believe that we build and maintain
relationships with students quite easily because
of our small size; our classes are small, and
students have easy access to faculty, who enjoy
personal contact with students. Administrators
are also accessible to students and are not
insulated by layers of support staff as in larger
colleges. In fact, many administrators regularly
teach classes, including the president. This
personal contact with students occurs at all
levels of our college. For example, our
maintenance staff regularly helps students with
car problems in campus parking lots by jumpstarting cars and opening locked doors when
keys are left inside. Our Women’s Resource
Center provides clothing, food, transportation
assistance, and has purchased textbooks and
other supplies for students in need.
In a more formal sense, our college teams invite
student representation and host annual events
like our Student Awards Program, Graduate
Fair, Commencement Reception, Back to the
Books Bash, and student club trips. The Back to
the Books Bash is a fun event that is held
outdoors at the start of fall semester that
includes music, refreshments, and hot dogs and
bratwurst that are grilled by our facilities
maintenance staff. In addition, communications
like campus newsletters add to our sense of
campus community. Our Student Services staff
also makes “How are you doing?” telephone
calls to new students. Lastly, our new mentoring
program establishes connections between atrisk students and faculty and professional staff.
Regarding prospective students, our
relationship-building begins early during the K12 years. We collaborate with area schools to
offer the annual WSCC Quiz Bowl for high
schools students, College for Kids (ages 9-13),
cultural arts performances for grade school kids,
career planning workshops, library
presentations, and recreational activities for
early elementary grades through high school.
3P3 Identifying and Meeting the Needs of
Key Stakeholders We use a mix of both formal
and informal processes whereby we identify the
changing needs of our non student key
stakeholders. Our counselors/advisors hold
quarterly brunches with area school counselors,
provide an annual brunch for admissions
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representatives from senior institutions, and
attend quarterly meetings with regional senior
institution admissions officers. In addition, two
vice presidents are members of local school
boards; and the president attends area K-12
superintendent meetings and works closely with
area intermediate school districts. We have a
very close relationship with the ISD Technical
Preparation Program administration that has
offices adjacent to our administrators in the
Workforce Development Division. Our Director
of Workforce Development maintains a close
relationship with the leaders of area business
and industry to identify and meet the training
needs of these stakeholders. Additionally,
through the use of advisory committees for our
occupational programs, we are made aware of
the changing educational needs of local
business and industry.
At the state level, college administrators are
involved with many organizations including
MODAC, MCCA, MACRAO, MLAD, MCCDEC,
MCBOA, MCCAO, and MCCSSA. Other related
endeavors would include College Night and
Financial Aid Night where prospective students
and parents communicate with our Student
Services staff. Informally we maintain close ties
with community stakeholders through the
presence of college staff on numerous boards,
committees, task forces, and in area service
clubs.
The surveys and focus groups that we used as
part of the strategic plan revision process
enabled us to assess needs and gather ideas
from key stakeholder groups. This will be
described in greater detail below.
3P4 Building and Maintaining Stakeholder
Relationships We build and maintain
relationships with our stakeholders through:
 Our board of trustees, who are elected to
represent the college’s constituents;
 Use of advisory committees in our
occupational programs;
 College staff membership on key area
chambers of commerce, committees,
economic and other task forces and
consortia, service clubs, and other groups in
our service area;
 Involvement of our faculty and staff with
area K-12 school personnel and with senior
transfer institutions;
 Developing on-campus community
resources;






Mailings, newspaper articles, radio
announcements, and web-based
information;
Surveys, forums, and focus groups;
Events like Financial Aid Night; and
Holding periodic college board meetings at
area high schools.

3P5 Determining Whether to Address New
Student and Stakeholder Groups within our
Educational Offerings and Services
Processes for determining ways to address new
student and stakeholder groups fall within
instructional divisions and our Curriculum and
Academic Policy Team. This team is
responsible for insuring our current program
offerings are meeting the needs of students and
assuring that new or modified programs will
provide the content necessary for graduates to
be successful in the work place or at a senior
college or university upon transfer.
Our Office of Workforce Development has also
developed processes through which to assess
the education and training needs of local
business and industry and develop program
delivery methods. Workforce needs that cannot
be met within our existing programs are
addressed through new programs or custom
training like our open entry/open exit (OE/OE)
modules in electronics, manufacturing,
mechanical systems, and other areas.
3P6 Collecting, Analyzing, and Acting on
Complaint Information Our formal methods of
gleaning complaint information are through:
 Due process policy (Student Affairs
Committee);
 Written appeals;
 Course evaluations;
 Graduate survey; and
 Student surveys (student support areas
frequently conduct surveys to ascertain
student satisfaction).
Our informal mechanisms for collecting
complaint information are threefold and include:
 An open-door policy with program directors,
vice presidents, and college president;
 Student complaints to faculty and staff;
 Community complaints, verbal or written;
and
 The campus technology help desk.
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Students voice complaints on course
evaluations, surveys, through the grade appeal
process, and by letters and emails. Students
may also make complaints directly to college
administration including the president. More
informally, students express complaints to
counselors, faculty, and staff. Again, our small
size gives students much greater access to
faculty and staff, which creates more open
communication within our campus community.
Faculty and staff refer students with complaints
to the appropriate administrative office.
Students receive a response usually within two
days, even though the issue may not be
resolved immediately. Regarding technology
complaints, our technology help desk addresses
technology issues and typically responds within
24 hours. Campus teams also analyze and
address student complaints when appropriate
and select appropriate courses of action.
Complaint information is not formally collected
for non-student stakeholder groups. Typically,
complaints from these groups are made through
offices, departments, or directly to college staff.
In addition, all stakeholders have the opportunity
to provide input at our monthly board meetings.
Complaints are forwarded to the appropriate
campus team or department, which analyzes the
information and seeks an appropriate response.

3R1 Determining Student and Other
Stakeholder Satisfaction We use a variety of
tools to gather information on student and non
student stakeholder satisfaction as shown in
Figure 3b below. Data gained from these
methods are analyzed by the division, office, or
the specific team that collects the information.
During the 2007-08 academic year, our strategic
plan review process included a comprehensive
series of surveys of key stakeholder groups
including the parents of high school juniors and
seniors; high school counselors, teachers, and
principals; advisory board members and
community leaders; and current students. Four
focus groups were held in the two largest
communities in our district, and two were held in
smaller communities more distant from the
college but within our service area. Results from
the surveys and focus groups were reviewed by
the college board of trustees, the PLT, and the
Strategic Planning Team. Large sections of the
surveys were designed to reveal respondents’
perceptions on many aspects of the college
including financial aid, advising, specific
programs, instructional quality, etc. Through the
surveys in particular, we were able to determine
the perception of students and other
stakeholders on these aspects of the college.
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Figure 3b
Student and Stakeholder Satisfaction Information Collected
Method

Strategic Plan Surveys
of Stakeholder Groups
Graduate and
Employment Survey
Non-returning Student
Survey
On-line Course Student
Survey
ACT Faces of the Future
Survey
Learning Support
Service Surveys
Developmental Course
Survey
Advisory Committee
Meetings
Team Surveys
Department or Office
Surveys

Frequency

Description

As needed
Annually
Every other year
All semesters
A survey of this
type is conducted
periodically.
Annually
Annually

To assess numerous issues ranging from perceptions of
college, creation of new programs, and economic
development.
To determine student satisfaction and/or employment
upon graduation.
To discover why students have left college and if they
have met their educational goals.
Determine student satisfaction with course, faculty,
instructional materials, and technology.
To assess student satisfaction on instruction, registration
and class scheduling, academic advising, and campus
technology.
Determine student satisfaction with support services in
STaRS and Learning and Testing Center services
Determine student satisfaction with developmental
writing, reading, mathematics courses, and course
placement via assessment program.

Annually

To determine stakeholder satisfaction.

As needed

Teams conduct surveys when necessary.

Annually

To assess processes and make improvements.

Course Withdrawal Form

Each course
withdrawal

Student states reason(s) for course withdrawal.

Course Evaluations

All Semesters

Other Surveys

As needed

Determine student satisfaction with course, faculty, and
instructional materials.
Surveys administered by departments and service areas
(i.e., the Student Services Advising Survey, Arts and
Sciences Class Scheduling Survey, mentor program
survey, bookstore customer survey, etc.).

The Faces of the Future survey enabled us to
assess processes in Student Services including
financial aid, academic advising, and registration
and it provided comparisons with national
averages. The survey also provided an
assessment of the quality of instruction, the
quality of the general academic experience,
faculty availability outside class, and course
scheduling. The latter was addressed in detail
through a class scheduling survey during fall
semester 2006. Other surveys are conducted at
various intervals depending on the needs of the
team or administration unit as shown in the
above figure.
In addition, other non survey based indicators of
student and other stakeholder satisfaction would
include:
 Attendance at the annual college
foundation’s Director’s Circle Gala event;








College foundation donations and support;
The number of students in our dual
enrollment program;
Feedback from counselors at our counselor
brunches;
Feedback from transfer institutions at our
annual brunch;
Feedback from employers directly or as part
of advisory teams for specific occupational
programs; and
Student enrollment and retention statistics.

3R2 Our Results for Student Satisfaction
The strategic planning student survey
administered in spring semester 2008 assessed
student satisfaction in many areas. The
following figure provides results from this survey:
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Figure 3c
Student Survey
Satisfied/Very Satisfied Responses
Item
%
Academic Experience
85%
Admissions Process
95%
Beans & Bread (student café)
61%
Bookstore
83%
Computer Labs
95%
Library
94%
Recreation Services
86%
Student Advising
68%
STaRS Program
91%
Student Services
93%
Testing Center
90%
Wellness Center
93%
Women’s Resource Center
88%
Overall Student Satisfaction
86%
Ninety-five percent of respondents on the
student survey indicated that they would
recommend our college to other students.

Our graduate and employment survey includes
responses to the following satisfaction question:
“Were you satisfied with your education and/or
training?” This survey is administered to
graduates and other students that completed
various training programs and results are
available for each program we offer. Figure 3d
provides aggregate data for all programs
showing the percentage of students responding
“yes” to the satisfaction question above.
Figure 3d
WSCC Graduate Satisfaction
2005-06
2006-07

“Yes” Responses

100%
97%

With the shift from Blackboard to Moodle for
online course delivery, we were able to compare
learning from the students’ perspective on each
of these platforms relative to learning in a
traditional class. Figure 3e presents the results
for the two on-line systems for fall semester
2006 and fall semester 2008, respectively.
Figure 3e
Comparison of Moodle and Blackboard to
Traditional Course Delivery
Item

Follow-up surveys and/or focus groups were
conducted to further analyze the two lowest
scoring areas on the student survey, the campus
cafeteria and student advising. The president
held a focus group with students in which he
asked students what would improve the
cafeteria. Students indicated that the menu was
too upscale and high priced. Improvements
were immediately implemented to address this
issue. Improvements in the area of student
advising will be addressed through the creation
of an AQIP Action Project during spring
semester 2009.

Academic Year

We do not have results to report at this time for
our non-returning student survey. Recent
administrations of this survey have produced
very low return rates. Beginning in 2009 we will
survey only our non-returning occupational
students due to a state mandate and will contact
each student by phone to ensure higher return
rates.

I learned more in the online class.
I learned about the same
in the on-line class.
I learned less in the online class.

Blackboard

Moodle

15%

8%

68%

58%

17%

34%

The same survey asks students a variety of
questions about different facets of the on-line
course including the following:
o Did the on-line course orientation help
foster success in the class?
o Was there ample opportunity for
interaction with the instructor?
o Was there ample opportunity for
interaction with other students regarding
course material?
Additionally, students were asked to indicate
their level of computer skill upon entering the
course as well as other questions rating
technical support and other aspects of the
course. We were particularly interested in
whether the students believed that the
orientation helped them achieve success
because of dissertation research by a member
of our faculty that showed that attending a
course orientation increased the likelihood of
student success in an online course. For fall
semester 2008, 85 percent of the students
responded positively on the orientation item.
The ACT Faces of the Future Survey provided
more results in a variety of areas, including
those that appear in Figure 3f. The survey used
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a traditional Likert scale from strongly disagree
(1) to strongly agree (5) with a neutral response
(3).
Figure 3f
ACT Faces of the Future Survey Results
Survey Item

The registration process is student
friendly.
Academic Advising is of high quality.
I received all the help I needed from
the Financial Aid Office personnel…
Courses are available at times when
I can take them.
Overall, my program of study…has
been sufficiently challenging.
Computing services and facilities are
available at the times I need them.
I feel a general sense of safety and
security while on campus…

Average

4.1
3.51
3.79
3.70
3.75
3.93
4.31

Our Class Scheduling Survey of fall 2006 asked
enrolled students about preferred day(s) of the
week and time(s) of the day for taking classes.
All seven days and all two-hour blocks for a full
24 hours were available as possible responses
on the survey. Results for “preferred days” are
provided in Figure 3g.
Figure 3g
Class Scheduling Survey - Fall 2006
Preferred Days to Attend Classes
Day

Monday
Tuesday
Wednesday
Thursday
Friday
Saturday
Sunday

Percent Preferring

89%
93%
93%
90%
35%
11%
5%

Students indicated that their most preferred
class start times on their most preferred days
were between 10 a.m. and 4 p.m. A greater
percentage of students preferred a class start
time between 6 p.m. and 8 p.m. than preferred a
class start time between 8 a.m. and 10 p.m.
Some 30 percent of students indicated a
preference for taking an online class versus the
same class on campus; however, 81 percent
indicated that they would only like to take one or
two on-line courses per semester. Just five
percent indicated they would enroll in a full-time
load of online courses. A surprising 58 percent
indicated that they would consider taking an

open entry/open exit type of course. Other
survey results include the following:
o An average of 91percent of students
preferred Monday through Thursday
classes.
o An average of 78 percent of students
preferred courses that run between 10 a.m.
and 4 p.m.
o Of the students who preferred to attend after
4 p.m., the largest number, 56 percent,
preferred the 6 p.m. to 8 p.m. time frame.
o Very few students preferred Saturday
courses and Sunday course preference was
extremely low.
We concluded from the survey that our current
course schedule was meeting the needs of the
bulk of our students. We have also continued to
increase our online and hybrid course offerings.
Open-entry/open-exit courses are offered in the
Workforce Development Division in electronics,
mechanical systems, and manufacturing. In our
Arts and Sciences Division we offer Pre Algebra
(MMTH 051), Introductory Algebra (MMTH 120),
and Intermediate Algebra (MMTH 121) in an
OE/OE format.
During fall semester 2004, we piloted a
mentoring program for at-risk students in two
developmental course sections, writing and pre
algebra. This program was expanded for spring
semester of 2005 to include all students placing
in at least one developmental course. The
program has continued to undergo
improvements and beginning in spring semester
2008, students selected mentors based on
biographical sketches that were included in a
guide to mentors and provided to students
participating in the program (students were
previously assigned to mentors). Another
improvement included the orientation of
mentees to our support service areas in the
campus center. Our new approach is to provide
tours for entire classes that ended with warm
cookies and refreshments. A survey was
administered in one developmental class that
asked students to rate the presentations in the
support areas and to provide input as to how we
can improve the tour. We received very
encouraging comments, particularly about the
cookies!
Results for learning support services include
surveys administered by the Learning and
Testing Center (LTC) and the STaRS program.
The LTC survey is administered every fall
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semester and it provides results for student
satisfaction. Figure 3h shows percentages of
students indicating that they were either very
satisfied or satisfied with the services in
question. For items 2 through 4, not one
respondent indicated dissatisfaction with the
services.
Figure 3h
Learning & Testing Center Survey of
Student Satisfaction
Survey Item

1. The services of the LTC have
helped me meet the
requirements of my college
classes.
2. Satisfaction with level of
service received from LTC staff.
3. Satisfaction with the course
testing services provided by the
Center.
4. Satisfaction with the
computer lab services provided
by the Center.

2007

100%

2008

90%

100%

100%

--*

100%

--*

100%

*Item was not used on survey this year.

Student focus groups were conducted by the
Student Success Team during fall semester
2007 prior to moving into the new campus
center. Focus groups were also conducted at
the end of the first semester in the new facility.
Student comments provided results for
comparing the old support services facilities with
those in the new campus center. For example,
students unanimously agreed that the new LTC
facilities had improved its services. In the first
focus group, students had expressed
dissatisfaction with the LTC’s lack of space and
noise levels in the testing room.
Results for the STaRS program include
measures that are part of the annual STaRS
Program Student Satisfaction Survey. Figure 3i
shows the percentage of students that indicated
satisfaction with the services provided by
STaRS two consecutive fall semesters.

Figure 3i
STaRS Program Student Satisfaction Survey
Survey Items

Tutoring Services
Disabilities Services
Math or Writing Labs
Support Services in
General
New STaRS Facility
Overall Program
Effectiveness

Fall*
Semester
2007

Fall
Semester
2008

94%

91%

--*

95%

97%

100%

100%
93%
91%

91%
100%
79%

*Still in old STaRS facility.

Other survey items addressed student
expectations of course completion for course(s)
for which they were receiving support services
and whether those services influenced them to
stay in college. Some 94 and 95 percent of
student respondents indicated that they
expected to complete the course(s) for which
they received help and 77 and 73 percent
indicated that the services received influenced
them to continue taking classes for the 2007 and
2008 surveys, respectively. The surveys also
asked open-ended questions to gain student
input and suggestions on how to improve
STaRS services.
Results for student satisfaction in developmental
courses are gained through a developmental
course survey that is conducted at the end of
every other fall semester. The intent of the
survey is to learn how students perceive the
accuracy of placement via our assessment
program and the efficacy of our developmental
courses to remedy deficiencies and to provide
adequate preparation for subsequent
coursework. Figure 3j shows the results as the
percentage of students agreeing with three of
the survey statements that relate to course
placement and course satisfaction for all
developmental courses in aggregate for fall
semester 2007.
Figure 3j
DEV Course Survey Results - % Agree
Fall Semester 2007
DEV Course

All

Q3

67%

Q4

85%

Q8

89%

Q3. The ASSET test placed me in the correct course.
Q4. This course helped me improve my skills.
Q8. This course will help me be successful in other
college courses.
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The At-Risk Student Team reviews survey
results for the developmental courses in
aggregate and for individual courses. The
above data reveal that students believe that the
developmental courses help them. However,
with regard to course placement via assessment
testing, the lower percentages reveal
dissatisfaction with our mandatory placement
policy that requires students to take courses that
do not count towards graduation or transfer to
senior institutions. Student comments on the
written parts of the survey clearly reveal this is
the case. However, mandatory placement has
been cited as a “best practice” in the
developmental education literature for over a
decade. Mandatory placement has been part of
our assessment model since 1985.
Other information is collected through our
course withdrawal form. This instrument
contains two items that pertain to student
satisfaction and asks students to indicate the
reason they are withdrawing from a course.
Two items pertaining to student satisfaction on
the withdrawal form are presented for three
years in Figure 3k.
Figure 3k
Percent of Responses Expressing
Dissatisfaction
on Course Withdrawal Form
Reason

Dissatisfied with
instruction.
Dissatisfied with
course content.

2006-07

2007-08

9%

7%

6%

Figure 3l, show a significant increase in the
number of graduates each year over those
reported in the previous systems portfolio.
Figure 3l
Number of WSCC Graduates
Year

2004-05
2005-06
2006-07
2007-08

Figure 3m
Number of Graduates Participating in
Graduation Commencement
May 2005
May 2006
May 2007
May 2008

6%

Immediately prior to the beginning of each
semester, Student Services counselors and
admissions personnel compile a list of degreeseeking students who have not yet registered for
the upcoming semester. Each student is
contacted by phone and reminded that the
registration period is drawing to a close and
asked why s/he has not registered. Information
collected is discussed at Student Service
Division team meetings, and concerns may be
forwarded to the Student Success Team.

138
179
176
173

We have also experienced an increase in the
number of students participating in our
commencement ceremony in recent years
(Figure 3m). Improvements that may account
for the increase include a revision of the
information sent to students about
commencement and the addition of the Grad
Fair in 2002-03. The fair is a preliminary
celebration where graduates receive their cap
and gown along with a small gift from the college
and are served lunch. The event is attended by
representatives from the Student Senate, the
Alumni Association, STaRS, and other campus
offices. Recent improvements to the actual
commencement ceremony itself include
establishing the tradition of bagpipers leading
the processional and recessional.

Year

Our WSCC Graduate and Employment Survey
also provides results for student satisfaction
(see Category 6).

Number

Number

86
121
101
113

Results for our campus cafeteria, “Beans and
Bread,” which is part of the new campus center
facility that opened for spring semester 2008,
are provided in Figure 3n. A satisfaction survey
was administered near the end of that semester
to gain information from stakeholders that would
help evaluate student satisfaction with the new
cafeteria and also provide input that could be
used to further improve the new area. The
survey employed a satisfaction rating from low
(1) to high (3).

We also examine results that include the
number of students graduating each year.
Results for the past four years, presented in
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Figure 3n
Beans and Bread Survey Results
for Spring Semester 2008
Survey Item

My food was served fresh and the
presentation was excellent.
My food was very tasty and
flavorful.
The staff knows the menu and is
great at suggesting options.
The menu choices are great.
Prices for the quality and selection
of menu choices.
The staff was warm, friendly, and
helpful.
Overall, customer service was
excellent.

Satisfaction
Rating of 3

81%
85%
89%
48%
40%
97%

survey in the areas presented above. However,
the Student Watch 2009 survey did reveal a
higher satisfaction level with the helpfulness of
bookstore staff and customer service than with
other retail stores in general.
A survey of students in fall semester 2007
provided satisfaction results for our new
Manistee Education Center. This satellite
campus, which serves the northern part of our
college district, opened its doors in September
2007. The survey collected overall satisfaction
results which appear in Figure 3p.
Figure 3p
Manistee County Center
Student Satisfaction

90%

Item

Percent
Satisfied

Based on these results and information from
focus groups, food services staff made menu
and pricing adjustments. A follow-up survey will
reassess student satisfaction in 2009.

Percent of students indicating they
were “somewhat satisfied” or “very
satisfied” with the classroom facilities
at the Center.

BookSource, our campus bookstore, conducted
a customer survey during fall semester 2008.
The survey asked respondents to rate customer
service, shopping frequency, use of the website
to purchase books, and timeliness of shipping
orders. An overall customer satisfaction item
was also included as well as open-ended items
asking for improvement suggestions. The
percentage of respondents indicating “satisfied”
and “very satisfied” on the survey was 93
percent. Selected survey results are shown in
Figure 3o. Ratings are derived through a fivepoint scale with five as the highest rating.

In addition, the survey included questions that
were helpful in identifying needed
improvements. For example, 35 percent of
student respondents indicated a need for
improving whiteboard placement and 23 percent
indicated a need for better temperature control
in classrooms. Other survey items addressed
services that students would like to have
available at the Center (i.e., bookstore, advising,
tutoring, and an open computer lab).

Figure 3o
Bookstore Customer Survey
Item

Staff greeting customers.
Supplies available in the store for
purchase.
Hours of operation.

Rating

4.6
4.7
4.5

97%

3R3 Our Results for Relationship-Building
with Students Our results for relationshipbuilding with students include student retention
or continuance which is measured from fall to
spring and from spring to fall semester each
year for degree-seeking students. Figure 3q
shows retention rates for the past two years in
terms of the percentage of students that were
enrolled during the listed semester that also
enrolled the next semester. Graduates are
factored out of these data.

BookSource also participated in the Student
Watch 2009 survey through Collegiate Research
Services during fall semester 2008. This online
survey provides a vast amount of data including
biographical information on respondents,
shopping preferences, use of coupons, and
other items that provide a holistic look at
customer interests and preferences. Results
from this survey closely matched the bookstore’s
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Figure 3q
Student Continuance
Period

Fall to Spring 2006-07
Spring 2006-07 to
Fall 2007-08
Fall to Spring 2007-08
Spring 2007-08 to
Fall 2008-09

Continuance Rate

73%

48%
71%
55%

The ACT Faces of the Future Survey provided
results that reflect on student/faculty and
student/staff relationships. Three of the top five
items on the survey that also had averages
above the national average are shown in Figure
3r.
Figure 3r
Relationship Indicators
ACT Faces of the Future Survey
Item

Administrators/non teaching staff
treat students in my racial/ethnic
group with respect.
Instructors treat students in my
racial/ethnic group with respect.
Instructors/administrators treat
students of my gender with
respect.

Average

4.33
4.30
4.28

A student-planned event that undoubtedly
connected students to campus took place during
fall semester 2008 when the Student Senate
hosted a semi-formal fall dance in the new
Schoenherr Campus Center. This event was
free and nearly 100 students, college faculty,
and staff attended. Students were encouraged
to bring a guest and guest passes were made
available. A web page was created for the
dance where students could submit music
requests. Food, refreshments, and prizes were
part of this event. The same night as the fall
dance a well-known violinist performed as part
of our Performing Arts Series. Students were
admitted at no cost to the concert and the two
events were jointly promoted encouraging
students to spend the entire evening on campus.
Several students from the Criminal Justice
program also assisted with security and earned
community service credit. The dance was the
first event of this type on campus, and it was
planned by our students. It received excellent
reviews from those who attended.

We have also invited student participation in
campus teams. The president of the student
senate participated in the Strategic Planning
Team throughout the recent strategic plan
revision process. Other teams have had student
participation. Students are particularly
interested in teams like our campus
environmental team, the Green Team.
We believe that the small size of our college and
the close-knit nature of our campus community
enhances relationship-building with students.
3R4 Our Results for Stakeholder Satisfaction
Results for non student stakeholder satisfaction
with our occupational educational programs
come through advisory committees and
employer feedback. For example, our Police
Certification and our Corrections program collect
stakeholder information through advisory
committee meetings between our Director of
Criminal Justice and representatives from local
police agencies. The director does not
administer satisfaction surveys but does poll the
representatives regularly, both in writing and in
person, to assure that graduates of the program
are meeting the needs of employers. The
representatives also act as interviewers in the
selection process in which students are
accepted into the Police Certification Program.
Our results for stakeholder satisfaction with
specific campus facilities and services that serve
both internal and external stakeholder groups
include those for our Recreational Services area
which includes the gym, pool, weight room,
racquetball courts, community ice arena, and the
Wellness Center which has circuit training and
provides short classes. Surveys are periodically
administered to stakeholders; but because of the
nature of these areas and the rapport our staff
have with stakeholders using our facilities,
stakeholders commonly provide verbal input on
facilities and services. In fall semester 2005, we
formed a collaborative relationship with the
YMCA that did not give us the results we
desired. This became increasingly more evident
especially when we held two community forums
with stakeholders. As a result, we dissolved the
partnership in late fall semester 2006; and we
developed a new plan for offering a full-facility
membership that includes all areas and services
except for the ice arena. This new membership
has an entirely new fee structure and was
implemented on July 1, 2008. We will assess
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the membership plan at the end of the 2008-09
academic year.
3R5 Performance Results for Building
Relationships with Key Stakeholders
Results for our West Shore Community College
Foundation include monies raised for our
Cultural Arts Program and the construction of
our community ice arena, among other
endeavors. The mission statement of our
foundation reads: “Our mission is to provide the
extra resources that help West Shore
Community College achieve greatness.” Our
foundation fills the funding gap between what we
can achieve solely through public funding and
what we need in order to achieve excellence in a
campus program or project. Two fund-raising
initiatives, the Corporate Sponsors Program and
the Directors Circle have been used by the
foundation to help raise monies.
Our Dinner Theater Gala event enables us to
build relationships with community leaders. This
fundraising event has generated between 120
and 180 attendees each year over the eight
years since the program’s creation. The gala is
the primary vehicle for recruiting new Director’s
Circle members who donate a minimum of $500
for membership. Annual membership in the
Director’s Circle has averaged 60 members for
the eight years of the program’s existence.
Funds are targeted at our cultural arts program.
Results for our foundation shown in Figure 3s
are for all fund-raising endeavors combined for
the specified years.
Figure 3s
College Foundation Fund-Raising Results
Total Funds Raised By Year
Year

2001-02
2002-03
2003-04
2004-05
2005-06
2006-07
2007-08
2008-09

Total

$ 494,762
$
82,598
$
50,893
$ 144,932
$ 396,616
$ 244,205
$ 423,687
$ 2,649,251*

*Amount is for first half of the year (as of 12/31/2008).
Funds were raised for the current year through
our “Advancing from Good to Great: Expanding
Opportunities, Touching Lives” Major Gifts
Campaign that began July 1, 2008. The goal of
this initiative is to raise $6.5 million to fund

scholarships, dual enrollment, and economic
development opportunities as shown in Figure
3t.
Figure 3t
Advancing From Good to Great
Campaign Goals
Need

Scholarships
o Need-based scholarships
o Mentor program scholarships
o Merit-based scholarships
Dual Enrollment
o Dual enrollment scholarships
o Mathematics and Science
Academy Scholarships
Economic Development
Opportunities
o Training Opportunities
o Entrepreneurship Center

Amount

$3,000,000

$1,500,000

$2,000,000

The Clements Group provided leadership for this
project which initially included a feasibility study
through which we learned the following:
o Ninety percent of the respondents were
favorable towards WSCC.
o Seventy-one percent of the respondents
were in favor of conducting a major gifts
campaign.
o Seventy percent of the respondents
indicated they were willing or may be
willing to participate in a campaign.
o Ninety-seven percent of the
respondents indicated they will or might
personally contribute to a major gifts
campaign.
o Seventy-six percent of the respondents
placed the needs of WSCC as relatively
high compared to their other
philanthropic priorities.
Results from the feasibility study enabled us to
conclude that “WSCC is essential to the
educational and economic vitality of the area it
serves.” Not only were many college employees
involved in the initiative, but 100 percent of our
full-time employees donated to the campaign.
Additionally, our students participating in Phi
Theta Kappa completed two community service
projects in fall semester 2008. They organized
and completed a canned food drive and also
participated in the national "Make a Difference"
campaign where they raked lawns for retired
teachers in our community.
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3R6 Comparing Our Results with Outside
Organizations We lack comparisons in most
areas but the ACT Faces of the Future Survey
did provide a national comparison for our
satisfaction results. Figure 3u provides selected
comparative results.
Figure 3u
Comparisons with National Results
ACT Faces of the Future Survey
Item

I would recommend this
college to friends and
relatives.
This college has a good
reputation in the community.
Overall satisfaction with this
college.

WSCC

National

4.25

4.12

4.20

3.98

4.20

4.11

The Student Watch 2009 survey that our
campus bookstore administered provided a
comparison of customer satisfaction with that of
non college retail stores as discussed above.
3I1 Recent Improvements and Assessing Our
Processes and Results for Understanding
Students’ and Other Stakeholders’ Needs
Recent improvements that have directly
addressed needs or have improved the delivery
of services to students and other stakeholders in
this category include the following:
o The new Schoenherr Campus Center
that has enabled us to offer student
support services in one location and to
develop a collaborative model for
support services.
o A new bookstore, cafeteria, library,
Student Services area, Learning and
Testing Center, Women’s Resource
Center, and STaRS office in the new
campus center.
o Our improved mentoring program
(improvements made possible by new
campus center facility).
o The shift from Blackboard to Moodle as
our vehicle for the delivery of on-line
courses.
o The new WSCC Manistee County
Education Center facility in partnership
with West Shore Medical Center to
serve students in the northern reaches
of our district.
o The new model for the delivery of
recreational services in our Recreation
Center.

o

The success of our Major Gifts
Campaign.

In particular, the Schoenherr Campus Center is
a major improvement for our students and
campus community.
3I2 How Our Culture and Infrastructure Help
in Selecting Processes to Improve and
Foster Improved Performance Results Our
vision, mission, and core values are the bedrock
of our culture that provides a foundation to
improve any aspect of the institution.
The collaborative model for the delivery of
support services developed by the Student
Success Team for the new campus center was
possible because our culture and infrastructure
encourages employee creativity and
involvement in improving all aspects of our
college. The development of this model
included the work of representatives from the
seven support service areas moving to the new
campus center and the model was completed
prior to the opening of the facility. Because this
team of employees had creative license (due to
our culture and infrastructure), they developed a
customer service philosophy that addressed the
delivery of astonishing customer service in the
new facility and shared the philosophy with the
campus community (see the Systems Portfolio
Overview, Figure 6b). This new “one-stop”
model for service delivery included developing
ways to share knowledge and collaborate to
benefit students and enhance the access to staff
and services. Our Student Success Team and
At-Risk Team have on-going responsibility to
review and address issues related to the
delivery of student support services and
implement improvements as do the individual
service areas.
Our culture fosters creativity and collaboration
and a passion for helping students succeed as
well as serving our entire community. Our team
system provides the medium for collaboration
and it ensures that creative input from all levels
of the campus community reaches the decisionmaking process.
As we have stated previously, we do not set
targets or quotas but instead strive for
continuous improvement.
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AQIP Category Four
Valuing People
4P1 Identification of Credentials, Skills, and
Values Required for Faculty, Staff, and
Administrators We identify the credentials and
desirable traits of newly created positions
through our Human Resources office. This
office collaborates with key individuals on
campus (i.e., instructional division chairpersons,
vice presidents, and program directors) to
ascertain the credentials required for new and
vacant positions. Credentials required for
faculty positions, of course, follow established
guidelines in terms of degree requirements in
specified disciplines. Credentials and skills for
Administrative and Educational Support Staff
positions are based on job descriptions. Skills
are evidenced by years of related experience
and training. Departments, offices, and/or
divisions develop position profiles and establish
the educational and experience requirements.
Our core values, mission, and vision are the
value set that we have identified for prospective
employees. Candidates must value students
and want them to succeed, value community
service, desire to play a role in the pursuit of
greatness, and provide evidence that personal
values align with our core values.
Our newly created Professional Development
Team is a strategic team that will be responsible
for developing action plans to “recruit and hire
the best people,” a strategy under strategic goal
5.
4P2 Ensuring Our Hiring Processes Employ
People that have Credentials, Skills, and
Values We Require Teaching skills of
prospective faculty are frequently assessed
during the interview process through a sample
teaching exercise. In addition, the Carl Perkins
grant requires that we keep records verifying
faculty teaching credentials for all faculty
teaching occupational courses; and our Human
Resources office verifies the credentials of all
prospective faculty prior to hiring.
We look for a match between a candidate’s
values and our college vision, mission, and core
values. However, prospective employees’
values are challenging to ascertain. But by
careful wording of questions it is possible to
assess candidates’ values to some degree in the
interview process. At a point in the interview, we
clearly explain our values and campus culture

and directly ask candidates if they would fit here.
In 2004, we added an informal time where
refreshments are served and search team
members and other interested employees can
meet and talk with candidates and provide
feedback to the hiring team.
4P3 Recruiting, Hiring, Orienting, and
Retaining Employees We recruit employees
through advertisements in state and local
newspapers, through the Chronicle of Higher
Education, through campus Web page vacancy
listings, and internally through email. We hire
through a search team that has broad
representation from our campus community.
Team members are selected based primarily on
expertise and collegial relationship (i.e.,
Humanities Division faculty members participate
in the hiring of new members of that division).
Employee retention is enhanced by competitive
salaries, annual pay increases, pay grade
increases based on longevity, pay increases
based on educational attainment for faculty, and
by providing opportunities for professional
growth. The latter includes both in-house as
well as college funding for travel to conferences
and seminars. Many employees seek positions
here because our beautiful, rural environment
offers small-town living and many recreational
opportunities. This is also a factor in employee
retention.
4P4 Orientation of Employees to Campus
History, Mission, and Values Orientation to
our values, mission, and vision really begins in
the interview process. We have also held
annual new employee orientation sessions
where we explain our culture, team orientation,
leadership model, along with our values,
mission, and vision. Orientation is further
accomplished through the Human Resources
office, the Quality Institute, and through the
division, department, or office where the
employee is to work. For part-time faculty we
hold a welcome dinner that includes an
orientation program. A handbook is also
provided for adjunct faculty. New employees
are introduced at board of trustee meetings and
during semester kick-off events.
4P5 Planning for Changes in Personnel
Planning for changes in personnel depends on
the position classification. Vice presidents of
divisions are responsible for planning for
changes in administrative personnel within their
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respective divisions. They do so working in
conjunction with the president and the human
resources director. Vice presidents work with
division administrators to plan for personnel
changes in educational support staff. With
faculty positions, vice presidents of the
instructional divisions work with faculty division
chairpersons to plan for changes in faculty.
At the close of fall semester 2008, the president
and board of trustees were in the final phase of
developing a leadership succession plan
specifically for the position of college president.
This plan will be finalized during spring semester
of 2009.
4P6 Designing Work Processes and
Activities to Contribute to Organizational
Productivity and Employee Satisfaction
Organizational units tend to design their own
work processes being conscious of how they
effect other departments across campus. Areas
work collaboratively to support one another
which increases productivity. Work processes
and activities are also designed with the
knowledge that we are a small college which
necessitates flexibility and the wearing of more
than one hat, at least on occasion. A lack of
redundancy within organizational units requires
cross-training so that employees can fill in for
one another during periods of staff absences.
For example, our admissions office has a
director and one secretary. Other staff in the
Student Services Division will provide backup for
the secretary when needed. Facilities
maintenance staff have schedule flexibility and a
high level of cooperation and teamwork that
enables effective coverage for fellow employees
that are absent. Our work processes are
designed to ensure the necessary flexibility and
that skilled employees are available when
needed. Employees also understand the need
to look for opportunities to contribute in times of
need or special circumstances. For example,
with annual campus events like our annual Gala
Dinner Theater fund raiser, employees from
across campus pitch in and help make the event
a success. Campus divisions, due to size, are
close-knit. Work activities are shared and there
is a high level of cooperation and reciprocity.
Additionally, activities like pot luck lunches,
birthday celebrations, and informal off-campus
gatherings promote collegiality, teamwork, and
employee satisfaction.

We also have a modified summer schedule that
allows support staff to begin work an hour earlier
four days a week so they can end their work day
at noon on Fridays. In terms of technology that
helps work processes and productivity, the use
of headsets allows staff to be away from desks
and also facilitates hands-free multi-tasking.
Laptop computers also allow for staff mobility
and the use of the “follow me” feature in our
VOIP telephone system that automatically
transfers calls to other extensions or to a cell
phone helps particularly our IT administrators
and support staff. Furthermore, free email and
Internet connectivity through the college enables
staff to access college email from home.
4P7 Ensuring Ethical Practices within Our
Campus Community Each full-time employee
participates in at least one campus team. Our
team structure is designed to facilitate
communication, to create high levels of
cooperation between all staff, and to encourage
idea-sharing and innovation. Our core values
provide the foundation for ethical practices of all
employees. New employee orientation
programs that are conducted by our Quality
Institute address and reinforce cooperation,
teamwork, and empowerment.
4P8 Determining Training Needs, Alignment
with Planning, and Strengthening Programs
and Services We analyze market needs,
recent legislation, technology trends (both
external and internal), and other developments
to determine training needs. The Institutional
Effectiveness Team and Quality Institute are
involved with implementing quality improvement
principles throughout our institution and work to
provide and sponsor training sessions on topics
that will move the college towards fulfilling its
mission and vision.
Training is frequently determined at the division,
department, or office level based on changes in
policies, procedures, technology, or work team
needs. For example, plans to migrate to new
mainframe software would drive a training
initiative for Student Services, the business
office, human resources, and other staff.
Training in teamwork would also be at the work
team level in the various campus organizational
units. Training on a broader scale would occur
with a PC operating system upgrade because it
would impact all college employees. CQI
training sessions have been conducted for the
entire campus as well as for individual offices
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and departments. The need determines the
type of training and who is trained. Individual
organizational units or faculty departments can
determine more specific training needs relative
to changes or goals and select individuals to
receive training. For example, when the faculty
was planning for learning communities, they
sent peers to conferences for training and upon
returning these individuals led that initiative.
Finally, our new Instructional Innovation Center,
which is currently under development, is
intended to provide faculty with the latest
technology and training to enhance classroom
instruction. All such endeavors strengthen our
programs and services.
4P9 Faculty, Staff, and Administrator
Training and Development All staff are
required to engage in professional development
activities. Faculty members are required to
submit an annual professional development plan
that includes activities like conferences,
workshops, and educational coursework to be
accomplished during the upcoming year.
Faculty members are also awarded sabbaticals
to pursue professional development.
Administrators and educational support staff
complete the employee performance review
process each year which requires the
submission of annual goals and activities. The
college also holds technology training sessions
each year that are open to all employees. Our
annual two-day spring in-service in February
may include sessions on pedagogy, technology,
assessment, and other topics. Our Quality
Institute has provided training in continuous
quality improvement at both in-services and
semester kick-off events.
Employees continuing an education receive free
tuition at WSCC and are also reimbursed for a
maximum of two courses completed at other
colleges and universities. However, coursework
must relate to an employee’s position. Hourly
employees can receive approval to take WSCC
classes during their normally scheduled work
time.
4P10 Our Employee Evaluation System,
Design, and Alignment with Program
Objectives We have improved our employee
performance review process through our
institutional climate survey and employee focus
groups. The core of our current system is based
on Ken Blanchard’s videos, Whale Done and
The One-Minute Manager. Our Quality Institute

used these materials in administrator and
educational support staff training sessions when
we shifted from the former evaluation method to
this new approach. Topics included goalsetting, communicating, building trust,
accentuating the positive, redirecting energy for
positive results, and building positive
relationships. Other materials that were
incorporated into the new evaluation method
include Spencer Johnson’s book, Who Moved
My Cheese?, and Stephen Lundin’s book Fish !:
a Remarkable Way to Boost Morale and
Improve Results.
The evaluation process for full-time faculty
includes classroom evaluations by instructional
vice presidents. Division chairpersons conduct
classroom evaluations for adjunct faculty.
Students complete a written class evaluation at
the close of each semester which is used in the
faculty evaluation process. Depending on
employee classification, employees are
evaluated relative to program goals,
organizational unit goals, teamwork, and/or
completion of specific professional development
goals.
4P11 Our Employee Recognition and
Compensation Systems and Alignment with
Programs and Services We do not have a
formal procedure for aligning our compensation
systems with student learning and other
objectives, but we have a process that has been
in place since 1997 to review and grade
positions. At that time an external consultant
reviewed all college positions and compared
wages/salaries and benefits with outside
sources including the Michigan Community
College Personnel Administrators Association,
similar-sized Michigan community colleges, and
local sources as appropriate. All positions were
graded and wage/salary ranges were
established for each position based on this
information. New position profiles are forwarded
to the consultant who provides comparisons and
submits recommendations for grade and
wage/salary ranges. Some positions change
over time and we have a process in place
through which employees can request a position
profile review and receive a grade change and
wage/salary increase.
Employee compensation increases vary
between employee groups. Beyond annual
cost-of-living increases that are for all college
employees, administrators and educational
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support staff receive increases based on
longevity while full-time faculty receive increases
based on a 12-step pay grid that uses longevity
and degrees/credits earned. There are
additional longevity steps at 15, 20, and 25
years of service. Faculty receive overload pay,
department chairs are compensated, and faculty
may opt for either release time or receive
additional compensation for online course
development. Faculty may also receive release
time to work on key projects.
During the summer of 2007 as part of an
academy project, adjunct faculty enrolled in an
optional pedagogy course taught by our full-time
faculty on our campus for graduate credit at
Ferris State University. As a benefit to adjunct
faculty, tuition and fees were covered. The
purpose of the pedagogy course was to improve
instruction and successful completion of the
course resulted in a per credit pay increase for
adjunct faculty.
We recognize our outstanding employees at the
Employee Recognition Brunch each April. The
faculty excellence, community service, staff
member of the semester, and years of service
awards are presented at this event. Our College
and Community Services Team has been
responsible for the selection of recipients.
Recipients are also recognized at board of
trustees meetings and recipient photographs
appear on plaques throughout campus.
4P12 Determining Key Issues Related to
Faculty, Staff, and Administrator Motivation
The institutional climate survey process is used
to collect data on key issues related to employee
motivation. Our first survey was developed by
our Institutional Effectiveness Team (IET), and
results were reported as an AQIP Action Project
concerned with improving institutional climate.
In 2005 we adopted the National Initiative for
Leadership and Institutional Effectiveness
(NILIE) Personal Assessment of the College
Environment (PACE) survey from North Carolina
State University. We administer this survey at
two-year intervals and have conducted the
survey in the fall semesters of 2005 and 2007.
The PACE survey provides an overall indicator
of the health of the campus climate and rates it
relative to four organizational systems. These
systems, from the least desirable to the most
desirable, are: Coercive, Competitive,
Consultative, and Collaborative. It also includes

supervisory relationships, institutional structure,
teamwork, and student focus domains in which
climate is assessed. The customized domain
includes ten survey items of our own design.
PACE identifies areas of excellence, areas
needing improvement, and results are provided
for each employee group. Written comments
are analyzed and grouped by theme and scored
from the least to the most favorable.
During interim years between administrations of
PACE, the IET focuses on further analysis and
improvements in areas identified through PACE
as being in greatest need of improvement.
To gain further insight into issues identified in
the PACE survey, the survey findings are
disseminated to all college employees; and
focus groups are conducted for each employee
group to clarify issues and help develop
improvement strategies. Improvement
recommendations are forwarded to the
President’s Leadership Team (PLT) for
approval.
4P13 Providing for and Evaluating Employee
Satisfaction, Health, Safety, and Well-Being
The PACE survey provides results regarding
employee satisfaction in these areas. Data from
the climate surveys and focus groups are the
chief drivers of improvements in general working
conditions. A custom item we added in the
PACE survey addresses satisfaction with
employees’ immediate work environment. Prior
to using PACE, the institutional climate survey
that we developed and used for a number of
years addressed these issues through a number
of survey items. Because our rural campus is
situated near small communities, safety has not
been an issue. However, due to concern about
recent violence on college campus, we
conducted crisis response training for all
employees in 2007.
4R1 Measures for Valuing People Our
primary measures for valuing people are found
in the NILIE PACE survey that we use to assess
institutional climate. Measures in the PACE
survey include the following:
o Overall measure;
o Measures by domain;
o Measures by employee group;
o Measures that are customized for our
organization; and
o Comparisons with a national norm base
of like colleges.
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Additionally, the ACT Faces of the Future
Survey provided some very general measures
and results that reflect on valuing people.
4R2 Results for Valuing People Average
scores for all employees for all PACE survey
questions combined are shown in Figure 4a. A
five-point satisfaction scale is used ranging from
least satisfied (1) to most satisfied (5). The
survey averages demonstrate that the majority
of employees agree that the institutional climate
is more positive than negative. NILIE concluded
for both administrations of the survey that “the
overall results…indicate a healthy climate.”
Figure 4a
PACE Climate Survey Results Survey Averages for 2 Years
2005

2007

3.54

3.87

More specifically, the above results reveal,
relative to the four organizational systems NILIE
uses to describe college climate that we fall in
the high Consultative range. The improved
average score of 3.87 in 2007 moves us closer
to the Collaborative range that begins at a score
of 4.0.
PACE results by domain for each employee
group are shown in the next figure for the 2007
survey. Gains were made in each employee
group between 2005 and 2007. The largest
gains were in the full-time faculty group and the
largest single gain in that group was in
institutional structure.
Figure 4b
2007 PACE Climate Survey Results
by Domain and Employee Group
Domain

Supervisory
Relationships
Institutional
Structure
Teamwork
Student
Focus
Customized
Overall

F-T
Faculty

P-T
Faculty

ESP

Admin

3.82

4.05

3.88

3.99

3.10

3.94

3.40

3.71

3.68

4.19

3.96

4.12

4.02

4.20

4.19

4.25

3.53
3.87

4.10
4.08

3.88
3.81

3.62
3.98

PACE also provides a satisfaction measure for
employees for professional development and
training opportunities. We have shown

improvement between administrations of the
survey and our average for this item is above
the national average.
Comparative averages between the 2005 and
2007 surveys for the customized survey items
shown in Figure 4c are very encouraging.
Figure 4c
PACE Climate Survey
Customized Domain
Custom Survey Item

The extent to which the campus
environment is one that
encourages and nurtures
positive change.
The extent to which the collective
actions of WSCC employees
reflect the core values of the
college.
The extent with which I am
satisfied with my individual level
of morale at work.
The extent to which I believe,
overall, that WSCC is a good
place to work.
The extent to which, overall, I am
satisfied with the quality of our
campus facilities.
The extent to which my
immediate physical work
environment (ventilation,
temperature, space to work,
cleanliness, etc.) is satisfactory.

2005

2007

3.24

3.77

3.54

3.89

3.48

3.99

3.81

4.32

3.97

4.26

3.81

3.93

Communication has been the lowest ranked
area in climate surveys. In 2005 the two lowest
ranking PACE items and the average scores for
each were: 1) The extent to which information is
shared within this institution (2.86), and 2) The
extent to which open and ethical communication
is practiced at this institution (2.88). In 2006 the
Institutional Effectiveness Team formed a
Communications Subteam and created an AQIP
Action Project to improve our organizational
communications processes. This project
included a survey and subsequent focus groups
for all campus employees. The first part of the
survey focused on evaluating the efficacy of
current methods of campus communication.
The second part focused on the analysis of
problematic communication areas. The three
general areas needing the most improvement
were identified as communication within
departments, communication between
departments, and communication within the
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decision-making process. Through careful
examination of survey comments related to
these three areas, nine communication
categories were identified and ranked according
to satisfaction. Involvement, trust, and
inclusiveness emerged as the categories of least
satisfaction. These were addressed through
focus groups to further clarify issues and gain
input on improvements.
The 2007 PACE survey showed improvement
on both of the two lowest communication items
from the 2005 survey. These survey items
increased to 3.12 and 3.34. Both scores are
above the national norm base scores of 2.93
and 3.17, respectively.
The student focus domain not only had the
highest average responses but showed gains
between 2005 and 2007 on each survey item.
We believe this reflects our “putting students
first” philosophy and the “assuring student
success” element of our vision statement.
Highlights are shown in the Figure 4f.
Figure 4f
PACE Climate Survey
Student Focus Domain
Student Focus Items

The extent to which student
needs are central to what we do.
The extent to which I feel my job
is relevant to this institution’s
mission.
The extent to which faculty meet
the needs of students.
The extent to which nonteaching professional personnel
meet the needs of students.
The extent to which classified
(supporting) personnel meet the
needs of students.
The extent to which students
receive an excellent education at
this institution.

2005

2007

3.78

4.20

4.24

4.48

4.05

4.30

4.01

4.14

3.83

4.10

4.20

4.48

Of the twelve items in the student focus domain
section of PACE, only one on ethnic and cultural
diversity scored below the Collaborative level of
4.0. However, the diversity within our campus
community reflects the diversity in our service
area.

years between administrations of PACE we will
work to further analyze low scoring survey items
and make improvements. Subsequent
administrations of PACE will enable us to
assess our improvements.
4R3 Evidence Our Employees are Helping Us
Achieve Our Goals We can cite the following
evidence that our employees are helping us
achieve our goals:
 Employee participation in our climate survey
and focus groups;
 Employee participation (100 percent) in the
Major Gifts Campaign;
 Employee satisfaction on the NILIE PACE
climate survey;
 Employee participation on campus teams;
 Students expressing satisfaction on our
surveys like the ACT Faces of the Future
Survey and others;
 Course outcomes data using NOCTI
(National Occupational Competency Testing
Institute’s Job Ready Occupational
Competency Tests);
 Faculty-led Future Business Leaders club;
 Faculty-led Phi Theta Kappa honor society;
 Women’s Resource Center seminars and
workshops;
 The new Schoenherr Campus Center with a
new student support service model in place;
 The WSCC Service Philosophy and values
statements for the new campus center;
 Faculty-initiated learning communities;
 Faculty development of institution-wide core
abilities; and
 “The Big Read” and “The Big Question,”
faculty-led community-wide events.
The ACT Faces of the Future Survey that was
administered to enrolled students in fall
semester 2005 also provided results that our
goals are being achieved. This survey also
enabled us to benchmark with national data as
shown in Figure 4g. Results are reported using
a Likert scale with “1” as strongly disagree, “5”
as strongly agree, and a value of “3” as a neutral
response.

PACE will continue to be the tool we use to
assess and improve our processes for valuing
people for the foreseeable future. During the
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o
Figure 4g
Faces of the Future Survey Results
Related to WSCC Goal Achievement
Survey Item

This college has a good
reputation in the
community.
I would recommend this
college to friends and
relatives.

WSCC
Average

National
Average

4.20

3.98

o
o
o
o

4.25

4.12

o
o

4R4 Comparing Our Results with Other
Colleges and Organizations The NILIE PACE
survey provides a norm base of approximately
45 different climate studies at two-year
institutions. Comparisons are provided at the
survey item level as well as for the five domains
shown in Figure 4h.
Figure 4h
WSCC Comparison with the
NILIE PACE Norm Base
Domain

Supervisory
Relationships
Institutional Structure
Teamwork
Student Focus
Overall

WSCC
2005

WSCC
2007

Norm
Base

3.57

3.94

3.64

3.18
3.57
3.96
3.54

3.53
3.98
4.17
3.87

3.26
3.70
3.84
3.57

In 2005 three out of four domains were below
the PACE norm base as was the overall survey
results. We were encouraged with the results
from the 2007 administration of the PACE where
all domains and the overall average were above
the norm base.
4I1 Recent Improvements in Valuing People
and Comprehensiveness of Processes and
Results A recent improvement has been
shifting back to a leadership model with two
instructional vice presidents--one for Workforce
Development and one for Arts and Sciences.
We believe that this explains the rise in average
scores on the 2007 PACE survey especially in
institutional structure and supervisory
relationships domains.
A number of other improvements have been
implemented as a result of our work to improve
institutional climate including the following:
o All employee birthdays are now included in
the WSCC Shoreline publication;

o

An informative payroll newsletter that
accompanies pay stubs and updates
employees on news regarding insurance,
retirement, and topics like stress reduction;
Better technology in adjunct faculty offices;
Better voicemail access for adjunct faculty;
Improvements in evening technology
support for faculty;
Improvements in the Adjunct Faculty
Handbook;
The pedagogy course for adjunct faculty
with a pay increase for participants;
Communication of team activities and
accomplishments at spring kickoff through a
team fair with a table and display board for
each team; and
Reorganization of Facilities Maintenance
leadership.

Additionally, methods of communication that
employees indicated in the communications
survey as being most effective have become the
primary methods for campus communication.
Other methods that were not used or thought to
be less effective have been minimized or
discontinued.
The creation of a strategic goal strategy and a
Professional Development Team to ensure
professional development opportunities for all
employees is a significant improvement. This
team will begin developing action plans to
address this strategy and goal during spring
semester 2009.
Finally, a crisis planning workshop was held for
all employees at the beginning of fall semester
2008. The workshop was conducted by Ross
Kadish, the risk manager for the Michigan
Community College Risk Association. The
workshop was intended to help employees
develop the skills necessary to properly respond
to campus-based emergencies.
Through the use of the PACE survey and followup focus groups and by using the interim years
for further assessment we have a very welldeveloped set of processes in place to drive
improvements for valuing people.
4I2 Selecting Specific Processes to Improve
within Our Culture and Infrastructure
Having a high level of morale, collaboration, and
collegiality is critical at all levels of our institution.
Since the Institutional Effectiveness Team (IET)
developed the first institutional climate survey in

Category Four - 7

West Shore Community College

June 2009

2002 we have engaged in an on-going quest to
improve our institutional climate. Many
employees have been involved in this work as
members of the IET, as survey respondents,
and as focus group participants. There is broad
agreement that use of an institutional climate
survey is an effective means to assess and
improve our campus climate and culture.
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AQIP Category Five
Leading and Communicating
5P1 How Our Mission and Values Are
Defined and Reviewed We define and review
our foundational documents through our
Strategic Planning Team (SPT) which includes
the president, vice presidents, selected faculty
members, team chairs, and the president of the
student senate. This team completed an
exhaustive review of our foundational
documents as part of the strategic plan review
process that was completed late in the fall
semester of 2008. Our vision was reaffirmed
and our mission and core values were revised
during this process which is described in
Category Eight. Our vision, mission, and core
values are presented in the Systems Portfolio
Overview. Our board of trustees was also
engaged in the strategic plan review process.
5P2 Setting Directions That Align with
Vision, Mission, and Core Values We set the
overall strategic direction for the college through
our Strategic Planning Team (SPT) and our
strategic plan. As discussed above, the SPT
conducted a review of our vision, mission, and
core values as part of the strategic plan review
process. This part of the review process was
completed prior to the development of strategic
goals and strategies to ensure we achieved
alignment with these core documents. Near the
end of fall semester 2008, all employees were
asked to submit the names of two teams on
which they would like to be considered for
membership. This final step in the strategic plan
review process was intended to align the
passion of individual employees with a specific
team and its assigned strategies.
5P3 Setting Directions Relative to the Needs
and Expectations of Students and Key
Stakeholders Our strategic plan review
process included focus groups and surveys of
students and key stakeholder groups. Six focus
groups were held in five local communities and
surveys were administered to the following
stakeholder groups:
1. parents of in-district high school
juniors/seniors;
2. in-district high school teachers,
counselors, and principals;
3. area community leaders and advisory
board members;
4. our students; and
5. our community.

The results from the focus groups and surveys
were reviewed by the SPT in the process
wherein strategic goals were developed. Use of
these results in the goal development process
ensured alignment between goals and the needs
of students and key stakeholders.
5P4 Institutional Guidance by Leaders for
Future Opportunities While Focusing on
Students and Learning Throughout the
strategic plan revision process, our leaders
challenged and reassessed all foundational
documents. While our mission and core values
were rewritten, our vision was reaffirmed and
there was a renewed commitment to that vision.
Our vision guides us toward seeking future
opportunities (pursuing greatness), while at the
same time assuring our continuing commitment
to students (assuring student success), as well
as serving our entire community. Students are
the first stakeholder group cited in our vision,
and we have a clearly articulated “students first
philosophy” which positions students centrally in
all we do.
5P5 Making and Carrying Out Decisions and
Use of Teams to Recommend or Make
Decisions and Carry Them Out Our teams
are central to decision-making and are crossfunctional and populated by a mix of employees
from faculty, staff, and administrative groups.
We believe that leadership spans our entire
organization and that decision-making must be
distributed throughout the college. We believe
that every employee makes a leadership
contribution. Our “Leadership Essence,” shown
in Figure 5a, sets forth leadership actions that
we believe we are to live each day as members
of our campus community (from The Leadership
Challenge by James M. Kouzes and Barry Z.
Posner).
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teams. Members include the president, division
vice presidents, director of college relations, and
the executive secretary to the president.

Figure 5a
WSCC Leadership Essence







Inspire a shared vision: Create ownership
and emotional connection.
Challenge the status quo: Good is the
enemy of great.
Empower others to act: Build independence
within the vision.
Encourage the heart: What we believe is
what is possible.
Be the students' advocate: They are the
reason we exist.
Model the way: Leaders create standards
of excellence and set an example.

The evolution of our team system continues this
current year with its modification during the
strategic plan revision process. Figure 5b
provides a perspective of our strategic team
system with our President’s Leadership Team at
the core. Teams are described in detail below.
Figure 5b
Institutional
Effectiveness

Student
Success

Teaching &
Learning

PLT

Professional
Development

Strategic Teams (Figure 5b) work toward
accomplishing specific strategies that relate to
strategic goals. Teams provide vision,
leadership, and action that result in movement
toward accomplishing our college vision.
Nonetheless, team action will not be the
exclusive means through which the strategic
plan will be implemented; there will always be
multiple avenues through which to contribute to
accomplishing our vision. The eight teams are
comprised of administrators, faculty, educational
support staff, and students if possible.
Operational Teams do not have strategic
assignments but instead serve a functional role.
These teams include the Fun Team, Global
Awareness Team, Technology and Equipment
Team, and the Curriculum and Academic Policy
Team.

Community
Service

Economic
Development

The Strategic Planning Team (SPT) is the
keeper of the college vision. This forwardlooking team is responsible for the development
of a strategic plan that aligns with the college
vision and through which our strategic goals,
and ultimately our college vision, will be
accomplished. This core team assigns
strategies to teams and monitors team progress
toward accomplishment. Team members
include: vice presidents, representatives from
campus teams (faculty, administrators, and
educational support staff), additional staff, and
students.

Customer
Service

Green
Team

The President’s Leadership Team (PLT) is a
collaborating body that brings the four divisions
of the college together: Arts and Sciences,
Workforce Development, Administrative, and
Student Services, The PLT is responsible for
the day-to-day management of the college,
assuring that the college meets its mission, and
initiating ideas that are forwarded to campus

Sub-teams are comprised of members of a
standing team and are focused on specific
issues or tasks related to strategic goal(s) that
have been assigned to the larger team. Some
sub-teams fulfill their purpose and then disband
while others are permanent fixtures in the team
structure.
Ad-hoc Teams are formed to deal with specific
issues that do not align with strategic or
operational teams. An ad-hoc team may be
short- or long-term, depending on the issue.
These teams are comprised of college staff with
direct knowledge or expertise in the given issue.
Ad-hoc teams are often connected to a larger
team.
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Task Forces are short-term and exist solely to
solve a specific problem or investigate solutions
and make recommendations. Team members
are selected for their knowledge or expertise in
the specific task. Task forces usually report to a
standing team or directly to the PLT.
Our team model emphasizes team responsibility
and accountability, which includes each team
being held accountable in three specific areas:
1. Focus – each team will focus on its
assigned strategies through developing
action plans with timelines, deadlines,
and measurements that ensure its
progress is genuine.
2. Research – each team is encouraged to
look beyond its members to other
community colleges for best practices,
ideas, and results which will help us
establish benchmarks for comparing our
progress.
3. Communication – team ideas,
successes, and failures must be
regularly communicated to the entire
college community, which will allow
input from a broader audience.
As teams develop action plans and accomplish
assigned strategies, they will submit
recommendations to the Strategic Planning
Team. The SPT will review the plans and
forward them to the President’s Leadership
Team for approval. Recommendations are
reviewed by the PLT and upon approval are
prioritized and forwarded to the appropriate
individual and/or division for implementation.
Recommendations that require board approval
are presented to the board.
5P6 Use of Data, Information, and Results in
the Decision-making Process Results from
our strategic planning review process were
reviewed and used by the SPT in the creation of
our strategic plan as discussed above and in
8P1.
5P7 Communication Between Institutional
Units and Levels Our team structure is
designed to facilitate communication across
campus. Each team is comprised of employees
from different organizational units and employee
groups. This mix allows for both formal and
informal communication related to strategic
goals, strategies and team action plans. The
team system enables a flow of information from
the PLT through the Strategic Planning Team to

the campus teams and on to employees across
campus and back. Vice presidents, who not
only serve on the SPT but are members of
strategic and/or operational teams, act as
communication pipelines to the PLT and the
board of trustees. Each college team has a
representative on the Strategic Planning Team
while sub-teams, ad-hoc teams, and task forces
are usually connected to teams or the PLT
depending on the issue being addressed.
Hence, there is an ebb and flow of information
between teams and throughout campus through
team representation and membership.
Our Institutional Effectiveness Team (IET)
conducted a survey in the fall of 2007 that
assessed communication between departments
as well as the efficacy of current methods of
communication as part of its improving campus
communication project. This project was
prompted by institutional climate survey results
that indicated the need for improvement in this
area. Employees indicated the least and most
effective communication methods of those
currently used and indicated their satisfaction
with communication between departments which
was explored in more depth through employee
focus groups.
Enhanced team communication is a goal of the
newly revised strategic plan. Teams share
activities and accomplishments on display
boards at annual team fairs. As discussed in
Category 4, this method received high ratings
from employees. Results from the fall 2007
communications survey conducted by the IET
will influence decisions about how teams will
provide regular and timely communication to the
campus community beginning in spring
semester 2009. Campus departments and
offices, recognizing the potential of the Team
Fair as a means of communication to the
campus at large, began participating in the
second annual team fair held during spring
semester 2008. We anticipate this trend will
continue and more organizational units to
participate in 2009.
Methods of communication other than those
already discussed that pertain to campus teams
are provided in Figure 5c.
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Figure 5c
WSCC Communication Overview
Method

Semester Kick-Off
Mid-Semester In-Service

Purpose

State of campus
address, training, and
collegiality
Professional
development of staff
Inform staff on issues to
be presented to the
board of trustees
Discuss topics pertinent
to upcoming semester

Audience

Frequency

All employees

September

Open to all employees

February

Instructional Division
Meetings

Discuss instructional
issues and directions

Faculty Divisional
Meetings
Administrative Divisional
Meetings - Noninstructional Divisions
Administrative/Educational
Support Staff Retreat
Campus Team Meetings
Staff Forums and Focus
Groups

Discuss divisional
issues and directions

Administrators, faculty
chairs, support staff
representatives
Instructional Vice
Presidents and faculties
Arts and Sciences,
Workforce
Development
Division chairs and
faculty

Discuss divisional
issues and directions

Division administrators
and staff

Varies by division

All administrators

Periodically

Team members
Depends on forum
content

Biweekly

Pre-Board Meetings
Faculty Retreat

Web Page

Video Text Monitors
Emails and standard
mailings from various
campus offices
Shorelines Newsletter
Human Resources
Newsletter

Discuss college
leadership issues
Pursue team goals
Discuss campus-wide
issues and directions
Mission, vision, core
values, leadership
essence, and
comprehensive college
information
Inform campus
community of campus
news, events, and
services
Provide information
Inform campus
community
Inform employees on
insurance, retirement,
and other payroll issues

In addition to the communication vehicles
presented above, the president maintains an
open-door policy whereby he is accessible to all
employees.
5P8 Leadership Communication of Shared
Mission, Vision, and Values All employees
have knowledge of our vision, mission, and core
values. Further, employees helped write,

Monthly
September and/or
January
Monthly
Varies by division

As needed

Students, employees,
stakeholders, and
others

Continuous

Students, employees,
and stakeholders

Continuous

Students, employees,
and stakeholders

As needed

All employees

Monthly

All employees

Included with pay stubs

reaffirm, and/or revise these foundational
documents during the strategic plan revision
process. These elements are the infrastructure
of each campus team as well as the glue that
binds teams together and keeps them focused.
Our campus team system is designed around
our strategic plan, and teams are assigned
strategies that relate to specific strategic goals
aligned with our vision, mission, and core
values. The president has always
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communicated the expectation that the work of
teams remain aligned with the vision, mission,
core values, and the strategic plan. The revised
strategic plan includes both goals and specific
strategies that have been carefully aligned with
our mission, vision, and core values. These
aligned strategies are assigned to specific
strategic teams which ensure that the work of
these teams is also aligned with our foundational
documents.
Our semester kickoff presentations underscore
our vision, mission, and core values.
We believe people are the key to the success of
the college, and we recognize employee
contributions toward helping us fulfill our mission
and achieve our vision at our annual employee
recognition breakfast. Our Employee
Recognition Team selects recipients for
outstanding service who receive the following
awards: Staff Member of the Semester,
Community Service Award, and Faculty
Excellence Awards. Faculty excellence awards
are presented to both full-time and adjunct
faculty members. Photographs of the current
awardees are displayed on a plaque in each
campus building.
5P9 Encouraging, Developing, and
Strengthening Leadership and Sharing
Leadership Knowledge, Skills, and Practices
Continuous improvement in leadership is
accomplished both within and outside the
college through staff participation in a variety of
activities, seminars, and events. Leadership is
also nurtured through our Leadership Essence
which sets the mark for leadership across the
institution. Our Quality Institute provided many
workshops and seminars on leadership for many
years. Our newly created Professional
Development Team is responsible for
developing action plans to address strategies
intended to provide professional growth
opportunities for all college employees and to
enhance rewards for outstanding contributions.
This strategy is related to strategic goal 5. Our
annual spring semester in-service provides
opportunities for faculty development and
knowledge-sharing.
Leadership development is also addressed
through employees setting annual goals as part
of our employee performance review process.
Faculty and administrator goals commonly
include attending and/or presenting at seminars,

conferences and workshops including the
following:
 League for Innovation in the Community
College
 LAND (Liberal Arts Network for
Development)
 NACUBO (National Association of College
and University Business Officers)
 NCMPR (National Council for Marketing &
Public Relations Conference)
 NISOD (National Institute for Staff and
Organizational Development)
 TRENDS (in Occupational Studies for
Michigan Community College Educators)
In addition, idea-sharing occurs between our
senior leaders and other community college
leaders through participating in MCCA (Michigan
Community College Association), MODAC
(Michigan Occupational Deans Administrative
Council), MCCCAO (Michigan Community
College Chief Academic Officers), MLAD
(Michigan Liberal Arts Deans), MCCSSA
(Michigan Community College Student Services
Association), and other organizations.
5P10 Passing on Vision, Mission, and Values
During Leadership Succession The board of
trustees and the president began discussing the
development of a leadership succession plan at
the end of the strategic planning revision
process. The development of the revised plan
fostered discussion on ensuring the college
continues in its current direction. To date, we
have used a board orientation that covers the
college vision, mission, and core values while
the Quality Institute provided a leadership
orientation.
5R1 Performance Measures for Leading and
Communicating The surveys and focus groups
that were part of our strategic plan review
process, as listed in 5P3, provided a
comprehensive set of results for virtually all key
stakeholder groups. Of course, these results
established a benchmark for further and more
focused study. In terms of data that are
collected at regular intervals, the PACE climate
survey is our primary tool for measurement and
improvement for leading and communicating.
5R2Results for Leadership and
Communication Processes and Systems Our
results from our assessment of the needs and
expectations of current and potential students
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and key stakeholder groups include the strategic
planning revision process surveys.

have impacted the survey item regarding college
facilities.

The Survey of Parents of High School Juniors
and Seniors asked parents about the
educational plans and goals of their students. It
also asked whether they are considering
enrolling at our college, about the factors that
influence them and their students in selecting a
college, about information sources that have
been influential in helping college selection, and
about other concerns and topics. Additionally,
parents were asked to indicate perceptions of
our programs, faculty, facilities, educational
value for the cost, and the overall education we
provide, among other items.

Figure 5d
Parents of High School Jrs/Srs Survey
Good/Excellent Responses

Results showed that 88 percent of student
respondents planned on enrolling in college the
fall semester after high school graduation.
Additionally, that 11 percent, 47 percent, and 18
percent planned on earning a 2-year degree, 4year degree, and a graduate degree,
respectively. The remaining 24 percent were
undecided. The enrollment plans of student
respondents included 25 percent enrolling at our
college to complete some courses prior to
transfer, 19 percent completing an associate’s
degree here prior to transfer, and 19 percent
opting to enroll at another college or university.
The three most important factors for both
parents and students in college selection were:
quality of education, cost, and specific program
of study. We found it interesting that the advice
of high school counselors and teachers ranked
third after college reputation and
recommendation of family and friends as the
most influential sources of information when
selecting a college. Some 45 percent of parents
had completed courses and 37 percent had
children who had attended or graduated from
our college. About two-thirds of the respondents
had used our recreational facilities and over half
had attended a cultural arts or other campus
event. Selected results on survey items
addressing parents’ overall perceptions of the
college are shown in Figure 5d. Responses
available on the items shown in the next few
figures were: excellent, good, average, and
poor. Percentages in the figure show “good”
and “excellent” responses combined. Note that
the following surveys were completed prior to
the construction of our new Schoenherr Campus
Center, an improvement that would undoubtedly

Survey Item

Selection of certificate/degree
programs
Quality of college faculty
Counseling/Advising
Commitment to student success
Educational value for the dollar
College facilities
Overall education at the college

%

76%
83%
68%
81%
88%
86%
86%

Parents also rated seven of our occupational
programs using the same rating scale. Our
nursing and law enforcement programs each
were rated as good/excellent at 90 percent and
86 percent, respectively. Our transfer program
received a good/excellent rating of 82%.
The High School Principal/Teacher/Counselor
Survey asked respondents to indicate
perceptions on community colleges, to rate our
college, its programs and facilities; to indicate
how likely they are to recommend our college to
high school juniors and seniors, to suggest new
educational programs, and to provide comments
on any topic. Selected findings are provided in
Figure 5e with good and excellent responses
combined.
Figure 5e
High School Principal/Teacher/Counselor
Good/Excellent Responses
Survey Item

Selection of certificate/degree
programs
Quality of college faculty
Counseling/Advising
Educational value for the dollar
Commitment to student success
Cultural arts events
Recreation Center/Wellness Center
programs
College facilities
Overall education at the college

%

80%
83%
88%
86%
83%
88%
88%
78%
86%

Some 94 percent of this group of respondents
rated both our nursing and law enforcement as
good or excellent. Our transfer program
received a good/excellent rating of 83%.

Category Five - 6

West Shore Community College

June 2006

Recommendations for new programs fell chiefly
in the health fields, and we received primarily
positive and encouraging comments in the “any
topic” question.
The Advisory Board/Community Leader Survey
included many of the same questions as the
above surveys and included additional questions
concerned with the development of partnerships,
training, and economic development. Selected
findings appear below in the same format as the
preceding two figures.
Figure 5f
Advisory Board/Community Leader Survey
Good/Excellent Responses
Survey Item

Selection of certificate/degree
programs
Quality of college faculty
Educational value for the dollar
Commitment to student success
Cultural arts events
Recreation Center/Wellness Center
programs
College facilities
Overall education at the college

%

74%
83%
98%
86%
88%
93%
100%
92%

Advisory board members and community
leaders rated our nursing and law enforcement
programs as good/excellent at 100 percent and
87 percent, respectively. Our transfer program
received a good/excellent rating of 85%.
Input on the survey as to how we can strengthen
our economic outreach and better position
ourselves as a community and regional partner
over the next three years was gained through
asking respondents to evaluate the potential
impact of eight possible college initiatives.
These are ranked in Figure 5g based on the
percentage of responses indicating an
“exceptional” initiative.

Figure 5g
Advisory Board/Community Leader Survey
Ranking of Possible Initiatives
Rank

1*
1*
2
3
4
5
6
7

Possible Initiative

Create an entrepreneurs academy that
helps “home-grow” local businesses.
Provide training at a reduced cost for
existing businesses that create new jobs.
Bring more 4-year degree programs to
the campus by partnering with
universities.
Create a partnership that brings highspeed Internet access to every home
and business in the region.
Provide training at a reduced cost for
new businesses that move to our area.
Increase the breadth and scope of
training offerings.
Bring more graduate programs to
campus by partnering with universities.
Develop partnerships that benefit both
the community and students.

*Two items had identical scores and were ranked first.

Advisory board members and community
leaders were also asked to rank the level of
importance of four college roles in the
community. The top two ranked roles were:
“serve as the cultural center of our community”
and “act as the economic engine in the region.”
It is interesting to note that “provide quality
educational opportunities” ranked a distant
fourth (a weighted mean of 1.1 versus the 2.7 on
the two top ranked items in Figure 5g) in this
survey but number one in the community survey
shown below. Respondents in this survey
provided both suggestions for new programs
and suggestions as to how we can benefit area
businesses.
The Community Survey sought input from the
community at large. Selected results from this
survey are shown in the following figure.
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Unfortunately, the focus groups were not well
attended, but we did receive useful input.

Figure 5h
Community Survey
Good/Excellent Responses
Survey Item

Selection of certificate/degree
programs
Recreation Center/Wellness Center
programs
Cultural arts events
Educational value for the dollar
College facilities
Overall quality of educational programs

%

76%
87%
86%
88%
86%
87%

Community respondents were also asked to
indicate the level of importance of four survey
items concerned with the most important role for
the college in the community. Figure 5i shows
the ranking of these survey items.
Figure 5i
Community Survey
Ranking Most Important Role of the College
Rank

1
2
3
4

College Role

Provide a high quality education.
Provide training to business and industry
to help them be more competitive.
Provide cultural events like plays,
performances, and artistic exhibits.
Provide recreational facilities and
opportunities.

Response percentages for items ranking third
and fourth in the above figure were separated by
less than two percent indicating our community
equally values both roles. A large number of
new educational program suggestions were
offered and numerous comments were provided
by community respondents in the “any topic”
survey item.
The six community focus groups that were held
in five service area communities used the
following questions to stimulate discussion:
o How do you see West Shore’s role and
responsibility to the community?
o What should we be doing more of?
o What should we possibly be doing less of?
o Where can we improve?
o What opportunities should West Shore
further research/pursue to strengthen our
economic outreach efforts in the region?
o What opportunities should West Shore
further research/pursue to strengthen our
position as a community and regional
partner?

The Student Survey included items about
student perceptions of our college, what
students liked most and what they liked least,
what they would change, and student
satisfaction with specific college services. Some
85 percent of the students completing the survey
expressed satisfaction with academic
experience and 95 percent indicated that they
would recommend us to other students.
We have used the PACE climate survey on an
every other year basis (as described in Category
Four) as our primary means for measuring
leading and communicating. We conduct inhouse developed surveys to further explore
issues that are identified through PACE and to
develop improvements for leading and
communicating on the years between
administrations of PACE. Key items in PACE,
as shown in the figure below, provide general
measures for leadership and communication.
Results in the following figure are averages
using a scale ranging from 1 (least satisfied) to 5
(most satisfied).
Figure 5j
PACE Climate Survey Results
Related to Leading and Communicating
Survey Item

1. The extent to which
the campus
environment is one that
encourages and
nurtures positive
change.
2. The extent to which
the collective actions of
WSCC employees
reflect the core values
of the college.
3. The extent to which
the actions of this
institution reflect its
mission.
4. The extent to which
open and ethical
communication is
practiced.
5. The extent to which
information is shared
within the institution.
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2005

2007

Norm
Base

3.24

3.77

NA

3.54

3.89

NA

3.66

4.07

3.72

2.88

3.34

3.10

2.86

3.12

2.93
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Survey items that address supervisory
relationships provide a measure for leadership
within campus organizational units. In the
Supervisory Relationships section of PACE, 13
survey items cover a wide range of leadership
issues from openness and consideration of
ideas to professional development and
feedback. The aggregate scores for this area
were 3.57 and 3.94 for 2005 and 2007,
respectively.
The lowest scoring items on the two PACE
surveys were in the area of information sharing
and communication. Our Institutional
Effectiveness Team (IET) created an action
project through which to improve campus
communication. This project, as described
elsewhere in this portfolio, included a survey and
focus groups to identify the root causes of less
than desired levels of campus communication.
Regarding the fourth survey item in the above
figure, which unfortunately does not differentiate
between “open” and “ethical” communication,
our follow-up survey and focus groups indicated
the issue was open communication.
Results from the surveys and focus groups
described above, plus those described in 8P1,
were used by college leadership in setting the
direction of the college. This information was
used to develop strategic goals, create
strategies to accomplish these goals, create a
college team system to address strategies
through action plans, and develop assessment
and reporting methods to document and report
the accomplishments. Ultimately, through this
plan, we will fulfill our mission and achieve our
vision.
5R3 Comparison of Results with Other
Institutions and Organizations The ACT
Faces of the Future survey that was
administered to enrolled students in 2004-05
provided results that reflect on leadership and
provided comparisons with national data. As
shown in Figure 5k, we were above the national
average on survey items that reflect on college
leadership. Results are based on the standard
Likert scale that ranges from strongly agree (5)
to strongly disagree (1) with a neutral response
(3).

Figure 5k
ACT Faces of the Future Survey
Leadership-Related Items
Statement
Administrators and nonteaching staff treat students
with respect.

Instructors treat students in
my racial/ethnic group with
respect.
Instructors/administrators
treat students of my gender
with respect.
I would recommend this
college to friends and
relatives.
This college has a good
reputation in the
community.

WSCC
Average

National
Average

4.33

4.11

4.30

4.17

4.28

4.16

4.25

4.12

4.20

3.98

As discussed in Category Four, the PACE
survey enables comparisons with other two-year
colleges. Figure 5k includes the national norm
base data from community colleges. Our results
for 2007 exceeded those of the norm base on
bottom three items shown in the figure. The first
two items are custom items that we included in
the survey and therefore comparative results are
not available. Figure 4h provides comparative
results by PACE survey domain with the norm
base.
5I1 Recent Improvements in Leading and
Communicating and an Assessment of Our
Processes and Performance Results Recent
improvements would include the newly revised
strategic plan and restructured team system.
The strategic plan is now aligned with the needs
of internal and external stakeholder groups and
results from the revision process enabled
leadership to set the direction of the college.
The team system that now has teams
designated as strategic or operational and has
strategies assigned that support strategic goals
is a significant improvement. Team action
project reporting forms are currently under
development so that teams can report progress
on action plans that address assigned strategies
using a standard method and format. The
creation of the annual Team Fair has improved
the communication of team activities and
accomplishments and has potential to improve
communication of the work of departments to
the campus community.
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Additionally, the improvements implemented by
the Institutional Effectiveness Team (IET) in the
area of communication have moved us ahead in
this area. We will be reassessing campus
communication through the PACE survey in the
near future. A significant improvement was the
shift back to the former leadership model with a
vice president at the head of each of the two
instructional divisions, Arts and Sciences and
Workforce Development. This return to our
previous model was due to input by faculty
through a variety of means including comments
on the PACE institutional climate survey and
during focus groups. We had shifted to one vice
president over both instructional divisions to try
and improve collegiality as well as
communication between the two faculties. We
believe that the return to the former
administrative model for the instructional
divisions explains a significant amount of the
improvement that is evidenced in the 2007
PACE survey over that of the 2005 survey.

We have worked diligently to create a culture
wherein employees are free to be creative and
express ideas and are also encouraged to test
new ideas. This adds to our ability to quickly
identify and implement improvement strategies.
As we have explained elsewhere, as well as in
the last portfolio, we do not set numerical
improvement targets but instead strive for
continuous improvement. We do this following
the work of Dr. W. Edwards Deming.

Our strategic plan revision process was
comprehensive, and it provided information that
enabled us to align the direction of the institution
with our internal and external stakeholders
groups. Periodic use of surveys, like the ACT
Faces of the Future Survey, also provides
results from student stakeholders on areas that
reflect on overall leadership; and they provide us
with an opportunity to compare results with other
colleges. Hence, through PACE and the
environmental scan process in building the
strategic plan, we have concluded a systematic
and comprehensive assessment that has
enabled leadership to assess the direction of the
college and to make adjustments to ensure
alignment with the needs of our stakeholders.
5I2 How Our Culture and Infrastructure Help
Us Select Processes to Improve and Set
Performance Targets We are a small college
with a relatively flat organizational hierarchy that
has a team system wherein each team is
comprised of a cross-section of employees.
This creates an environment that readily gains
employee input on which areas need
improvement and ideas for methods to assess
and improve processes. In a small college like
ours, processes that need improving become
apparent to a large portion of employees more
rapidly than at larger institutions. Hence, there
is typically broad agreement on processes
needing improvement which expedites the
quality improvement process.
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AQIP Category Six
Supporting Institutional Operations
6P1 Identifying the Support Service Needs of
Our Students and Other Stakeholders We
use surveys, student focus groups, course
success rates, and input from faculty and
students to identify the support service needs of
students. These methods may be employed by
a division, a student support service area, the
library, or by a campus team. Our Women’s
Resource Center (WRC) uses an advisory team
to identify, plan, and evaluate support services.
Our Student Success Team works to develop
programs and strategies to improve student
success such as the mentoring program. Our
At-Risk Team has used course success rates to
identify courses in which students are struggling
so that appropriate learning support can be
provided and the team also reviews results and
develops improvement strategies for STaRS, the
Learning and Testing Center, and student
advising. Additionally, a student focus group
was conducted as part of our strategic planning
review process which was completed in fall
semester 2008. A student was also part of the
strategic planning team throughout the review
process.
For nonstudents, our strategic planning revision
process included surveys of key stakeholder
groups. Surveys were administered to
community and business leaders; high school
principals, faculty, and counselors; parents of
high school juniors and seniors; and the
community in general. Focus groups were also
conducted in local communities to gain
stakeholder input.
We have on-going conversations with key
stakeholders such as members of our
occupational program advisory boards and with
our ISD Technical Preparation Program
partners. Maintaining open channels of
communication enables us to respond to needs
as they arise. Input is also gained at service
organization meetings attended by college staff,
on community boards where college staff
participate, and at presentations for community
groups by senior leadership.
6P2 Identifying the Administrative Support
Service Needs of Faculty, Staff, and
Administrators Support service needs are
formally identified within our major college
divisions through divisional meetings or through
academic division chairperson meetings. In

smaller offices or departments within college
divisions, these organizational units identify
needs and inform division vice presidents. The
business office, human resources office,
facilities maintenance, and other departments
that provide administrative support services to
the campus community, periodically administer
surveys to assess current processes and to
improve or add services. Furthermore,
members of each department in the
administrative area serve on multi-departmental
teams where they communicate with and listen
to the needs of faculty and staff from outside of
the administrative area. Staff in the business
office work closely with students on a regular
basis and can make changes to processes
quickly to respond to student needs and issues.
A good example of identifying a support services
need for students would be our tuition loan
program. In the past, students who were unable
to pay their full tuition balances at the time of
payment deadline were able to set up a payment
plan directly with the college. The process
included a short meeting between the student
and accounts receivable bookkeeper to discuss
the student’s ability to pay, source(s) of income,
and the consequences of not paying the
balance. The process was inefficient and timeconsuming for both bookkeeper and students.
Furthermore, the college would not deny a loan
to a student regardless of the student’s answers
to interview questions or his or her ability to pay.
The business office staff discussed improving
the process and examined three different loan
processing companies and also met with staff
from two other community colleges. The result
was a change to an online payment plan through
ACS, a company that we also use to create late
notice and non-payment letters. The new
payment plan began in fiscal year 2007. During
the first semester of implementation, we had
several returning and new students who needed
assistance completing the online payment plan.
Staff dedicated time to meet with any student
who needed assistance in completing the online
payment plan. Results revealed a significant
increase in the number of students signing up
for the payment plan since the implementation of
the new online process.
We believe that because we are a small
community college we can informally and
efficiently identify needs and readily gain input
on improvements. For example, we can more
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easily meet the administrative service needs of
faculty, staff, and administrators (because all
college employees know one another on a firstname basis, it is common for any employee to
call, email, drop by an office, or even stop a vice
president in the hallway and discuss needs,
ideas, and/or issues). Hence, we can quickly
identify support service needs and implement
improvements relative to larger institutions that
rely on more formal and multistep procedures.
6P3 Designing, Maintaining, and
Communicating Key Support Processes That
Ensure Physical Safety and Security
In 1999 the College worked with local K-12
schools, Mason County Emergency
Management, and local law enforcement
agencies to create a Crisis Plan. After
completing the plan and successfully conducting
a mock crisis, all college employees received
crisis training. That plan remains in place and is
regularly reviewed by human resources. Staff
from the business office, human resources
office, and facilities maintenance department
were instrumental in developing this plan which
includes two maintenance staff in residence in
campus housing to provide night and weekend
security. Security pagers, cell phones, and a
two-way radio are used to contact maintenance
staff and emergency numbers are clearly
publicized for all employees. Fire alarm testing,
periodic fire extinguisher training, and a hydrant
on campus help ensure safety. We use incident
reports which are reviewed and acted upon by
the business office. More recently, a
comprehensive crisis training workshop was
conducted for all employees as part of our fall
semester kickoff event in 2007. Finally, our new
VOIP phone system is currently being modified
to enable a campus-wide alert in the event of a
crisis or catastrophe beginning in spring
semester 2009.
6P4 Managing Student, Administrative, and
Institutional Key Support Services
Key student support services fall within the
Student Services Division and the Arts and
Sciences Division. Day-to-day management of
support services is the responsibility of directors
who report to vice presidents. Teams also play
a significant part in improving key support
services. Our student success and at-risk teams
are comprised of support service directors and
staff. These teams work to improve processes
and implement improvements in our array of
student support services.

Our administrative services are within the
Administrative Services Division. These
services are also managed by directors and
managers that report to the vice president of that
division. Both formal and informal meetings are
held each week to communicate changes to any
administrative support activity.
Divisional vice presidents communicate within
the President’s Leadership Team, have periodic
breakfast meetings to discuss issues, and meet
with all employees including directors,
managers, and educational support staff.
College teams that address support service
issues also provide annual reports to the
president and a mid-year report to the campus
community at our annual team fair.
Feedback from faculty, students, and key
stakeholders, whether in the form of survey
results, suggestions that arise in teams or
comments directly from stakeholders to college
staff, also drive improvements in support service
areas.
6P5 Documenting Support Processes
Administrative procedures are documented and
available to the whole campus community on a
shared campus network drive. As changes are
made to processes, the Vice President of
Administrative Services updates the
documented procedures and the shared
document is revised on the campus network.
Each year, support processes in the business
services area are documented by area of
responsibility and reflect our response to both
risk factors in the area, as well as ease of use of
business services by our stakeholders. This
document is prepared by business office staff;
and after completion, it is distributed to all who
work in this area. Regular meetings are held
throughout the year to discuss improvements to
these processes.
6R1 Measures of Student, Administrative,
and Organizational Support Service
Processes We use various measures to
assess the efficacy of our support services. In
addition to those that appear below, 1R5
provides further results for support service areas
that relate to providing services intended to help
students achieve success. Beginning in fall
semester 2009, the Institutional Effectiveness
Team (IET) will be working with administrative
and student support service areas to review and
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develop process measures to support our new
strategic goal of building an evidence-based
culture. We need to ensure that our results are
of value and that they can be used to drive
improvements for all support areas.
6R2 Performance Results for Student
Support Service Processes Performance
results for our student services area include
student use of career counseling services which
has increased over time as shown in Figure 6d.
Figure 6d
Student Usage of Career
Counseling Services
(N of Student/Counselor Appointments)
Academic Year

2003-04
2004-05
2005-06
2006-07
2007-08

N

986
968
1046
1084
861

Career counseling includes the use of career
exploration tools and interest and personality
inventories like the Michigan Occupational
Information System (MOIS), Career Finder,
Campbell Interest and Skill Inventory (CISS),
Strong Interest Inventory (SII), and the MyersBriggs Type Indicator (MBTI). In addition, our
career counselor makes presentations in certain
classes on general aspects of careers and
career finding in specific fields.
Student Services conducted an advising survey
during fall semester 2008 to gain additional
results on academic advising. Academic
advising was one of the lower scoring items on
the strategic planning survey of parents of high
school juniors and seniors (Figure 5d). The
advising survey asked students about advising
immediately following an advising session. The
survey addressed length of wait, helpfulness,
and other student satisfaction items. Results
revealed that students were very satisfied with
all aspects of academic advising.
Our Women’s Resource Center (WRC) works in
collaboration with various community groups to
provide support in the form of information,
empowerment, advocacy, and training. The
Center holds a number of events and workshops
through which it accomplishes its support goals.
These include an annual student success
workshop, a health EXPO with presentations by
community health specialists, theatrical

productions that focus on women’s issues and
are presented in collaboration with the local
Performing Arts League, and speakers on
specific topics. Workshops on parenting,
student success, test-taking skills, and women in
transition are also conducted. Results for the
WRC have been compiled in a cumulative
format. For the period of spring semester 2005
through fall semester 2008, the WRC has
accomplished the following:
 Held 111 on-campus seminars;
 Held on-campus presentations for a total of
1,424 students;
 Made 143 referrals to community agencies;
 Sponsored nine Health Expos reaching over
1,000 people; and,
 Had 792 students and potential students
visit the WRC office.
Additionally, the WRC operates the “Career
Closet” to provide appropriate clothing for job
interviews at no charge to students or other
stakeholders. On-going donations to the closet
are provided by students, area merchants, and
community groups. The Center is developing a
tracking mechanism with which to gather
information on use of the Career Closet.
.
Disability services usage provided through our
STaRS program includes tutoring, supplemental
instruction, and special needs. Results appear
in Figure 6f.
Figure 6f
Student Usage of Disability Services
Academic Year

2005-06
2006-07
2007-08

N

47
48
42

Survey results for the pilot of the mentor
program were reviewed by the Student Success
Team in 2005. Results did not indicate that an
overwhelming number of students were
interested in the program. As a result, a second
survey was administered which produced results
very similar to those of the first survey. The
majority of students, after the initial contact by
mentors that took place during the first week of
classes, neglected to contact or meet with
assigned mentors for the remainder of the
semester. Mentors sent reminder emails to
students but few students responded. However,
some students did fully participate in the
mentoring program and continued to meet with
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mentors even beyond the first semester. The
mentor program was revised for fall semester
2008. The new approach includes the director
of our Women’s Resource Center and the career
counselor making presentations in each
developmental class at the beginning of the
semester. They provide students with a guide to
mentors that includes biographical and contact
information and students are encouraged to
make the initial contact. The new approach will
be assessed by the Student Success Team
during spring semester 2009.
Our Graduate and Employment Survey is
administered annually. Both transfer students
and students completing occupational degrees
are included in the survey but are not identified
separately in the results. Measures and results
for our graduates for the past two academic
years are shown in Figure 6h. The first item is
related to academic advising while the other
relate in general to all campus services and
programs.
Figure 6h
WSCC Graduate & Employment
Survey Results
Transfer Students (2001-02 and 2002-03)
Measure

All/almost all credits transferred
from WSCC.
Expectations about the quality of
WSCC services and programs
met/exceeded.
I would recommend/strongly
recommend WSCC to others.

200506

200607

93%

96%

100%

97%

100%

100%

Evaluative results for financial aid, the Learning
and Testing Center, STaRS, and other support
service areas were provided in Categories One
and Three.
6R3 Performance Results for Administrative
Support Service Processes Our
Administrative Services Division includes the
business office, human resources, information
technology, auxiliary services, and facilities
maintenance areas. Each office or department
employs its own methods for assessing and
improving processes. For instance, in the
business office, the amount of student and
business accounts that are written off or sent to
collection is monitored on a quarterly basis. We
noticed that the rate of uncollectible accounts

had been rising over a period of 3 years.
Therefore, we implemented a review process
whereby the accounts receivable clerk, Director
of Accounting, and cashier meet regularly to
review every outstanding account over 90 days
old and a plan of action is implemented to
address the account problem. We have also
implemented a new tuition payment plan and
have changed the parameters for allowing a
non-paying student to remain enrolled in classes
past the payment deadline. Our results show a
decrease in the amount of bad debt expense
since these changes have been implemented.
We are also communicating with students more
proactively before accounts become delinquent.
Results for our flexible payment plan option that
helps students afford tuition, appear in Figure 6i.
Figure 6i
Students Utilizing Flexible Tuition
Payment Plan
Fiscal Year

2006
2007
2008

Number

297
418
451

Our annual capital budget process has been
improved, and we believe it is successful at
prioritizing capital equipment purchases that
align with our vision and mission. This process
has been designed to ensure that equipment
and projects that pertain to students and
instruction receive top priority. The capital
budget process for equipment and technology
involves faculty, staff, and administrators who
submit capital budget requests each January to
their respective divisional vice president. Next,
vice presidents hold meetings to prioritize
equipment requests in which those submitting
requests work cooperatively to prioritize
divisional requests. Finally, the Infrastructure
and Resources Team holds an all campus
meeting to review the prioritized divisional
capital equipment and technology requests and
to finalize the budget. Commonly, during
divisional prioritization meetings, faculty and
administrators altruistically give the requests of
others priority based on greater student and
instructional need. For maintenance and
building projects, meetings are held by the
Infrastructure and Resources Team in each of
the four main campus buildings to ascertain the
needs of each building. That team reviews all
project proposals in light of our facilities master
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plan, deferred maintenance plan, and strategic
plan.

process. Other employees are openly invited to
provide input on facility design.

Figure 6k provides results from the PACE
survey for our employee performance review
process that demonstrate improvement in three
of four employee categories between 2005 and
2007. Results are reported on a five-point scale
from “least satisfied” to “most satisfied” in
response to the following survey item: The
extent to which I am personally satisfied with the
current method of job performance evaluation.

Our auxiliary service areas provide services that
benefit many stakeholder groups. Our
Recreation Center is a large facility and is
heavily used by many stakeholders. Use of our
recreational facilities by college employees is
included in our fringe benefit package. Figure 6l
shows Recreation Center general usage results
for four stakeholder groups for one academic
year. The Recreation Center staff plot the data
by the month to monitor the ebb and flow of
stakeholder use throughout the year. The data
below are for the first year under the old
recreation services delivery model that ended
June 30, 2008. Shortly after July 1, 2009,
results for the first year under the new delivery
model will be assessed.

Figure 6k
Institutional Climate Survey Results
For Employee Performance Evaluations
Employee Group

Administrators
Educational Support
Staff
Faculty (full time)
Faculty (part time)

2005

2007

3.18

3.53

3.05
3.31

3.56
4.15

3.83

3.64

Overall results increased from 3.36 to 3.68 for all
employee groups combined for the two years,
respectively.
Our Infrastructure and Resources Team (IRT),
which has traditionally been chaired by our
Administrative Services vice president,
developed a Facilities Master Plan in 2000. The
purpose of the plan was to “direct the future
physical development of the College in ways
that reflect its mission and vision for the future.”
The plan is reviewed and updated annually to
incorporate changes, new projects, and
completed projects. We are in the approval
process for state funding for another project that
will enhance learning in Arts and Sciences. This
remodeling and expansion project of our Arts
and Sciences Center will include classrooms,
faculty offices, conference rooms, a remodeled
theater, and an art gallery. Additionally, the
music and art departments, which have been
housed in the Recreation Center, will move to
the new facility. The final result will be improved
delivery of courses and programs with art and
music fully integrated into the Arts and Sciences
learning environment.
The facilities process includes input from the
campus community which is gained through IRT
meetings with college faculty, staff, and other
stakeholder groups. Employees who will work in
a new or remodeled facility participate in
meetings with architects throughout the design

Figure 6l
Recreation Center Usage Results
July 2007- July 2008
Public
5,425

Staff
1,238

Students
2,974

Corporate
1,069

Additionally, usage by type of recreational
activity is also documented as is usage by other
stakeholder groups (i.e., churches, area K-12
schools, clubs, intramural sports groups,
community service classes, and other groups
that rent the arena for antique shows, building
shows, and similar events). Our Wellness
Center has historically maintained separate
usage and membership statistics. However, as
of July 1, 2008, results will be compiled with
those for the entire Recreation Center. Figure
6m provides results for a three-year period.
Figure 6m
Wellness Center Use Statistics Number of
Stakeholder Uses Per Year
2004-05

28,370

2005-06

30,970

2006-07

29,877

Additional results for our auxiliary service areas
including the Recreation Center, bookstore, and
cafeteria are provided in Category 3 and in
Category 5.
The Information Technology staff gains input
from faculty, administrators, and support staff on
needed improvements; and they actively identify
new technology and improvements that will
advance learning and administrative processes.
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The results for IT in terms of accomplishments
since the last portfolio are summarized in 6I1.
During the two-year transition from Blackboard
to Moodle as our online course management
system, training sessions were held for faculty
twice each month with additional sessions held
during the fall and spring semester kickoff
events. A faculty member was given release
time to provide support and additional Moodle
training for faculty, and an IT position was also
created to support the Moodle. In addition to
faculty training, eight training sessions were
conducted to teach students to use Moodle.
We have a Campus Technology Plan which is
reviewed and updated annually. A decision was
made during fall semester 2008 to hire a
consultant to help us write a new technology
plan in 2009.
6R4 How Key Student, Administrative, and
Institutional Support Areas Use Information
and Results to Improve Services Information
and results are reviewed by key support area
teams and improvement plans are designed and
implemented. If a student support issue
surfaces in results generated by a campus team
(i.e., the Student Success Team), the team will
forward those results as well as suggestions for
improvements to the particular support area.
In Administrative Services, the campus food
services area has conducted surveys to identify
areas needing improvement. These surveys
have influenced menu choices and staffing
levels during peak service times.
The cashier’s office, which is part of the
business office, was located in the former
administrative building. In order to implement a
one-stop shopping model for students in the
Schoenherr Campus Center, the cashier was
moved to the new facility. A study was then
conducted on student use of cashier services
that revealed times of heavy student usage.
Now, at peak times, the accounts receivable
clerk moves from the business office to a
second cashier window in the Schoenherr
Campus Center.
6R5 Comparing Results with Other Colleges
We do not systematically compare results in this
category. However, we do engage in
discussions in the MiTQIP group of colleges
about student support services that relate to

developmental student success. A next step in
our MiTQIP Benchmarking Project is to develop
a web-based means of sharing programmatic
information that relates to student success in
developmental courses. This will be a MiTQIP
agenda item during spring semester 2009.
6I1 Recent Improvements in Supporting
Institutional Operations and an Assessment
of Processes and Performance One
improvement that was described above was the
shift to an online tuition loan program that
created a more streamlined and efficient
process for both students and staff. Another was
adding a second cashier at peak times in the
Schoenherr Campus Center. Menu and staffing
improvements were also implemented in food
services.
Our Information Technology area implemented a
large number of improvements as follows:
o Migration to the Moodle course
management system and providing Moodle
training for faculty and students;
o Creation of a technology support position to
maintain the Moodle server and support and
train users;
o Holding monthly “Lunch and Learn” sessions
to cover topics like podcasting, webinar
systems, Web 2.0 Tools, and others;
o Completing the “smart classroom” project
(all campus classrooms now have a PC,
projector, and a sound system);
o Helping a learning community course pilot
Second Life as a learning tool;
o Helping create the new Instructional
Innovation Center;
o Adding wireless “hotspots” in the remaining
three campus buildings;
o Recycling dated computer hardware through
a program offered by Goodwill;
o Received board approval for a fiber cable
connection to dramatically increase the
college’s bandwidth;
o Migration of the campus to a VoIP campus
phone system; and
o Moving campus from an ISDN-based to a
more cost effective IP-based ITV delivery
system.
We believe that our new Recreation Center
membership plan is a major improvement in the
delivery of health and recreation services. Our
upcoming assessment of the new program will
reveal the opinions of a wide variety of
stakeholder groups on the plan.
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6I2 How Our Culture and Infrastructure Help
Us Select Specific Processes to Improve and
to Setting Targets for Improved Performance
We are a small college with a relatively flat
organizational hierarchy that has a team system
wherein each team is comprised of a crosssection of employees. This creates an
environment that readily gains employee input
as well as ideas on which areas need
improvement and ideas for methods to assess
and improve processes. In a small college like
ours, processes that need improving become
apparent to a large portion of employees more
rapidly than at larger institutions. Hence, there
will be broad agreement on processes needing
improvement which expedites the quality
improvement process.
We have worked diligently to create a culture
wherein employees can be creative and share
ideas. Our culture aids us in being able to
quickly identify issues and implement
improvement strategies. It also helps us in the
establishment of new strategies, programs, and
services to support students and internal
stakeholders.
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AQIP Category Seven
Measuring Effectiveness
7P1 Selecting, Managing, and Distributing
Data for Instructional and Non-Instructional
Programs Selection, management, and
distribution of data have historically been
decentralized with each division, department,
office, program director, and team determining
its specific data needs. We have attempted
centralizing our data collection processes by
creating an institutional research position and
have had two successive directors.
Unfortunately, both individuals left for other
positions before we had fully developed and
implemented a centralized model for institutional
research. We currently have key staff that are
trained in continuous quality improvement and
that help with data-related projects in their
respective divisions. The administrative
assistant to our Allied Health Division works with
departments within our Workforce Development
Division on projects involving data collection and
analysis. This individual is also the NOCTI Test
Site coordinator and oversees written testing for
occupational graduates and the reporting of
results as well as providing support for other
standardized assessments in occupational
programs. Likewise, our Director of Student
Services works in that division to coordinate
data collection for state reports and surveys like
the Non-returning Student Survey. In the Arts
and Sciences Division, key faculty work on
research projects; and the Director of Academic
Services provides assistance and is also
responsible for the collection and analysis of
data that assesses the efficacy of our
developmental program. Our Manager of
Administrative Computing Systems is
responsible for providing reports that require
student information systems data.
7P2 Selecting, Managing, and Distributing
Data to Support Planning and Improvements
Specific improvement projects are managed by
teams or administration units. Our recent AQIP
Action Project, Embedding the PDSA Cycle and
the Use of Quality Tools in our Campus Team
System, included training campus team
members in the use of quality tools and
methods.
The Institutional Effectiveness Team (IET) has
managed all AQIP Action Projects to date. For
example, our work to improve our institutional

climate has been accomplished through the IET
which has selected survey instruments,
analyzed data, conducted employee focus
groups, and implemented improvements. Our
recent strategic plan revision process, described
in Category Eight, employed a consultant who
worked with key faculty and administrators to
develop methods to collect and use data.
Hence, we accomplish goals and make
improvements that require data but currently
lack a centralized and highly coordinated
approach.
7P3 Determining the Data Needs of
Departments and Units Each administrative
division or unit determines its data needs and is
responsible for collection, storage, and sharing
performance information with appropriate
campus entities. Again, assistance may be
obtained from staff described in 7P1.
7P4 Analyzing and Sharing Overall
Institutional Performance Information and
Data The Strategic Planning Team (SPT) and
Institutional Effectiveness Team are concerned
with projects at the institutional level. Our
strategic plan revision process included a
comprehensive battery of surveys targeting
many stakeholder groups. The team analyzed
results, reported to the campus community, and
received feedback via email and at scheduled
campus-wide meetings. Employee involvement
and information sharing by the SPT through
different means ensured the campus community
was kept abreast of team activities and
progress. Results from surveys employed in the
strategic planning process were made available
to all stakeholders on our website. Likewise, the
IET conducts the PACE climate survey,
interprets the results, conducts follow-up focus
groups, and shares findings and
recommendations with the campus community.
Individuals from across campus are highlighted
at board of trustee meetings where they share
information on projects and activities relative to
their areas. This serves to keep board members
abreast of employee contributions and
performance.
7P5 Determining Needs and Priorities for
Comparative Data and Information
Administration units and college teams
determine comparative data and information
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needs. A team example would be the
benchmarking project our IET has developed in
collaboration with the MiTQIP group of Michigan
colleges. Through a series of discussions,
MiTQIP members agreed that student success
in developmental programs should be an area of
focus for open-admissions colleges. Data is
shared from participating MiTQIP colleges on
our Website. We are currently developing a
model to share best practices in developmental
education among MiTQIP colleges which we
hope to have in place in 2009. Other
comparative data and information would include
state and federal reporting through ACS and
IPEDS. Results from these reports provide the
opportunity for comparisons with other similar
institutions. The occupational program
assessment process is based on comparative
data with national averages and with other
colleges through licensure exams and/or
NOCTI.
7P6 Ensuring Department and Unit Analysis
of Data and Information Aligns with
Institutional Goals for Instructional and NonInstructional Programs and Services
It is our college team system that primarily leads
us in the accomplishment of strategic goals.
The hierarchy of teams relative to the strategic
plan and the assignment of strategic goal
strategies to specific teams ensure alignment
with our goals. Team representation on the
Strategic Planning Team also ensures alignment
with institutional goals. Team accountability is
ensured through mid-year presentations of
accomplishments to the college community and
by annual team reports to the president and
board. The president formally responds in
writing to each team and meets with team
chairs. Written responses to team chairs include
an evaluation of team accomplishments and
provide the team with direction. Team reports
are included in the annual Team Planning
Manual that is provided for all teams and their
members.
Work within divisions is coordinated through the
President’s Leadership Team. Division vice
presidents meet weekly with the president and
share information and coordinate efforts toward
accomplishing goals. Organizational units within
divisions work closely with divisional vice
presidents which ensures alignment of data with
institutional, divisional, and area goals.

7P7 Ensuring the Timeliness, Accuracy,
Reliability, and Security of Information
Systems and Related Processes
We are committed to maintaining state-of-the-art
hardware and software systems while balancing
this commitment with available financial and
staffing resources. Our network operating
systems, file servers, database servers, e-mail
servers, workstations, and productivity software
are highly integrated and supported by dominate
vendors in the marketplace including Microsoft,
IBM, Jenzabar, Adobe, along with a wide variety
of smaller supporting vendors. All of the
desktop unit operating systems and office
support software are kept at the latest version
and service pack level. Our network and
desktop hardware is maintained under warranty
and replaced under a maximum four-year
rotation to provide the computing power for the
latest generation of software. Our server data is
backed up in its entirety every night to provide
disaster recovery service for the campus
community. Confidentiality is assured through
directory services permissions and file
management. Security policies and procedures
provide the highest acceptable commercial level
of encryption during file transfers even over
wireless connections.
Regarding reliability and security of information
and data on our midrange computer, our IBM
iSeries server uses RAID technology which
reduces the risk of losing data due to hardware
failure; and a backup is performed each evening
for all the data and programs. The operating
system has multiple backups taken as each set
of patches and updates are applied to the
iSeries. The iSeries is set at security level 30,
which is password and object security. Users
are required to change passwords quarterly and
have a specific job menu with the necessary
security for all job functions. When necessary,
security is issued to a group of records within a
file (i.e. account numbers for a department).
Our Technology and Equipment Team is an
operational team that works to ensure the
effectiveness of our information systems and
related processes. This team includes faculty
who teach CIS courses and programs, network
administration staff, technology support staff,
and information systems managers. This team
maintains all campus information systems
resources and addresses campus technology
and support issues.
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7R1 Measures of Our System for Information
and Knowledge Management To ensure
reliability and adequate performance of our
information systems, we use a network monitor
to analyze our network resources and
bottlenecks. We use HPProcurve network
administration software to monitor network
switch activity, and we use QWEST IQ-Control
to monitor our Internet bandwidth for both
incoming and outgoing usage.
Our current decentralized approach to data
collection and dissemination does not include
measures for our system for measuring
effectiveness. We are aware that the system
needs significant improvement and are working
on an alternative to our former plan of an
institutional research office. A strategy under
goal 6 of our strategic plan calls for creating and
implementing an institutional research model,
and it is one of three strategies that support the
goal of building an evidence-based culture. The
Institutional Effectiveness Team was assigned
this strategy and will be developing a model
beginning in spring semester 2009.
7R2 Evidence That Our Systems for
Measuring Effectiveness Meets Our Needs
for Accomplishing Our Mission and Goals
We can cite numerous accomplishments of
teams and departments as outcomes in
accomplishing goals; however, we do not have
results at the present that provide a
measurement of the efficacy of our endeavors to
measure effectiveness. In fact, because we lack
a centralized approach to data collection,
analysis, and dissemination, we would agree
that our current system for measuring
effectiveness does not provide us with an
institution-wide perspective. However, the
effectiveness of our new strategic plan, team
structure, and strategy for accomplishing our
goals will be assessed in 2009-10.
7R3 Comparing Our Results for Measuring
Effectiveness with Other Institutions We do
not compare results with those of other colleges
in this category.
7I1 Recent Improvements in this Category
and a Critique of Our Processes and
Systems for Measuring Effectiveness With
the advent of the new Schoenherr Campus
Center that opened in January of 2008, the
campus information systems fiber backbone was
upgraded to meet current and future bandwidth

requirements. Bandwidth was increased from
10/1000 Mbps at each switch port to 1000 Mbps,
and our fiber backbone capacity was increased
from 4 Gbps to 10 Gbps. Results from our
network monitoring activities show a 1-3%
usage to be typical at the present.
We are also in the process of transitioning to
Voice Over Internet Protocol (VoIP) for our
telephone system which was also prompted by
the construction of our new Campus Center.
Our VoIP telephone system and computer
workstation software has improved
communication. The new system allows one
click dialing as well as point and click
conferencing and transfers, company directory
searches as well as more advanced features.
The find-me-follow-me feature follows critical
personnel, forwarding calls to cell phones, home
phones, and computer workstations. The VoIP
system also includes an emergency notification
system which can be controlled centrally by staff
responsible for handling emergencies. A
broadcast to all telephones and workstations
may be handled quickly and securely, and 911
calls direct authorities to the specific telephone
location on campus.
In 2006 we improved our student records
capabilities through installing a document
imaging system. Staff have imaged over 45,000
student academic files, institutional research
documents, and federal and state reports. This
improvement eliminates the time consumed with
locating files and makes the variety of
documents easily accessible to staff.
We can cite accomplishments and
improvements but currently lack an overall index
or measure for assessing our processes and
systems for measuring effectiveness.
7I2 How Our Culture and Infrastructure Help
Us Select Processes to Improve and the
Setting of Targets for Improvement We have
made significant progress over the past five
years in creating a culture where striving for
improvement is the norm. The small size of our
campus coupled with our team system and
flattened organizational hierarchy enhances
collegiality which facilitates idea-sharing and
discussion between employees from different
divisions and departments.
The Institutional Effectiveness Team has built
upon this foundation by conducting workshops
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for divisions on the PDSA Cycle and assessing
and selecting processes for improvement.
Regarding setting targets for improvement
results, as discussed previously in this portfolio,
following Dr. Edward Deming’s work we do not
set arbitrary numeric targets but rather work
toward continuous improvement.
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AQIP Category Eight
Planning Continuous Improvement
8P1 Our Planning Process Our planning
process is accomplished through our Strategic
Planning Team (SPT). As stated in other
categories, we completed a strategic plan
revision process during fall semester 2008 which
resulted not only in the revision of our strategic
plan but also a revision of our core values and
mission statement (our existing vision statement
was reaffirmed). Team composition for the
revision process included a student senate
member, chairs of all campus teams, program
directors, vice presidents, and the president.
Our theme for this process was “From Good to
Great.” An external consultant led us through
the revision process which began in summer
2007. The strategic plan review was extremely
comprehensive and included the following steps
in approximate chronological order:
1. Strategic planning kickoff
2. Board planning retreat
3. “Revisiting our Values” campus focus
groups
4. Community focus groups
5. Surveys of our environment
6. “Visioning the Future” session
7. “Revisiting Our Mission” study
8. Reassessment and enhancement of the
2005 planning model and structure
9. Facilitation workshops
10. “Reassessing the Environment: Gap
Analysis” study
11. External Scan: Analysis of
Opportunities/Threats and
Trends/Indicators
12. Internal Scan: Analysis of Strengths and
Weaknesses
13. Reassessment of the viability of current
core strategies
14. Creation of a KPI (Key Performance
Indicators) Taskforce
15. Reassessment of current goals
16. Alignment with the AQIP categories
17. Development of new goals and
strategies
18. Plan rollout and session to gain
employee feedback
19. Final revisions and aligning strategies
with teams and team revision
20. Migration of the plan to divisions and
teams
To gain input from external stakeholders, focus
groups were held in five communities in our

service area. Additionally, the following five
surveys were administered in our service district:
1. Parents of High School Juniors and
Seniors Survey
2. High School
Principal/Teacher/Counselor Survey
3. Community Survey
4. Community Leader and Advisory Board
Member Survey
5. Student Survey
Results from five community focus groups and
the above stakeholder surveys along with input
from our faculty and staff helped us create what
we believe is a solid strategic plan that is aligned
with our foundational documents and
environment. The plan consists of six strategic
goals that are shown in Figure 8a.
Figure 8a
WSCC Strategic Goals
Goal #1 - Optimize Access, Learning and
Success
Goal #2 - Lead Our Community in Developing
Collaborative Relationships
Goal #3 - Serve as a Catalyst for Economic
Development and Entrepreneurship
Goal #4 - Provide an Exceptional Campus
Experience for Students, the Community and
Ourselves
Goal #5 - Model Stewardship of Our
Resources
Goal #6 - Build an Evidence-Based Culture
Specific strategies were developed for each goal
and were assigned to college teams. The crossfunctional college-wide teams are responsible
for developing action plans to accomplish the
strategies and plugging in action plans from the
previous strategic plan where appropriate.
Linkages between strategies and strategic goals
were clearly described and in some cases a
strategy was assigned to more than one team.
(Information on the strategic plan and survey
results may be accessed by through the
following link: Strategic Plan Information.)
8P2 Selecting Short- and Long-Term
Strategies Strategies for accomplishing
strategic goals were developed by the Strategic
Planning Team as part of the revision process
and were assigned to strategic teams during fall
semester 2008. Strategies were aligned with
the strategic goals by the SPT. The President’s
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Leadership Team developed and distributed
charges for strategic teams that provided
direction and prioritized assigned strategies for
each team late fall semester 2008. This
included suggestions for action plans that teams
could potentially use.
.
8P3 Developing Key Action Plans to Support
Organizational Strategies Each strategic
team and group will begin developing initiatives
or action steps/plans to address assigned
strategies during spring semester 2009. Action
plan development will continue through spring
and fall semesters of 2009 and will culminate in
action plans being submitted to the president
and the Strategic Planning Team for review.
Team action plans must include timelines for
implementation, progress assessment plans,
and a list of necessary resources. Team
initiatives or action steps may support more than
one strategy or goal.

Figure 8b

8P4 Coordinating and Aligning Our Planning
Processes, Strategies, and Actions at
Varying Institutional Levels Our team system
is the primary means by which we address
strategic goals. As stated above, the college
team system was revised to align with the
strategic plan as part of our strategic plan
revision process; and teams are responsible for
the development of action plans to support
assigned strategies. The SPT will ensure team
alignment and provide help to teams in the
development of action plans. Additionally,
college divisions, faculty, offices, and
departments have responsibility for addressing
team-developed action plans that require
involvement of these organizational units to
accomplish action plans and strategies. Our
team system is designed to ensure that all
organizational units are represented through
team membership.

Our intention in creating our strategic plan is that
the eight strategic teams provide vision,
leadership, and action that will result in
significant movement toward our vision.
Operational teams do not have strategic
assignments but function in an operational role.
The Strategic Planning Team’s role regarding
campus teams is to monitor strategic team
activities and accomplishments, help coordinate
teamwork wherein more than one team is
addressing a single strategy, and assess the
efficacy of the new strategic plan and team
system. The SPT is considered “the keeper of
the vision” and has oversight responsibility for
the work of the strategic teams and will also
function as a clearinghouse for ideas from
across campus, act as a sounding board for the
teams, and will be instrumental in assuring the
work of teams align with strategic goals.

New teams were created in our strategic plan
revision process while some former teams were
retained and/or reclassified. Teams are now
designated as “strategic teams” or “operational
teams.” Our revised team system is described
in Figure 8b.

WSCC Team Classification
o
o
o
Strategic
Teams

o
o
o
o
o
o

Operational
Teams

o
o
o

Community Service Team
Customer Service Team
Economic Development
Team
Green Team
Institutional Effectiveness
Team
Professional Development
Team
Student Success Team
Teaching and Learning Team
Curriculum and Academic
Policy Team
Global Awareness Team
Technology and Equipment
Team
Fun Team

The board of trustees and college administration
are considered a strategic group that is also
assigned strategies that relate to specific
strategic goals.
8P5 Selecting Measures and Setting
Performance Projections Campus teams
working on action plans will establish measures
and specify general performance projections.
Some action plans are more easily measured
than others (i.e., institutional climate surveys).
Measures will be developed where appropriate.
However, as an organization, we have elected
not to arbitrarily establish quantitative
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performance projections. We believe that
setting quantitative projections places a cap that
limits improvement. Additionally, if goals are set
and are not achieved, it is difficult to ascertain
whether the projections were accurately set.
Following Deming’s philosophy, we instead
strive for continuous improvement and will
monitor performance to ensure we are
continuously improving.
8P6 Linking Resource Needs with Strategy
Selection and Action Plans Campus teams
working on action plans are charged with
specifying resource needs. Normal channels of
funding allocation are used (i.e., capital budget
and operating budget processes), but priority is
given to items pertaining to accomplishing action
plans that support strategic goals. Additionally,
the president has requested that teams and
other campus organizational units request funds
through his office to ensure adequate funding.
8P7 Assessment of Risk in the Planning
Process Risk was assessed through an
external scan of opportunities, threats, trends,
and indicators. This was an integral part of our
strategic plan revision process.
8P8 Developing and Nurturing Employees’
Capabilities Relative to Our Strategies and
Action Plans We ensure faculty, staff, and
administrator development through a
professional development budget. We rarely
deny professional development requests; and
when they are tied to the accomplishment of a
strategic goal, they receive priority over other
requests. Additionally, our annual spring
semester faculty in-service provides a setting in
which we can provide professional development
activities for faculty that may address specific
strategies. To further our efforts in this area, we
developed a strategy under strategic goal five
aimed at “providing opportunities for
professional growth for every employee.” Our
new Professional Development Team will
develop action plans to address this strategy.
8R1 Measures of the Effectiveness of Our
Planning Processes and Systems Measures
for review for the revised strategic plan are
being developed and may include the number of
action plans executed, the action plans which
have met their deliverables/outcomes, and the
action plans according to established timelines.
Action plans can then be analyzed to determine
what progress has been made toward strategy

achievement, and strategies can be assessed to
determine strategic goal progress or
completion. Action plans still in progress will be
analyzed to identify obstacles, resource
requirements, or other dependencies that may
be hindering completion. Plans can be studied
to determine obstacles to completion. We are
still working on this methodology and will have a
better sense of the efficacy of our new planning
process at the end of the academic year when
teams and divisions submit their year-end
reports. Team chairs will meet periodically with
the president to discuss issues impacting
execution, to eliminate any redundancies of
effort, and to “cross-talk” across teams to
exchange ideas, offer resources, and share
feedback. The final meeting of the academic
year among the team chairs, the SPT, and the
president is scheduled for late April. The focus
of this meeting will be team progress on action
plans and the larger strategies and goals.
Oversight for the board and administrative group
is through the president’s office. The president
will work with the board and vice presidents to
accomplish the strategies assigned to this
group. Annually, presentations of team
accomplishments toward goal achievement are
made to the board of trustees, and the board
attends the annual team fair.
8R2 Performance Results for Action Plan and
Strategy Accomplishments When we
submitted our first Systems Portfolio in April of
2005, we indicated that we were in the process
of revising our strategic plan. In the 2006
revision of Category Eight, we described the
new plan in some detail. That strategic plan
included five overarching core strategies and
related goals to accomplish the strategies. Next,
action plans were developed under each goal;
and a reporting template for core strategic
accomplishment was created on which college
teams documented necessary resources,
challenges, benefits, measureable outcomes,
measurement tools, and identified the AQIP
categories that related to each goal and the core
strategy being addressed. At the end of the
academic year, an action plan summary was
created by each team for each action plan that
was underway. This summary listed each
team’s action plans and included a percentage
that indicated progress on an action plan to
date. This reporting process was developed by
our Institutional Research Director who designed
the reports and tabulated, organized, and
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disseminated the data to campus teams, the
Strategic Planning Team, and the president.
However, this system was revised during a
strategic plan review meeting of the Strategic
Planning Team in which team chairs expressed
their preference for submitting a narrative type of
report. The institutional research position was
soon vacated, and we shifted back to the
narrative style of report we have historically
used.
Our latest strategic plan revision began during
the summer of 2007 and concluded in the fall of
2008. This revision was prompted in part by our
board who wanted to be involved in the process
to ensure board alignment with the plan. Our
work towards the accomplishment of goals and
strategies in the new plan began late in fall
semester 2008 and initial results will be
assessed during the summer of 2009.
Therefore, because we do not have results to
report at this time for our new goals, this section
will instead provide results from team reports
describing accomplishments under our previous
strategic plan at the end of 2007-08.
Our Teaching and Learning Team focused on
reviewing, creating, and offering a curriculum
that meets the goals and needs of students as
life-long learners. Team accomplishments
included working with the Student Services
Division to review articulation with transfer
institutions and to develop a process to aid
faculty members as they research problems
associated with courses that do not transfer to
particular universities. The team also created a
subteam to work on the development of core
abilities and accomplished the following:
o Laid a critical foundation and established a
clear connection between the academic
mission of the college and individual courses
and units or lessons within a given course;
o Helped instructors identify key behavioral
and performance criteria with which to
construct course objectives and
assessment outcomes; and
o Underscored the idea that the academic
mission of the college can transcend mere
disciplinary boundaries and effectively
influence the educational transformation of
both students and faculty
Finally, the team worked in partnership with the
College and Community Service Team to bring
the “The Big Read” project to our region for fall

semester 2007 and began developing a similar
project for fall semester 2008.
Our College and Community Service Team, in
their work to enable and encourage students
and employees to participate in the community,
developed the Service Learning and Computer
Recycling Program. This team created a
computer recycling program through which
students in our computer network technology
program refurbished outdated college computers
that were awarded to 20 students that could not
afford to purchase a computer. The computer
network program students gained hands-on
experience in their field of study and earned
service learning credit.
The team was in the process of developing a
Leadership Institute (Leadership: West Shore) to
cultivate strong leaders of diverse viewpoints
who understand community issues and serve
the volunteer and public sectors. They are
working with local chambers of commerce to
develop a curriculum and implement the
program by spring semester 2009. The team is
also developing a college volunteer program
through which community members would
volunteer in campus activities and programs like
tutoring, landscaping and gardening, theater,
student club advising, mentoring, etc. Finally,
the team worked with the Teaching and
Learning Team on “The Big Read” project.
The Student Success Team worked to improve
the student mentoring program and align it with
the student support services delivery model
developed for our new campus center that was
to open for spring semester 2008. The “onestop shopping” approach where all student
support services are located in a single building
enabled the team to conduct tours and for
students to see each service area and to meet
staff. Tours were conducted individually for
each developmental course after which students
were treated to cookies in the campus café.
Additionally, the team included all staff that were
moving to the new facility and developed a
service philosophy for the building. The goal
was to develop a model for delivery of, and
commitment to, astonishing customer service.
The philosophy included an overarching
statement and three action steps that addressed
positive attitudes, collaboration, and service
excellence concluding in the following way:
o We are here because we care.
o We are here to help each other.
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We are here to serve.

Survey results at the end of the semester from
students using support service areas were
overwhelmingly positive. These results are
reported in categories one and three.
Our Curriculum Development and Academic
Policy Team made changes in our Office
Information Systems Program to reflect
advances in office technology. This team also
approved five new occupational courses, five
new Arts and Sciences courses, and the onetime offering of four new courses. Finally, the
team modified seven courses in course title,
description, number of credit hours, and/or a
prerequisite change.
The Green Team, our campus environmental
group, is concerned with safeguarding, utilizing,
and maximizing our natural resources by
practicing environmental stewardship.
Accomplishments included erecting a 1.8Kw
wind turbine on campus for public education on
the feasibility of this technology in our service
area. This project includes monitoring and
compiling data on power production. The team
hosted three seminars and a webinar on
environmental and energy-related topics, and
the team had an exhibit at the second annual
Michigan Energy Fair in Manistee County.
Additionally, the team worked with landscape
architects to select plant species for the
landscaping of the new campus center. At the
end of the year, a Campus Beautification
Subteam was formed to address
environmentally sound ways to beautify campus.
Our Technology and Equipment Team revised
the process through which the annual
technology and equipment capital purchase list
is prepared. This included consolidating
requests, separating technology from equipment
needs, and creating a preliminary request list.
Purchase priorities were based on input from all
employees at a campus-wide meeting wherein
employees explained requests and associated
costs. The team also developed and monitored
Moodle, Microsoft Office 2007, and VOiP
training for employees. Additionally, installation
of software on employee workstations, operating
compatibility issues for Microsoft Vista,
information technologies procedures, and
technical support issues were reviewed and
addressed. The team continually updates the

campus technology plan which relates to the
strategic plan.
The Cultural Awareness Team worked to
promote awareness and respect for diverse
perspectives through providing four seminars
presented by the National Collegiate Honors
Council and Phi Theta Kappa International
Honor Society. Seminars on economics,
religion, and international relations were
recorded and used in specific college courses.
Additionally, the team held a Passages
simulation during the spring semester in which
students and faculty experienced some of the
physical and psychological difficulties people
face when forced to flee their country in times of
conflict. The simulation was experienced by 250
students and 20 faculty members. This
simulation was selected because it aligned with
our Book of the Semester, Maus, by Art
Spiegelman. Finally, the team completed a
display cabinet in the lobby of our Technical
Center that provided information on the diversity
of religions.
The work of the Institutional Effectiveness Team
in the area of improving institutional climate and
improving campus communications has been
described in detail in Category Four.
8R3 Performance Projections or Targets for
Our Strategies and Action Plans for the Next
1 – 3 Years We do not set quantitative
performance projections for our strategic goals.
Using Deming’s model, particularly with regard
to point 11 in Deming’s 14 point model, we strive
for continuous improvement rather than
prescribing numerical quotas.
8R4 Comparing Projections for Strategies
and Action Plans with other Institutions and
Organizations Each action plan is devoted to
striving for continuous improvement rather than
trying to achieve some arbitrary target. As such,
we measure where we are and seek to improve
our position and do not make quantitative
projections. Hence, we would not compare
ourselves with organizations that make such
projections. However, we do compare some
specific results with other colleges. During fall
semester 2007, we completed our fifth
Institutional Climate Survey using the NILIE
PACE survey which enables us to compare our
results with other two-year institutions (results
were provided in Category Four). Maintaining
and improving our institutional climate is a
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strategy under the strategic goal of providing an
exceptional campus experience for students, the
community, and ourselves. Additionally, we are
working with other member colleges in MitQIP to
compare our results for developmental and
subsequent course success which pertains to a
specific strategy relating to our strategic goal of
optimizing student access, learning, and
success.
8R5 Evidence that Our System for Planning
Continuous Improvement is Effective and
How We Measure and Evaluate Planning
We have not assessed our revised strategic
planning process, but our Strategic Planning
Team will review the new process at the end of
the 2008-09 year. Team activities and
accomplishments will be monitored by the
Strategic Planning Team, and team annual
reports will be submitted to the president and
shared with the board of trustees. Team chairs
will also provide updates to the president during
scheduled meetings. Divisional vice presidents,
who are members of the President’s Leadership
Team, report to both the president and board
regarding results in their respective
administrative units. Teams will update the
entire campus community at the annual team
fair held during the spring semester 2009 inservice. Finally, selected results are included in
our annual report to the community.
Outside of the college team system, each
organizational unit has used continuous
improvement methods to assess processes,
implement improvements, and assess the
efficacy of those improvements. Presentations
by Institutional Effectiveness Team members
and the creation of handouts and materials to
help areas apply quality tools have helped
especially non-instructional areas to move
ahead in CQI. Our strategic goal that calls for
building an evidence-based culture will help us
further embed continuous quality improvement
across campus.

building an evidence-based culture is a new
strategic goal and the first strategy under that
goal calls for embedding the AQIP continuous
quality improvement philosophy across the
campus. The remaining two strategies under
this goal address creating and implementing an
institutional research model and developing and
applying sound research methodology in the
collection, interpretation, and application of data.
These strategies have been assigned to the
Institutional Effectiveness Team (IET) which will
be responsible for developing action plans to
accomplish them. As previously discussed, a
recent action project developed by the IET has
provided training for college team members in
the use of quality methods and tools. Campus
teams have quality trained team members to
lead the team as they develop methods to
assess and improve action plans and strategies.
8I2 How Our Culture and Infrastructure Help
Us Select Processes to Improve Our team
system is designed to capitalize on the diversity
of ideas, perspectives, and expertise of our
campus community. All strategic team chairs
are members of the Strategic Planning Team as
are all vice presidents. Furthermore, vice
presidents are members of the President’s
Leadership Team. Our team structure ensures
that we tap into our intellectual resources and
that the input we receive from all institutional
levels is communicated into the decision-making
process.
We do not set numeric targets or quotas in
regard to our strategies and strategic goals (i.e.,
we will increase employee participation by 10%
this year). However, each team, in developing
action steps or initiatives to address strategies
or goals, must establish a timeline and a means
to assess its progress.

8I1 Recent Improvements in Planning
Continuous Improvement and Assessing Our
Processes and Performance Results Our
new strategic plan with new goals, strategies,
team classification system, team assignments to
develop action plans, timelines, reporting
deadlines, our revised core values, revised
mission, and reaffirmed vision statement, are all
major improvements in this category. These
have been described above. Additionally,
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AQIP Category Nine
Building Collaborative Relationships
9P1 Creating, Prioritizing, and Building
Relationships with Educational
Organizations and other Organizations from
Which We Receive Students Our processes in
this area are robust and well-designed, as our
last Systems Appraisal recognized.
9P2 Creating, Prioritizing, and Building
Relationships with Educational
Organizations and Employers Our processes
in this area are robust and well-designed, as our
last Systems Appraisal recognized.
9P3 Creating, Prioritizing, and Building
Relationships with Organizations that
Provide Services for Our Students Our
processes in this area are robust and welldesigned, as our last Systems Appraisal
recognized.
9P4 Creating, Prioritizing, and Building
Relationships with Material and Supply
Organizations We lack specific processes
relative to this item. We use preferred vendors
for all of our materials and services that are
regular operating expenditures. For large capital
material or service expenditures we follow a
bidding process that prioritizes the bids on price,
quality, and vendor relationship.
9P5 Creating, Prioritizing, and Building
Relationships with Educational Associations,
External Agencies, Consortia Partners, and
the Community Our processes in this area are
robust and well-designed, as our last Systems
Appraisal recognized. However, even though
our processes related to 9P1in our first Systems
Portfolio were rated highly, we offer the following
additional information.
We pride ourselves in being responsive to the
needs of our community and being able to
efficiently gather necessary resources to quickly
engage in a project when the opportunity arises.
It is important to recognize that some
collaborative arrangements are short term but
can have significant impact for a wide array of
stakeholders. Two recent examples would
include “The Big Read” and “The Big Question”
events of fall semesters 2007 and 2008. These
projects had a high degree of external and
internal collaboration. We received a National
Endowment for the Arts grant and collaborated
with two county community foundations to offer

“The Big Read” during fall semester 2007. It
included film screenings, performances, keynote
addresses, discussions, and read-a-thons that
took place on campus, at local libraries, area
schools, and the Ludington Area Center for the
Arts.
The fall project for 2008 “The Big Question: Can
Democracy Survive without Civil Discourse?”
was similar to “The Big Read” but focused on
civil discourse during the presidential campaign.
It included lectures, speakers, a film series, a
photographic exhibit, debate parties at local
pubs, a candidate forum, and a performing arts
presentation. Our list of partners that made this
event possible included the Ludington Public
Library, Ludington Center for the Arts, a
nationally recognized local photographer, three
area pubs, and the Ludington Daily News.
These projects were also curricular and enabled
college faculty and area K-12 teachers to
engage in curricular collaboration. College
faculty from a variety of disciplines incorporated
activities from both events in their courses as did
classes from nearly all the high schools in our
service area.
9P6 Ensuring We Are Meeting the Needs of
Those with Whom We Collaborate
We ensure we are meeting the needs of our key
collaborative partners in a number of ways. We
collect data that show enrollment trends and
other results that pertain to collaborative
relationships. We maintain open channels of
communication and continually talk to our
partners. We provide offices for ISD Tech-Prep
Program administrators in the administrative
suite of the Technical Center adjacent to the
offices of our Workforce Development Division’s
vice president and director. This helps to
facilitate communication and collaboration. We
also share budgets, classrooms, and equipment
with tech-prep partners; and we share common
occupational program advisory committees
where we work together to assess and improve
occupational programming.
We build relationships with our K-12 partners
through scheduling off-campus college board of
trustee meetings at area schools. Periodically,
ISD administrators and college administrators
attend each other’s board meetings to discuss
common goals and two college vice presidents
hold seats on area school boards. Additionally,
our president regularly attends area K-12
superintendent meetings. Our close relationship
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with area high schools enables us to respond
quickly to needs that arise. For example, our
math/science division worked with an in-district
high school that lacked a physics teacher to
offer a high school conceptual physics course.
We provided the faculty and the class was
taught on campus during 2007-08. This
collaboration resulted in 49 high school students
being able to complete this advanced course.
Prior to fall semester 2007 an area high school
was forced to cut its orchestra program.
Through collaboration with that school our music
faculty created an on-campus evening orchestra
program that began fall semester 2007. This
collaboration involved the donation of the high
school’s musical instrument inventory and
resulted in a successful orchestra program in
which students from that school participate. In
addition, our music faculty collaborates with area
high schools to provide opportunities for
advanced music students to participate in
college music programs including our concert
band, jazz band, orchestra, and choir. We also
collaborate with area schools and provide
facilities for events like the Annual High School
Quiz Bowl and the West Shore Regional Art
Competition.
Our counselors host an on-campus quarterly
meeting with area high school counselors to
discuss enrollment, assessment, academic
preparation, and other issues of mutual concern
at a college-sponsored brunch. Yet another
example of relationship building with our K-12
partners is the participation of two faculty from
our Mathematics and Science Division in the
Michigan Mathematics and Science Teacher
Leadership Collaborative (MMSTLC). This
organization is a partnership of higher
education, local schools, and educational
support organizations that addresses aspects of
instructional leadership and education in these
disciplines.
Support, Tutoring, and Resource Service
(STaRS) staff engage in outreach and
collaboration with community agencies and
other educational institutions on behalf of
students with special needs. The Director of
Special Populations has an established, ongoing relationship with Michigan Rehabilitation
Services (MRS) and collaborates regularly with
rehabilitation counselors in each of the counties
in our district. STaRS staff also coordinate the
Special Populations Advisory Committee, which

meets annually and includes representatives
from Michigan Rehabilitation Services and staff
from college and community agencies (e.g.,
Work First, Community Mental Health, the
Intermediate School Districts, and area high
schools). Our Director of Special Populations is
also a member of our local ISD’s Transitions
Council.
Key faculty work with senior institutions to
monitor baccalaureate degree programs that
were collaboratively developed to be offered on
our campus. Programmatic improvements and
student issues are mutually addressed. Our
Student Services Division works with these
institutions to ensure program alignment and
course transfer.
Our Director of Distance Learning oversees our
use of the Manistee County Education Center
and serves as a conduit to both the college and
the hospital administration with whom we
partner.
Our Director of Workforce Development
collaborates with local business and industry to
identify and meet their educational and training
needs. Meetings with leaders, participation on
the Mason County Manufacturers Association
Board, and surveys help ensure that we are
meeting the needs of these key partners. Openentry/open-exit programs, modules, and
customized training solutions have been
developed in many fields to meet the education
and training needs of local employers and
employees.
A note is in order in this category with reference
to a collaborative relationship with the YMCA
that was described in the 2005 Systems
Portfolio. The intent of this collaboration was to
expand recreational, health, and fitness-related
programs in our Recreation Center. However,
our collaboration with YMCA, which began in the
fall semester 2004, ended during spring
semester 2007 due to certain challenges that
could not be resolved. We are currently
implementing an improvement plan for the
delivery of college recreational, health, and
fitness-related programs. This plan has been
described in Category Six.
9P7 Creating and Building Relationships
within Our Institution and Fostering
Integration and Communication in
Relationships The process through which we
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created our strategic plan, core values, mission,
and vision involved widespread employee input.
This fosters an understanding of the chosen
direction of the college and how we plan on
achieving our goals. It also assures accurate
communication when discussing issues and
work. Furthermore, our team system is
integrated with our foundational documents and
strategic plan which assures that teams can
communicate with each other and with the
campus community as they cooperatively work
to accomplish goals.
Training may be provided for the whole campus,
employee group(s), or team(s) through a
workshop or training session. For example,
training was provided for a representative from
each campus team on continuous quality
improvement as well as the use of quality tools.
The goal was to ensure that teams had
members who could communicate concepts and
methods that would help teams apply the quality
model to accomplish team goals.
We frequently schedule campus-wide activities
through our Fun Committee. This team plans
activities that promote communication and
collegiality throughout the year.
Examples of some ways in which we build
internal relationships and foster communication
include the following:
o Semester kick-off events;
o Team fairs;
o Mid-winter faculty in-services;
o Retreats;
o Administrative group meetings;
o Campus newsletters;
o Team planning manual;
o Team minutes emailed monthly;
o Divisional and departmental meetings;
o Email, the campus intranet, and college
web page;
o Recognition of employee achievements
at the annual Employee Recognition
Brunch;
o Potluck lunches;
o Celebrations of the success of a college
project (i.e., meeting Major Gifts
Campaign goals or the opening of a new
facility);
o Team-building exercises;
o Annual Christmas party; and
o Sending employees birthday cards and
having informal birthday parties with
invitations to all college staff.

We believe that these shared experiences help
to improve communication and relationships.
Additionally, the small size of our college makes
for a close-knit campus community.
The Institutional Effectiveness Team assesses
communication and employee relationships
through the climate survey and implements
improvements as described in Category Four.
9R1 Measuring Internal and External
Collaborative Relationships Measures of key
collaborative relationships vary depending on
the specific relationship. Internal collaborative
relationships are measured through surveys like
the climate survey and Team Fair Survey.
External relationships are measured mainly
through indicators like enrollment, participation,
and verbal input by partners on teams or boards,
success in the creation of courses or programs.
Measures that provide useful results for our
collaborative relationships include the following:
o NILIE PACE climate survey;
o Team Fair Survey;
o PROE or a similar occupational
assessment that provides feedback from
occupational advisory program
members;
o Number of Technical Preparation
Partnership students that enrolled after
graduation;
o Fall semester enrollment of entering
freshmen from area high schools;
o Dual enrollment program enrollment by
semester;
o Assessment of events we partner with
K-12 schools to provide;
o Number of senior college and university
articulation agreements;
o Student enrollment in baccalaureate
degree programs offered on campus;
o Surveys of local business and industry;
o Annual evaluations of training and
programs we provide for local business
and industry by advisory boards;
o Progress in the creation of courses and
programs for workforce training for area
business and industry;
o WSCC Manistee County Education
Center enrollment; and
o WSCC Manistee County Education
Center Survey.
Maintaining open channels of communication
with our external partners enables us to work
together to improve our collaborative endeavors.
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In Category 5, Figure 5g, responses from an
item on the business and community leader
survey enabled us to rank possible initiatives
which involve varying levels of collaboration. It
was clear that our community values working in
collaboration with us and desires that we form
external partnerships to promote training and
advance economic development.
9R2 Performance Results for Key Internal
and External Collaborative Relationships
Our primary tool of measurement for internal
collaborative relationships in general is the
NILIE PACE survey that was discussed in
Category Four. To reiterate, the 2005 PACE
results revealed that WSCC was a highly
consultative system and that we have a healthy
campus climate. The overall results for PACE in
2007 showed improvement from a 3.54 to a 3.87
on the five-point satisfaction scale which moves
us nearer to the ideal collaborative system
indicated by a mean score of 4 or above. The
next administration of PACE is scheduled for fall
semester 2009.
Specific survey items that measure internal
collaboration and average results for all
employees are shown in Figure 9a using the
PACE five-point satisfaction scale.
Figure 9a
Results for Building Internal
Collaborative Relationships
Survey Item

The extent to which a
spirit of cooperation
exists at this institution.
The extent to which a
spirit of cooperation
exists in my department.
The extent to which
there is a spirit of
cooperation in my work
team.

2005

2007

2007
Norm
Base

2.97

3.49

3.17

3.62

4.13

3.71

3.59

4.20

3.80

We have made progress in improving overall
institutional climate in the past 4 years as
evidenced by the overall PACE results and key
results pertaining to collaboration within the
campus community. Communication has been
the lowest ranked area on both PACE surveys
as described in 4R1; but the second
administration of pace provides evidence of
improvement in this area.

The Team Fair was created to improve the
communication of team activities and
accomplishments. The fair was evaluated by
the Institutional Effectiveness Team (IET) in
2007. Employees were asked to complete a
short survey to rate the new format and cuisine
relative to the previous method of team chair
presentations after a kickoff breakfast. Results
are shown in the following figure.
Figure 9b
Annual Team Fair Survey
Spring 2007
Response

More
Less
Same

Informative

Interesting

58%
15%
27%

90%
0%
10%

Cuisine
Type

78%
20%
20%

PROE, state licensure exams, or other program
assessments provide results for our
occupational programs that are reviewed by
advisory boards. Advisory board surveys are
used that assess the program, equipment,
facilities, job placement rates, program
strengths, and areas that need improvement.
Informal evaluation takes place during
discussions at an annual meeting.
Results for our Technical Preparation
Partnership for the past five years appear in
Figure 9c. We have seen an increase in
enrollment in this program (for the three years
prior to those shown in Figure 9c enrollment was
less than 225 students per year). Students earn
articulation credit by earning a “B” in a course or
passing a competency exam. Program
participation has dropped from 14 schools to 13
due to the closure of one high school.
Figure 9c
Technical Preparation Partnership Results
2003 - 2007
N of
N of High
N of
Students
School
Articulation
Year
Earning
Students
Credits
Articulation
Enrolled
Earned
Credit
2003
336
91
484
2004
386
104
582
2005
452
151
663
2006
370
144
599
2007
368
140
655
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For the five years shown in the above figure, the
number of the credit eligible technical
preparation students electing to enroll as college
students at WSCC was 19, 26, 38, 36, and 25,
respectively.
The percentages of area high school graduating
classes that we enroll are shown in Figure 9d.

Nine area high schools participate in the West
Shore Regional High School Art Competition.
The total number of students that participated for
the past three years for this fall semester event
was 68, 70, and 62 for 2006, 2007 and 2008.
Our College Night event that is hosted by our
Student Services staff typically attracts over 300
students.

Figure 9d
Percentage of Area Graduating Seniors
Enrolling at WSCC for Fall Semester
by High School for 2006-2008
School
2006
2007
2008
Baldwin*
11.4
6.2
2.5
Bear Lake
15.3
12.5
9.1
Brethren
20.8
7.7
12.5
Free Soil
0
16.7
closed
Hart*
8.3
7.9
13.4
Ludington
29.8
32.0
26.0
Manistee Catholic
16.6
11.8
41.1
Manistee
26.1
26.7
20.2
Mason County
35.2
36.2
46.7
Central
Mason County
13.7
22.2
29.4
Eastern
Onekama
19.5
19.5
13.8
Pentwater*
16.6
11.5
27.3
Shelby*
0
1.1
3.6
Walkerville*
5.0
15.4
14.3
Lakeshore
11.1
12.5
N/A
Academy
Journey
8.3
7.4
6.9
Casman Academy
-55.6
10.0
*Out of district.

The WSCC Performing Arts Series attracts a
large number of students, faculty, college
employees, and area residents to its annual 1518 musical concerts, theatrical performances,
and other specialty arts events. During the 20072008 season, over 4,000 patrons attended
performing arts events. Attendance has shown
some variation (6,188 in ’05-’06 and 8,000 in
’04-’05) due to the economic downturn in our
service area which mirrors a general decline
nationally in attendance for arts activities. We
have improved attendance for certain
populations through collaborating with the
Ramsdell Theater, a civic theater in our district
and internally through our Cultural Diversity
Team, The Book of the Semester program, The
Big Question and Big Read initiatives, and the
Women’s Resource Center.

The percentage of area graduating seniors that
enrolled for the entire college service area was
20.2%, 20.9%, and 20.6%, for the three years in
the above figure. For seniors graduating from
in-district high schools, the percentage that
enrolled was 24.9%, 25.5%, and 25.1%.

Comparative enrollment results for our former
Manistee County Center and our new Manistee
County Education Center appear in Figure 9f.
(Note that results for academic year 2006-07 are
not provided due to a cut back in enrollment
because of facility renovation.)

Regarding our work with senior institutions, we
currently have 30 formal articulation agreements
for our programs with eight colleges and
universities. Enrollment in baccalaureate
programs offered on campus through Ferris
State University is monitored by key faculty from
our instructional divisions that prepare students
to enter these programs.

The number of high school students participating
in the dual enrollment program each fall
semester for the past three years are shown in
Figure 9e.
Figure 9e
Number of Students Participating in the Dual
Enrollment During Fall Semester
2005-06 through 2007-08
2005-06
2006-07
2007-08
165
172
172
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Figure 9f
Manistee County Education Center
Enrollment by Semester 2004 - 2008
180
160
140
120
100

Old Center

80

New Center

60
40
20
0
Old Center
New Center

S-04 F-04 S-05 F-05 S-06 F-07 S-08 F-08
103 156

84

115

85

The new courses include more mathematical
content to adapt them to high-achieving students
rather than the initial one-size-fits-all approach
used the previous year. These courses are
open to dual enrollment students from any high
school as well as college students wanting a
preparatory course prior to enrolling in collegelevel physics.
Our new Manistee County Education Center is
an improvement over the previous facility. This
new facility was designed to meet both our
educational needs and the needs of West Shore
Medical Center, our collaborative partner.

155 122 171

During spring semester 2008, a survey was
conducted of students and faculty using the new
center. The survey asked satisfaction and
improvement questions along with questions to
determine if adequate student and faculty
support was provided. Overall satisfaction rates
for students and faculty was 97% and 100%,
respectively. Additionally, when students were
asked what they liked most about taking a class
at the Manistee County Center, 92% indicated
that they liked taking courses close to home.
Regarding support services, 69% of student
respondents indicated that they would use a
computer lab if one was available. However,
due to our sharing the building with the hospital,
this is not feasible.
9R3 Comparing Our Results with Other
Institutions and Organizations The NILIE
PACE survey enables us to compare our results
with a national norm base of approximately 45
different climate studies at two-year institutions.
Figure 9a provides comparative results for
building internal relationships. We do not
compare results for external collaborative
relationships with other organizations. We
believe that each institution’s external
collaborative relationships are unique to the
goals and needs of that institution and that
comparisons would not provide useful data.
9I1 Recent Improvements in Building
Collaborative Relationships and an
Assessment of Our Processes and
Performance Results The conceptual physics
course that is offered on-campus for a local high
school in 2007-08, was improved for 2008-09
through creating two dual enrollment courses
(MPHY 091 and 092) at the pre-college level.

We responded to the need for more class space
for our technical preparation partner’s Hospitality
Program by remodeling an existing campus
conference room. This larger classroom
connects to the college kitchen which serves as
a lab for the program which accommodates
students and the necessary computer
technology.
Our Director of Workforce Development has
added technical courses, programs, and training
equipment in many fields including
electrical/electronics, production, mechanical,
pumps, and robotics. Pneumatics, hydraulics,
and piping courses were added for 2008-09 to
meet the training needs of our local businesses
and industries. We will add courses in
computer-aided design, computer-aided
manufacturing, and rapid part prototyping for
next year. By coupling these courses with
welding, machine tool, and manufacturing
courses, we will be able to provide better
training for our largest economic sector,
manufacturing. We are currently planning to
offer training in alternative energy. These
programs use an open entry/open exit (OE/OE)
format which meets the need for flexibility in
learning for area employers and employees.
During the 2007 spring semester kickoff, we
introduced a Team Fair to inform the campus
community on team accomplishments and
activities. Teams displayed creative story
boards and provided other materials that
chronicled their work. Team members staffed
displays while answering attendees’ questions.
Our campus catering service provided hors
d’euvers and beverages for the event. The
following year, displays were added by other
college programs and student support service
departments.
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We lack a one-size-fits-all assessment for
evaluating collaborative relationships and do not
believe such a method would be effective in
assessing the various types of collaborative
endeavors in which we are engaged. Each
relationship must be evaluated individually
because each collaborative relationship is
unique.
9I2 How our Culture and Infrastructure Helps
in Selecting Processes and Targets for
Improvement Our culture is one wherein
opportunities for improvement are recognized
and developed through teams and
organizational units. While the climate survey
serves to identify areas for improvement, any
team, department, office, division, or individual
can identify an area needing improvement and
work to bring about that improvement. Our
culture, which is grounded in our vision, mission,
and core values, is one in which employees are
empowered to work to improve all areas of our
college. Furthermore, our vision of pursuing
greatness requires that all employees creatively
contribute to improving our institution.
Regarding targets we strive to continually
improve and measure improvements but do not
establish arbitrary improvement targets or
quotas.
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Index to the location of evidence
relating to the Commission’s
Criteria for Accreditation
found in West Shore Community College’s
2009 Systems Portfolio
Criterion One – Mission and Integrity. The organization operates with integrity to ensure the fulfillment of
its mission through structures and processes that involve the board, administration, faculty, staff, and
students.
Core Component 1a. The organization’s mission documents are clear and articulate publicly the
organization’s commitments.



Our mission, vision, and core values documents concisely state our commitments. [Systems
Portfolio Overview p. 1]
We articulate our mission and vision to our community through our annual Progress Report to the
Community. [Link to WSCC Report to the Community]

Core Component 1b. In its mission documents, the organization recognizes the diversity of its learners,
other constituencies, and the greater society it serves.


Our mission addresses all learners and stakeholder groups. Our vision is to ―a
ssure student
success‖ regardless of the diverse backgrounds and ability-levels of the students who enroll at
our open admissions institution, and ―serving ou
r entire community.‖ [Systems Portfolio Overview
p. 1]

Core Component 1c. Understanding of and support for the mission pervade the organization.





Our mission statement was developed by a cross-section of the college community and the
Strategic Planning Team reviews and discusses ideas to ensure alignment with objectives as
stated in the mission. [5P2, Link to WSCC Strategic Plan]
Our college team system aligns campus teams and employees with our mission and our
employees have constant exposure to our vision, mission, core values. [5P5]
Our Institutional Climate Survey shows strong support throughout the campus community for our
mission. [5R2]
Our Team Planning Manual, Team Charges, and involvement of the president promote our
mission. [8P3].

Core component 1d. The organization’s governance and administrative structures promote effective
leadership and support collaborative processes that enable the organization to fulfill its mission.



Leadership spans our entire organization—our campus team system enables all employees to
participate in decision-making and to work collaboratively to accomplish institutional goals. [5P5]
We set the direction of the college through our strategic planning process that includes alignment
with our core documents. [5P2, Category Eight]

Core component 1e. The organization upholds and protects its integrity.






Our institutional core values statement expresses our commitment to integrity. [Systems Portfolio
Overview p. 1]
We collectively evaluate our campus values and ideals through our institutional climate survey
which shows that there is widespread agreement within the college community with these
foundational elements. [5R2]
We receive high ratings for our financial audits. [link to Financial Information]
Leadership and decision-making spans our entire organization through our ―Leader
ship Essence‖
and campus team system. [5P5]
Our president holds pre-board meetings, open to all campus employees, wherein he informs the
campus community through providing comprehensive information on the upcoming board of
trustees meeting. [5P7, Figure 5c]
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Our strategic planning process and progress made towards accomplishing strategic goals are
presented annually at board of trustees meetings that are open to the public. [8R1]
Our administrators interact with external constituencies as members of community groups and
organizations and professional organizations wherein they inform external stakeholders and other
parties regarding campus initiatives and issues. [9P5, 9P6]
Responses to an ACT Faces of the Future Survey. [5R3]

Criterion Two – Preparing for the Future. The organization’s allocation of resources and its processes for
evaluation and planning demonstrate its capacity to fulfill the mission, improve the quality of its education,
and respond to future challenges and opportunities.
Core Component 2a. The organization realistically prepares for a future shaped by multiple societal and
economic trends.




We identify and respond to the changing needs of our stakeholders [3P1, 3P2]
We keep abreast of trends in the area economy that impact our area workforce through
participation of college staff on the various economic development, chambers of commerce,
Michigan Works, and other organizations. [Systems Portfolio Overview p. 3, 2P1, 3P3, 3P5]
Our Director of Workforce Development, president, and other faculty and staff work with area
economic councils, businesses and industries to prepare the college to meet current and future
occupational and training needs of our district. [9P6]

Core component 2b. The organization’s resource base supports its educational programs and its plans for
maintaining and strengthening their quality in the future.











We develop and strengthen the college’s human resources. [4P1, 4P3, 4R3]
We have an effective process in place through which we hire faculty, support staff, and
administrators. [4P2]
We have improved our employee evaluation process through the use of our institutional climate
survey. [4P10]
We ensure access to resources needed to support learning. [6P2]
Our capital budget process is designed to ensure that equipment and projects that pertain to
students and instruction receive top priority. [6R2]
We have received nearly $500,000 in grants for workforce training. [2P1]
We have a sizeable professional development budget and we have provided generous funding
for faculty development of on-line courses. [4P9, 4I1]
Our last audited financial statement shows a significant general fund balance and other positive
financial information. [http://www.westshore.edu/home.php/about/financial]
Our college foundation has been very successful in raising funds for our programs and projects.
[2P1]
We have added a new facility, the Schoenherr Campus Center that combines all student support
services in one central campus location. [Systems Portfolio Overview p.2]

Core component 2c. The organization’s ongoing evaluation and assessment processes provide reliable
evidence of institutional effectiveness that clearly informs strategies for continuous improvement.






We use standardized assessment processes such as those developed by the National
Occupational Competency Testing Institute (NOCTI) to assess occupational program
performance. Instructional divisions and program advisory teams identify low-ranked items and
plan and implement program improvements. [1P18, 1R6]
We have defined and are using key institutional measures for tracking effectiveness both
internally and in collaborative endeavors with peer institutions. [7P2]
We use quality principles and provide quality training for our employees. [8R4]
Our strategic planning process provides results upon which we improve many aspects of our
institution. [8P1]
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Core component 2d. All levels of planning align with the organization’s mission, thereby enhancing its
capacity to fulfill that mission.



Our strategic planning process and team system is aligned with our mission and vision. [5P3,
5P5, 8P4]
Our distinctive objectives align with and are part of our mission and embody the framework within
which we work to move toward our vision. The Strategic Planning Team is responsible for
ensuring goals are in alignment with mission, vision, and core values and various college
divisions are responsible for accomplishing distinctive objectives. [Systems Portfolio Overview p.
1, 5P2]

Criterion Three – Student Learning and Effective Teaching. The organization provides evidence of
student learning and teaching effectiveness that demonstrates it is fulfilling its educational mission.
Core component 3a. The organization’s goals for student learning outcomes are clearly stated for each
educational program and make effective assessment possible.


Our Statement of General Education specifies our general goals for learning outcomes for our
general education program, our learning outcomes are stated for each arts and sciences course
and occupational program, and we measure student success in all courses, paying particular
attention to developmental students [Systems Portfolio Overview p. 3, 1P1, 1P18, 1R1, 1R2, 1R3]

Core component 3b. The organization values and supports effective teaching.




The Curriculum Development Team monitors the currency and effectiveness of our curriculum,
reviewing the curriculum on a regular basis to ensure that it continues to meet current and future
needs of students and the community [1P2, 1P3, 1P11]
We recognize teaching excellence through our faculty excellence awards. [4P11]
We have an Instructional Innovation Center where faculty can use the latest technology to
develop instructional materials. [4P8]

Core component 3c. The organization creates effective learning environments.








We are in the final planning stages for a remodeling project of our aging Arts and Sciences
Center which will begin in 2009 and will create better teaching and learning environments for our
faculty and students. [Systems Portfolio Overview p. 10]
One of our strategic goals is to continuously update facilities, infrastructure, and technology to
support college needs and accomplishments have been demonstrated in this area. [Systems
Portfolio Overview p. 2, 1I1, 1R5, 3I2, 6I1]
Student services support and complement student learning. [1P1, 1R5, 3R2, 6P2]
Assessment measures are used to monitor and improve our student and administrative services
that support the learning process. [1R5, 6R2]
We address students’ learning styles in the classroom and through support services. [1P9]
Our learning communities have created new learning environments. [1P1, 1P3]
We have created effective learning environments through the creation of ―s
mart classrooms,‖ the
use of course-specific technology to enhance instruction, and sound course delivery methods.
[6I1]

Core component 3d. The organization’s learning resources support student learning and effective
teaching.




We have a new Student Learning Center facility that houses the library, STaRS, Learning and
Testing Center, Student Services, and centralizes our student success efforts. [Systems Portfolio
Overview p. 2, 1P8, 3R2]
Our capital budget process is designed to ensure that equipment and projects that pertain to
students and instruction receive top priority. [6R3]
We have an Instructional Innovation Center where faculty can use the latest technology to
develop instructional materials. [6I1]
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Our STaRS program, Learning and Testing Center, and Women’s Resource Center provide
student learning support. [6P1, 6R2, 1R2]
Our Student Success Team and At-Risk Student Team develop and implement strategies to help
students achieve success in college (Supplemental Instruction, Mentoring, etc.). [3P1, 3I2, 6R1]
We have a comprehensive incoming student assessment program with mandatory placement in
developmental courses. [1P5, 1P7]
We have up-to-date technology available to support student learning. [1R5]

Criterion Four: Acquisition, Discovery, and Application of Knowledge. The organization promotes a life of
learning for its faculty, administration, staff, and students by fostering and supporting inquiry, creativity,
practice, and social responsibility in ways consistent with its mission.
Core Component 4a. The organization demonstrates, through the actions of its board, administrators,
students, faculty, and staff, that it values a life of learning.









Our vision and mission articulate the importance of student success and learning. [Systems
Portfolio Overview p. 1]
We pursue excellence by providing cultural and social opportunities for community enrichment
through cultural arts, recreational activities, and lifelong learning. [2P1]
We created the Academy of Lifelong Learning to provide learning opportunities to area senior
citizens. [1P10]
Employees continuing their education receive free tuition at our college and are also reimbursed
for up to two courses completed at other colleges and universities. [4P9]
Our core values address life-long learning. [Systems Portfolio Overview p. 1]
Our philosophy of life-long learning is addressed in our Statement of General Education.
[Systems Portfolio Overview p.3]
Our faculty use technology, teaching methods and creative approaches learning to help students
learn and develop learning skills that will foster a life of learning. [1I1]
We are involved in a collaborative project (MiTQIP) with six other Michigan community colleges to
develop quality training and compare institutional and program success data. [1R6]

Core Component 4b. The organization demonstrates that acquisition of a breadth of knowledge and skills
and the exercise of intellectual inquiry are integral to its educational programs.





Our Curriculum and Academic Policy Team assesses the value of our programs and curricula.
[1P3]
Our Statement of General Education and our core requirements for transfer curricula demonstrate
our commitment to providing a broad education for our graduates. [Systems Portfolio Overview,
p. 3, 1R2]
Our Core Values address creativity and open-mindedness. [Systems Portfolio Overview p. 1]
We assess student readiness for further education or employment upon program completion
through NOCTI and are developing a core abilities assessment. [1P18, 1R2, 1R3]

Core Component 4c. The organization assesses the usefulness of its curricula to students who will live
and work in a global, diverse, and technological society.




Our Curriculum and Academic Policy Team assesses the value of our programs and curricula.
[1P3, 1P5]
We use several active information gathering processes (Graduate Survey, Non-Returning
Students Survey, ACT Faces of the Future Survey), and annually track and monitor students’
perceptions of the usefulness and quality of their education at WSCC. [3P1, 3R1, 3R2, 3R3]
Our use of occupational program advisory teams, NOCTI, and state certification/licensing exams
help us to assess the relevance and efficacy of our occupational programs. [1P2, 1R3]

Core component 4d. The organization provides support to ensure that faculty, students, and staff
acquire, discover, and apply knowledge responsibly.
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We have created the Professional Development Team to improve meeting the development and
training needs all employees. [4P1]
Our Quality Institute provides training in continuous quality improvement for all college
employees. [4P4, 4P9]
We have faculty in-service training and administrative and support staff retreats. [4P9]
Our faculty employ a variety of learning practices and options. [1P9, 1P1]
Our Instructional Innovation Center promotes faculty learning and creativity using the latest
technology. [4P8]

Criterion Five: Engagement and Service. As called for by its mission, the organization identifies its
constituencies and serves them in ways both value.
Core Component 5a. The organization learns from the constituencies it serves and analyzes its capacity
to serve their needs and expectations.





Our vision addresses both students and members of our community and our mission articulates
our role in the community we serve. [Systems Portfolio Overview p. 1]
Our strategic planning review process that resulted in a new strategic plan included the
identification of the stakeholder groups we serve and surveys/forums to gain results that were
used to develop the new plan. [8P1]
The new WSCC Manistee County Education Center will provide a better learning environment for
students in the northern parts of our district. [Systems Portfolio Overview p. 2]
Our new off-campus range building will serve our Law Enforcement Program well and has
improved the collaborative relationship that we’ve had for many years with a local
conversation/sportsman’s club. [Systems Portfolio Overview p. 2]

Core Component 5b. The organization has the capacity and the commitment to engage with its identified
constituencies and communities.










Our college foundation effectively engages external college stakeholders and raises funds for
students and programs. [3R5]
We have many stakeholder groups with whom we collaborate. [Systems Portfolio Overview p. 11,
2P1, 9P6, 9R1]
Through the use of program advisory committees and employer follow-up surveys, we engage
employers in our community and involve them in our occupational programs. [1P1, 1P2, 3P3]
Our strategic planning process engaged our constituencies and communities through surveys
and community forums or focus groups. [8P1]
Our new Strategic Plan has goals addressing external stakeholders. [2P2]
Our Director of Workforce Development engages area businesses and industries to identify
employee training needs and provide education and training solutions through a $500,000 grant
we received. [2P1, 9I3]
Our Technical Preparation Partnership and shared Manistee County Education Center facility
demonstrates our commitment to working with area school districts. [Systems Portfolio Overview
p. 11, 9R2].
We engage non-student stakeholders and build solid relationships using a mix of formal and
informal processes. [2P1, 3P4, 3P5]
We identify and respond to the changing needs of our students. [3P1]

Core Component 5c. The organization demonstrates its responsiveness to those constituencies that
depend on it for service.



Our underwriting of a free-of-charge bus service from our three largest in-district communities
provides a valuable service to students who may not otherwise be able to pursue a college
education. [Systems Portfolio Overview p. 2].
We assess the needs of our constituencies and respond in a variety of ways. [2P1, 2P2, 8P1,
3P5]
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Our recent Technical Preparation Partnership auto technology program and facilities are
evidence of our responsiveness to area school districts. [Systems Portfolio Overview p. 2]
Our flexible open-entry/open-exit training course and modules in workforce development to serve
area employers and employees is further evidence of our commitment to external stakeholders.
[9I1].
Our community ice arena is evidence of a response that enriches the lives of community
members and aligns with our mission. [Systems Portfolio Overview p. 3]
Our rapid response to the need for providing training for a new film production company in our
district, 10 West Studios, demonstrates our responsiveness to the needs of external stakeholders
and area economic development. [2P1]
Our collaboration with YMCA to improve the delivery of recreational activities to our stakeholders
did not work. We responded by ending the collaboration and developing a new plan and
membership for providing recreational opportunities to our stakeholders. [3R4, 9P6]

Core Component 5d. Internal and external constituencies value the services the organization
provides.
 Our key external collaborative relationships include partnerships with two Intermediate School
Districts that have resulted in a Technical Preparation Partnership and a shared facility (the
Manistee County Education Center); and collaboration with other community colleges and
universities to articulate programs and offer baccalaureate-level courses and degrees on campus.
[Systems Portfolio Overview p. 11]
 We employ a number of surveys to measure student satisfaction which clearly demonstrate that
that they value our services [3P1, 3R2, 3R6].
 Our strategic planning review process survey many external stakeholder groups and help
community forums to gain results on the value of our programs and services. [8P1]
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